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1. Introduction to the SEND Additional Experience   

This is an exciting time for teachers coming in to the profession. Policy changes in relation to 

the national curriculum in 2014, in particular, make this a time of significant change for 

schools. There is also ongoing policy debate and development, much of which again comes in 

to force in 2014, about how we should conceptualise inclusion and approaches to working 

with children with special educational needs and disabilities (SEND). Although we have 

come a long way since Len Barton’s (1986) seminal publication, “The Politics of Special 

Educational Needs”, we are still grappling with the central issue of how best to support 

children with barriers to learning in such a way that their needs are met, without falling in to 

the dangers arising from labelling children as different or special.  

The SEND Additional Experience sits at the heart of this debate about policy and practice, 

and over the two years of the Experience, you will join with us in considering these issues, 

and making a difference to your own practice, that of your colleagues, and the direction of 

teacher education in relation to SEND both here in the UK and internationally.  

The key philosophy of the Experience is that you should develop as a professional , who a) is 

aware of the policy and practice debates about inclusion and SEND, b) can reflect on their 

own practice, making links between theory, research, and best practice approaches and their 

own experience of working in the classroom, c) can develop skills to independently explore, 

understand and apply research evidence in relation to SEND, d) can begin use this developing 

knowledge and understanding to support other teachers in working more effectively in this 

crucial area. 

 

Making Links to your Wider PGCE Programme 

The Experience is also very much based on you making links to the wider PGCE/SD 

programme, and several opportunities are provided to allow you to make these links, 

including the SEND Reflective Journal (SRJ), which allows you space to reflect on the work 

in sessions on the Experience, and think about how this relates to school placement, wider 

PGCE sessions, and your engagement with theory and research. It also shows links to the 

Teachers’ Standards, and what you record in your SEND Reflective Journal can be used as 

evidence against your achievement of the Standards. It will also allow provide a useful 

resource for you to make use of in completing your other assessed work in the PGCE 

programme. 
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2. The philosophy of teaching and learning within the two year 

Experience 

1) An inclusive pedagogy approach, aligned with Florian and Black (2010)’s approach 

that effective inclusion requires a shift in teaching and learning from an approach that 

works for most learners existing alongside something ‘additional’ or ‘different’ for 

those (some) who experience difficulties, towards one that involves the development 

of a rich learning community characterised by learning opportunities that are 

sufficiently made available for everyone, so that all learners are able to participate in 

classroom life. Such an inclusive approach should be based on looking at the learning 

needs of all students, identifying strengths and barriers to learning, and personalising 

learning to meet needs and ensure that students achieve their potential 

2) A recognition that having specialist knowledge about child development, and best 

practice approaches to working with children with particular categories of need or 

impairment, can lead to better inclusive practice in the classroom 

3) A recognition that the needs of the child and their potential for development go 

beyond the walls of the classroom, and that increasingly trainees need to be aware of 

how to work effectively both with parents, and other professionals across health and 

social care, particularly in relation to children with complex needs. 

4) A recognition that for teachers to develop as professionals, particularly in relation to 

working effectively with children with SEND, they need to develop the facility to 

critically reflect on their practice and to be able to effectively integrate expert and 

theoretical knowledge with tacit and experiential knowledge gained from experience 

in the classroom. As such the route will be predicated on making constructive use of 

their experience in school as a platform for their developing thinking about inclusive 

pedagogy and working effectively with children with SEND. 

 

2.1  The structure of teaching and learning within the Experience 

Year 1 PGCE/SD Year 

Students will attend 5 additional sessions on promoting inclusion in the classroom, and a one 

week intensive week with experience in class and specialist lectures at Swiss Cottage Special 

Teaching School. This experience is designed to allow students to both receive expert input 

from practitioners in a school setting, but also to understand how special schools work with 

children with SEND. This should promote greater confidence in working with children with a 

variety of needs, and allow students to gain understanding in personalisation and 

differentiation that can transferred to their work in their main PGCE school placements.  
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During the year students make entries in their SEND Reflective Journal, and can also engage 

with additional resources and discussions with fellow students on Moodle. 

You will be given opportunities to make reflective comments in your SEND Reflective 

Journal during each of the sessions. 

 

Year 2 NQT Year 

Students will undertake a specialist SEND 30 credit masters level module as part of the IoE 

M-Teach masters programme. This will include leadership training on undertaking the role of 

SEND Associate, spreading good practice in inclusion and SEND in your own school. There 

will be twilight, online and some face to face day time sessions. 

 

Moodle 

There is a dedicated Moodle site for students on the Experience. Resources for sessions 

including power points, hand-outs and readings will be available. 

 

Specialist Resources 

A set of specialist learning resources will also be made available to students on Moodle as the 

course progresses. These will include, for example, an exploratory approach to thinking about 

the use of research evidence in working with children with autism in the classroom.  

The SEND Additional Experience is conceived of a ‘spiral curriculum’ in which fundamental 

concepts are introduced, developed and enhanced through repeated engagement in taught 

sessions and application in practice. Topics discussed in the Year 1 additional sessions are re-

enforced during the intensive week, where students have the opportunity, supported by 

practitioners in school, to think about issues of inclusion and personalisation in the context of 

working with children with varying needs in a school setting. Further, the topics introduced in 

Year 1 are revisited and further developed in Year 2. 
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2.2 Year 1 Indicative Content 

Date Thursday 12th December 2pm-3pm (Primary and Secondary) 

Theme Introduction to the Experience 

Tutor Joseph Mintz and Margaret Mulholland 

Outline of 

session 

 

 

 

 

 

This session will include an introduction to the aims and principles of the 

Experience, an overview of the structure of the course, and an explanation 

of the SEND Reflective Journal and its role in promoting critical reflection. 

The importance of developing as a reflective practitioner and making links 

between the SEND Experience and the wider PGCE/SD programme will be 

discussed. Reference will also be made to the role of research evidence in 

working with children with varying needs, as well as to the contested nature 

of the relationship between theoretical and experiential knowledge in 

relation to developing inclusive practice. This theme will be further 

explored in the following session (Inclusive Pedagogy 1). 

There will also be an introduction to Swiss Cottage School, its history, aims 

and values, and the intensive week experience.  

This will include a consideration of the contested nature of the use of the 

term inclusion in relation to special school settings, the variation in practice 

in special schools, and the need to maintain a critical stance when thinking 

about practice during the intensive week and on school placement generally. 

This theme will also be further explored in Inclusive Pedagogy 1. 

Key reading Look at the Centre for Inclusive Education website  http://www.csie.org.uk/  

Link to 

Teachers’ 

Standards 

TS 2b,d 

TS5b, d 

TS8d 

 

http://www.csie.org.uk/
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Date Thursday 12th December 3pm-6pm  (Primary and Secondary) 

Theme Inclusive Pedagogy 1 

Tutor John Brown and Margaret Mulholland  

Outline of 

session 

 

 

 

 

 

Following the introduction and welcome to the course, John Brown, the IoE 

co-ordinator for SEND consultancy and training, will facilitate a session 

which seeks to deconstruct our understanding of the term ‘Inclusion’ and 

examines the epistemology, history and different models of inclusion which 

students are likely to encounter. We will examine how inclusive 

pedagogical approaches can impact on the planning, teaching and 

assessment of all pupils.  

There has been a vigorous debate around the issue of how far pupils with 

SEND need a distinct pedagogy, and indeed whether or not there is such a 

thing. We will consider the implications of this debate for mainstream 

pedagogy. 

If, as many argue, we are not dealing with the separate, or the different, then 

what are the implications for teaching of adopting Universal Design for 

Learning? To what extent are both individual teachers’ attitudes towards 

difference and institutional ethos regarding inclusion drivers of inclusive 

pedagogy; and what might the impact of this be upon pupil outcome? 

Key reading 

 

 

Hodkinson, A. and Vickerman, P. “Chapter 2: Principles of SEN: 

Theoretical Perspectives”. Key Issues in Special Educational Needs and 

Inclusion. London: Sage, pp 15-31. 

Lewis, A and   Norwich, B.2004  Special teaching for special children? 

Pedagogies for inclusion  Open University Press 

Link to 

Teachers’ 

Standards 

 

TS 2a,b,d,e 

TS5a, b, d 

TS8d 
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Date Primary: Thurs 30th Jan pm 2-5 pm, Secondary: Wed 5th Feb 1-4 pm 

Theme Inclusive Pedagogy 2 

Tutor John Brown  

Outline of 

session 

 

 

 

 

 

John Brown will examine the shifting landscape of legislation relating both 

disability and SEN. We will look at how society’s attitude to learners with 

SEN is influenced by and in turn influences legislative pathways to 

inclusion and SEND provision. 

Just what does the statistical breakdown of SEND in English schools 

suggest is happening and what is the direction of travel in the current 

climate? 

At a more pragmatic, classroom level, we will look at some approaches to 

inclusion based on Quality First teaching and critically reflect upon the 

implications for teachers and pupils. We will examine what helps and 

impedes teachers regarding inclusion. We will critically examine the 

orthodox three tier model of differentiation and its links to the ideas and 

notions of streaming. We will deconstruct and consider the use of the TDA 

8 Pillars of inclusion in terms of their use and potential limitation when 

thinking systematically about differentiation.  

Key reading 

 

 

 

Hodkinson, A. and Vickerman, P. (2009)  . Key Issues in Special 

Educational Needs and Inclusion. Sage: London, 82-89 [Chapter 2: 

Principles of SEN: Theoretical Perspectives] 

Davies P. and Florian, L.  (2004) Teaching strategies and approaches for 

pupils with special educational needs: A scoping study - Research report 

516  Available at 

http://webarchive.nationalarchives.gov.uk/20130401151715/https://www.ed

ucation.gov.uk/publications/eOrderingDownload/RR516.pdf 

Link to 

Teachers’ 

Standards 

TS 2a,b,d,e 

TS5a, b, d 

TS8d 

http://webarchive.nationalarchives.gov.uk/20130401151715/https:/www.education.gov.uk/publications/eOrderingDownload/RR516.pdf
http://webarchive.nationalarchives.gov.uk/20130401151715/https:/www.education.gov.uk/publications/eOrderingDownload/RR516.pdf
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Date Primary: Wed 19th Feb 10am-1pm Secondary: Wed 19th Feb 2-5pm 

Theme Child Development 

Tutor Liz Pellicano 

Outline of 

session 

 

 

 

 

 

In this session, we will consider typical and atypical child development 

within the context of developmental psychology – the discipline that 

attempts to understand the changes that occur over time in a person’s 

thoughts, behaviours and abilities due to biological, individual and 

environmental influences. We will begin by briefly comparing different 

theoretical perspectives of cognitive development focusing in particular on 

Piaget’s stage theory and Vygotsky’s social constructivism account. We 

will then turn to research on the developing brain, concentrating on key 

issues such as plasticity and critical periods, considering the implications of 

this research on educational practice. We will then apply what we know 

about typical development to autism, a developmental condition that is 

characterised by atypicalities in specific features of brain and cognitive 

development. I will provide an overview of what we know about cognition 

in children with an autism spectrum condition, with a special focus on the 

domains of theory of mind and executive function. We will discuss the 

implications of autistic children’s cognitive profile for inclusive pedagogy 

and consider the essential ingredients of ‘good practice’ in autism 

education.   

Key reading 

 

 

 

Blakemore, S.-J., & Frith, U. (2005). The Learning Brain: Lessons for 

Education. Oxford, UK: Blackwell Publishing.  

Chapters 1 (Introduction), 2 (The Developing Brain) and 7 (Disorders of 

Social-Emotional Development; pp. 94 – 103 only). 

[Electronic Copy available in Library] 

Charman, T., Pellicano, E., Peacey, L. V., Peacey, N., Forward, K., 

&Dockrell, J. (2011).What is Good Practice in Autism Education? London: 

Autism Education Trust. Available at: 

http://www.autismeducationtrust.org.uk/resources/good%20practice%20rep

ort.aspx 

http://www.autismeducationtrust.org.uk/resources/good%20practice%20report.aspx
http://www.autismeducationtrust.org.uk/resources/good%20practice%20report.aspx
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Pellicano, E. (2011). Psychological models of autism: An overview. In I. 

Roth & P. Rezaie (Eds.), Researching the autism spectrum: Contemporary 

perspectives (pp. 219-265). Cambridge UK: Cambridge University Press. 

Slater, A., & Bremner, G. (2011). An Introduction to Developmental 

Psychology – Second Edition. Oxford, UK: Blackwell Publishers. Chapter 

2: Theories and Issues in Child Development, 

Link to 

Teachers’ 

Standards 

TS 2d 

TS5b,c, d 

TS8d 

 

 

Date Primary: Tuesday 6th May am 9.30-12.30 pm, Secondary: June 25th am 

10am to 1pm 

Theme Making use of best practice evidence for SEND 1 – Language and Literacy 

Tutor Gill Brackenbury 

Outline of 

session 

 

 

 

The session will begin with an overview of language and reading 

development and difficulties through the Simple View of Reading 

framework, (Rose Review [2009]) and explore key word recognition 

processes underpinning both reading and writing difficulties.  This will be 

followed with a discussion of “What is dyslexia?” and implications of 

labelling for planning and teaching.   Finally we look at the group of 

children who struggle with comprehension and their underlying language 

difficulties, including what research tells us about their development and 

learning. 

Key reading Cain, K. (2010). Reading development and difficulties: an introduction . 

(BPS Textbooks in Psychology). Oxford: Wiley-Blackwell. [Chapter 6] 
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Hulme, C., & Snowling, M. J. (Eds.). (2005). The science of reading: A 

handbook. Blackwell. [Chapter 27] 

Brooks, G. (2007). What works for pupils with literacy difficulties?  

London: DCSF. Available at: 

www.standards.dcsf.gov.uk/phonics/downloads/gregbrooks.pdf  

Hulme, C. & Snowling, M. J. (2009). Developmental Disorders of  

Language Learning and Cognition. John Wiley & Sons. London. [Chapter 

3] 

Snowling, M. J., & Hulme, C. (2006). Language skills, learning to read and  

reading intervention. London Review of Education, 4(1), 63-76. 

Link to 

Teachers’ 

Standards 

 

 

TS1b 

TS2b, c,d 

TS3c, d 

TS4 e 

TS5 a,b,c, d 

TS 6 b,d 

 

 

 

 

 

http://www.standards.dcsf.gov.uk/phonics/downloads/gregbrooks.pdf
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Date Primary: Wed 18th June 2-5 pm, Secondary: Wed 25th June pm 2 to 5 pm 

Theme Working with others, working with children (building a team around the 

child) 

Tutor Maisie Sammon 

Outline of 

session 

 

 

 

 

 

This session will look at the effective working of the ‘team around the 

child’. The immediate ‘team around the child’ includes the Teacher, 

Teaching Assistants and the SENCO who work together to ensure all pupils 

are able to access the curriculum. Effective collaboration between this team 

and parents is key to pupil progress. The workshop will explore strategies 

new teachers can employ to lead this team of experts around the child and 

how to maximise its’ effectiveness in supporting the progress of pupils in 

their classrooms.  

We will also explore the lessons we can learn from working with the 

broader team around the child; some children and young people need input 

from a range of services, and support from different agencies. Since the 

implementation of Every Child Matters, and the introduction of extended 

services through schools and children’s centres, there is a wider range of 

people working with pupils with SEN than ever before. The ‘Team Around 

the Child’ in both mainstream and special settings might include any of a 

number of professionals from health, education, social services, police, drug 

and alcohol abuse services, housing and voluntary/independent 

organisations. 

In the best scenarios, professionals are made aware of each other’s work and 

are able collectively to provide an appropriate package of support. This 

relies on mutual trust and respect, shared understanding and complementary 

(rather than competing) skills and effort. This session will show trainee 

teachers how this relates directly to their classroom and to the progress of 

their pupils. 

The session will draw on the experience at Swiss Cottage School, including 

the benefits of joint training, where individuals from different disciplines 

(Occupational Health, Physiotherapy, Speech, Educational Psychology), 

come together to share their professional development. In the session, we 

will explore how by talking and listening together, a common language and 

vision can be developed, alongside sound professional relationships. 
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Finally, we will consider the introduction of Education, Health and Social 

Care Plans and how schools and teachers can work together around the 

pupil. 

Key reading 

 

 

 

Russell, A., Webster, R., Blatchford, P. (2013) Maximising the Impact of 

Teaching Assistants: Guidance for School Leaders and Teachers. 

Abingdon: Routledge. [Chapter 1] 

Audit Commission (1998). A Fruitful Partnership: Effective Partnership 

Working (Management Paper). London: Audit Commission. Available at 

http://archive.audit-

commission.gov.uk/auditcommission/sitecollectiondocuments/AuditCommi

ssionReports/NationalStudies/fruitfulpartnership.pdf  

Fullan, M. (1999). Change Forces: the Sequel (Educational Change and 

Development Series). London: Falmer Press. [Chapter 4] 

Link to 

Teachers’ 

Standards 

 

 

TS 1a 

TS 4a, e 

TS 5a,b, d 

TS8a, b, c, d, e 

 

Intensive Week at Swiss Cottage School 

Primary: Monday 17th to Friday 21st March 2014  

Secondary Monday 24th to Friday 28th February 

 

Presentation 

As part of the Intensive Week, you will work as part of a small group to prepare a 

presentation on your experience during the week. You will present to your fel low students 

and Swiss Cottage School staff. This is intended to help you to reflect on the week and make 

links to your wider PGCE/SD programme. This is not a formally assessed presentation but 

does form an integral part of the Intensive Week, and is intended to allow you to reflect on 

http://archive.audit-commission.gov.uk/auditcommission/sitecollectiondocuments/AuditCommissionReports/NationalStudies/fruitfulpartnership.pdf
http://archive.audit-commission.gov.uk/auditcommission/sitecollectiondocuments/AuditCommissionReports/NationalStudies/fruitfulpartnership.pdf
http://archive.audit-commission.gov.uk/auditcommission/sitecollectiondocuments/AuditCommissionReports/NationalStudies/fruitfulpartnership.pdf
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both your experiences of working with children in the school and of specialist input from 

teachers and other professionals. 

For Primary students, the work on the presentation will serve as preparation for your poster 

presentation for the Primary Alternative Educational Experience. 

 

Day Indicative Content Key Reading Links to 

Teachers’ 

Standards 

Monday Session 1 What’s Special About 

Special  

This session will focus on 

personalisation, and how you can 

think about the needs of 

individual children when 

planning, teaching and assessing. 

Links will be made to the IoE 

sessions on Inclusive Pedagogy. 

The session will also consider 

differences between special and 

mainstream educational setting 

and give an introduction to Swiss 

Cottage School. 

Session 2 Expert Panel 

This will be an interactive 

session with a panel of key staff 

at the school, including teachers, 

teaching assistants, the SENCO, 

and other professionals (Speech 

and Language, Occupational 

Therapy, Educational 

Psychology) working with the 

school. You will have the 

opportunity to ask questions on 

issues around inclusion, special 

educational needs and disability, 

special and mainstream 

education, and other relevant 

topics. 

Session 3 – Building on 

 

 

Attfield, R., & Williams, C. 

(2003). Leadership and 

inclusion: a special school 

perspective. British Journal of 

Special Education, 30(1), 28-33. 

 

 

 

 

 

 

 

 

 

 

 

 

 

TS5a,b,c,d 

 

 

 

 

 

 

TS5d 

TS8a,b,c 
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Personalised Learning – 

strategies for PMLD (Profound 

and Multiple Learning 

Disabilities) 

Beginning teachers can often be 

unsure about how to working 

with children with complex 

needs. This session will allow 

you to build confidence in both 

applying your existing 

knowledge, and understanding 

key differences and strategies for 

working with this group of 

children. 

Session 4 Personalised Learning  

- working with children with 

ASD 

This session will consider 

particular issues and strategies 

involved in working effectively 

with children with autism in both 

special and mainstream settings. 

Issues around inclusion and 

individual agency will also be 

considered. 

This session links to the IoE 

Child Development session. 

Session 5 Preparing for working 

in class at SCS 

This session will include further 

guidance on differences between 

mainstream and special schools, 

and an introduction to the classes 

you will be working with over 

the week. 

 

 

McConkey, R. (2006) Realising 

the potential of play for all 

children. PMLD Link 18(3), 8-

10 [Issue 55] Available at 

www.pmldlink.org.uk  

 

 

 

 

 

Ravet, J. (2011). 

Inclusive/exclusive? 

Contradictory perspectives on 

autism and inclusion: the case 

for an integrative position. 

International Journal of 

Inclusive Education, 15(6), 667-

682. 

 

 

 

 

TS5a,b,c,d 

 

 

 

 

 

 

 

TS5a,b,c,d 

 

 

 

 

TS8a,b,c,d,e 

Tuesday In Class until 3pm 

3pm Workshop Session  

This will include a review of the 

day, and an opportunity for you 

to reflect on and share your 

  

 

TS4d 

http://www.pmldlink.org.uk/
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experiences. 

There will also be an  

introduction to Child 

Observation as an approach to 

personalisation. Getting to know 

children as individuals and 

understanding them in the 

context of their life in school 

should be a key objective for 

teachers. It is particularly 

important for children with 

SEND. There are a range of 

approaches to focused child 

observation. In this week, we 

will focus on one, a method of 

child observation commonly 

used in early years settings, but 

which can be equally applied 

across the age range, when 

working with children with 

SEND. 

TS8d 

T6a,b 

Wednesday In Class until 3pm – focus on 

observation 

3pm Workshop Session  

This will include a review of the 

day, and an opportunity for you 

to reflect on and share your 

experiences. There will also be 

an initial consideration of 

leadership – the possible role of 

special schools in disseminating 

best practice to mainstream, and 

your possible role in spreading 

good practice to colleagues. 

 

 

 

Harris, A., & Muijs, D. (2002). 

Teacher Leadership: principles 

and practice. National College 

for School Leadership. 

Available at 

http://dera.ioe.ac.uk/5132/  

 

 

 

 

TS4d 

TS8d 

T8a,b 

 

Thursday Morning:  In Class 

Afternoon: 

Session 1 Behaviour 

Management/Conflict Resolution 

This session will focus on 

approaches to building strong 

 

 

 

 

 

 

 

 

http://dera.ioe.ac.uk/5132/
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relationships, setting effective 

boundaries and understanding 

the communication underlying 

children’s behaviour. Recent 

government policy changes in 

relation to behaviour and SEND 

will also be explored. 

Session 2 Working with other 

adults 

This session will look at the 

effective working of the ‘team 

around the child’. The immediate 

‘team around the child’ includes 

the Teacher, Teaching Assistants 

and the SENCO who work 

together to ensure all pupils are 

able to access the curriculum. 

Effective collaboration between 

this team and parents is key to 

pupil progress. The session will 

explore strategies new teachers 

can employ to lead this team of 

experts around the child and how 

to maximise its’ effectiveness in 

supporting the progress of pupils 

in their classrooms.  

This session links to the IoE 

Session Working with others, 

Working with the Child. 

Session 3 Observing Children  

(4-6pm) 

This will further develop your 

understanding of the particular 

approach to Child Observation 

considered during this week. 

There will be expert input from a 

colleague from the Tavistock 

Centre, London, one of the 

leading European centres on 

child mental health and 

wellbeing. 

Note that this session finishes 

at 6pm. 

Sheerin, E. Six Ways to Manage 

BESD. SEN Magazine. 

Available at 

http://www.senmagazine.co.uk/a

rticles/1274-six-ways-to-

manage-besd 

 

Blatchford, P., Bassett, P., 

Brown, P., Martin, C., Russell, 

A., & Webster, R. (2009). 

Deployment and impact of 

support staff project. Research 

Brief DCSF-RB148. Available at 

www.ioe.ac.uk/diss_research_su

mmary.pdf  

 

 

 

 

 

 

 

 

Elfer, P., & Selleck, D. (1999). 

Children under three in 

nurseries. Uncertainty as a 

creative factor in child 

observations. European Early 

Childhood Education Research 

Journal, 7(1), 69-82. 

 

TS7a,b,c,d 

 

 

 

 

TS8a,b,c 

 

 

 

 

 

 

 

 

 

 

 

 

T6a,b 

http://www.senmagazine.co.uk/articles/1274-six-ways-to-manage-besd
http://www.senmagazine.co.uk/articles/1274-six-ways-to-manage-besd
http://www.senmagazine.co.uk/articles/1274-six-ways-to-manage-besd
http://www.ioe.ac.uk/diss_research_summary.pdf
http://www.ioe.ac.uk/diss_research_summary.pdf
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Friday Morning: In Class 

Afternoon:  

Presentations Workshop Session  

This will include a review of the 

day, and an opportunity for you 

to reflect on and share your 

experiences, leading on to time 

for you to develop your 

presentations. This will be 

followed by the presentations 

themselves. 

  

 

 

TS4d 

TS8d 

Note that lunch will be provided by the school on the Monday but on other days, you should 

bring your own lunch. 

Also note that the session on Thursday will finish at 6pm – please try and make arrangements 

in advance that will allow you to be in school until that time. 

 

2.3 Expected Conduct in Year 1 

The SEND Additional Experience forms an additional layer of experience to your PGCE/SD 

Programme. As such, the code of professional conduct, and expectations for conduct both in 

university and school based sessions fully applies. Procedures for professional conduct 

issues, as well as other procedures, for example in relation to student complaints, that apply 

to the PGCE/SD programme also apply to the SEND Additional Experience.  

 

2.4 Assessment for Year 1 

There is no formal assessment associated with Year 1. However the expectation is that 

students will attend all sessions. Further, the attendance at Swiss Cottage School for the 

Intensive Week is part of your requirement of fulfilling 120 days of school experience.  

You are also expected to complete the SEND Reflective Journal, although ample opportunity 

to do this will be provided during the sessions and intensive week. The SEND Reflective 

Journal as well as other activities as part of Year 1 can and should be used as evidence for 

meeting the Teachers’ Standards.  
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You will be asked to submit the journal at the end of the PGCE Year, and it will be returned 

to you with formative feedback. 

Attendance at the sessions and completion and submission of the journal is, however, a pre-

requisite for continuing on in to Year 2 of the Experience.  

You are strongly encouraged to engage with the readings, specialist resources and discussion 

opportunities available on Moodle. However this should be balanced with your commitments 

on the wider PGCE/SD programme. 

 

2.5 Workload Management 

We understand that the PGCE/SD year is very intense and puts many demands on students. 

The SEND Additional Experience in Year 1 is designed so that, apart from attendance at the 

sessions and intensive week, there is a minimum additional workload for students. 

If you feel that you are finding the demands of the SEND Additional Experience and your 

wider PGCE/SD programme challenging, you should discuss this in the first instance with 

Sheila King, Programme Leader (for Secondary), or Anne Robinson, Programme Leader (for 

Primary). 

You can also contact Joe Mintz as Project Manager for the SEND Additional Experience 

j.mintz@ioe.ac.uk   

 

2.6 About the Session Contributors for Year 1 

Dr Liz Pellicano, Director of the Centre for Research in Autism Education, IoE 

Dr Pellicano is Reader in Developmental Cognitive Science and is internationally recognised 

as an expert on autism and autism education. She is Director of the Centre for Research in 

Autism Education and her current research seeks both to understand the way that people with 

autism perceive and interpret the world around them and to determine the impact of these 

differences on daily life in community and school settings. 

 

Margaret Mulholland, Director for the Centre for Research and Development at Swiss 

Cottage School 

Margaret Mulholland has a strong track record in developing innovative initial 

mailto:j.mintz@ioe.ac.uk
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teacher education and professional development programmes. She is involved in a range of 

research and development projects related to social development, maths, autism, language 

and literacy and how the brain works. 

 

Gill Brackenbury, National expert on dyslexia, Department of Psychology and Human 

Development, IoE 

Originally a teacher of children with specific learning difficulties, Gill ran a special care unit 

for children with severe learning difficulties. Her interests focus on literacy development and 

difficulties. She is programme leader for the National Award for SENCOs at the IoE, as well 

as joint Director of SENJIT (Special Educational Needs Joint Initiative for Training). 

 

John Brown, national expert on the training in special educational needs and 

disabilities, Department of Psychology and Human Development, IoE 

John is Programme Manager at SENJIT, with a particular interest in the curriculum and 

pedagogy for learners with SEN and disabilities. He runs short courses on matters related to 

learning difficulties and or disabilities for schools, training providers and FE college 

practitioners. He led on the development of the TDA national materials for SEN teacher 

training. 

 

Maisie Sammon, Vice Principal, Swiss Cottage School 

Maisie has many years experience in working in education. Her background covers main 

stream and special education. She has had a lead role in the success of Swiss Cottage School 

in achieving four consecutive outstanding Ofsted inspections. She has had a formative role in 

the Achievement for All pilot and leads one of the largest Multi Agency teams in the country, 

bringing together health, education and social care to support a wide range of vulnerable 

pupils. Throughout her career she has remained committed to developing opportunities for 

young people and staff  to develop strategies and skills for successful learning. 

 

 

Joseph Mintz, Lecturer in Education, Faculty of Children and Learning, Institute of 

Education 

Joseph was a primary school teacher and SENCO, and teaches on the Primary PGCE and 

other programmes at the IoE. His research interests are focused on special educational needs 



 

21 

 

and autism education. He was involved in a large scale European funded project which 

developed a suite of mobile apps to help young people with autism in developing social and 

life skills. 
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3. Outline Content for Year 2 of the SEND Additional Experience 

The approach for Year 2 will be predicated on: 

1) An understanding that in their NQT year beginning teachers need to have a course 

which is manageable in relation to the other significant demands that they experience.  

2) An understanding that the work that teachers do in the classroom in their NQT year 

should be recognized and integrated with their professional development as part of the 

route 

3) An understanding that a reflective practitioner approach which puts reflection on 

practice at the centre of their development as professionals is appropriate for this 

route 

4) Participants in Year 2 of the route should develop their capacity to take on a 

leadership and dissemination role for spreading effective inclusive practice in relation 

to SEND, and should start to have opportunities to undertake such a role in their 

school and potentially more widely. 

 

Mode of Delivery 

Content will be delivered via a combination of online, twilight and some face to face 

sessions.  

 

Credit Award 

There will be an award of 30 masters level credits.  

Details of assessment modes for Year 2 will be made available shortly. 
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Year 2 Session/Content Outline Draft Only 

Session Content 

1. Inclusive 

Pedagogy with 

your class 

Reflecting on experiences in Year 1 on their PGCE/SD 

programme and the SEND route.  

Using children from your class as case studies, exploring and 

exchanging experiences about an inclusive pedagogy approach; 

issues with achieving effective inclusive practice in your class 

or school 

Implications of Inclusive Pedagogy for Planning, Assessment, 

Assessment for All, “Differentiation”, Classroom Organization, 

Use of Other Adults 

2. Child Observation 

Revisited 

Observation as a tool in promoting inclusive practice 

Emotional Aspects of relationships in relation to SEND 

3. Making use of best 

practice evidence 

for SEND 2 

What can the research evidence tell us about how to work with 

children with SEND and how to achieve effective inclusion in 

the classroom? 

Developmental Dyspraxia  as a case study 

Approaches to being “research literate” for SEND 

4. Being a leader for 

SEND  

Being a SEND Leader, cascading expertise 

Models of leadership and dissemination 

School Improvement 

5. The Inclusive 

Pedagogy 

Approach in 

Action 

Tracing the chain – barrier to learning and strengths – 

personalization, planning and assessment… 

Relating Inclusion to school processes 
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Being a leader in relation to inclusive practice 

6. Working with 

others revisited 

Working with other adults in the classroom 

Working with the SENCO; Being the SENCO 

Working with health and social care professionals 

Please note that this is for now indicative content, and that the final content, delivery and 

assessment modes will be finalized during Year 1 of the Experience. We will also consult 

with students on the Experience when coming to a final structure for Year 2, and a separate 

Year 2 Module Guide with detailed aims, content and assessment information will be 

provided at a later date. 

 

3.1 Progression Routes from the SEND Additional Experience 

The 30 masters credits that you gain in your NQT year (as well as any masters credits gained 

in your PGCE year) can be used towards gaining a full Masters in Education. There is a 

recommended progression route for the SEND Additional Experience, where you can transfer 

90 credits (60 from your PGCE, 30 from the masters level module in your NQT year) in to 

the IoE MTeach or MTeach (SEN) programme, leading to the award of a Masters in 

Teaching. For further information on progression routes to a full masters degree and the 

MTeach programme see the information leaflet about progression routes on Moodle. 

 

3.2 Additional Resources 

This is a list of initial readings and resources. It is not exhaustive and neither are you 

expected to read all of this, rather it is presented as a selection that you can ‘dip in’ to 

according to your interests. It will be added to on Moodle as the course progresses, as well as 

in response to your expressed interests. It is also designed to get you to start thinking about 

making use of research and best practice evidence in your work with children with SEND, as 

well as to support exploration of issues related to inclusion. 
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Inclusion 

Readings 

Barton, L. (1986). The politics of special educational needs. Disability, Handicap & Society, 

1(3), 273-290. 

César, M., & Santos, N. (2006). From exclusion to inclusion: Collaborative work 

contributions to more inclusive learning settings. European Journal of Psychology of 

Education - EJPE, 21(3), 333–346. 

Elliott, S. (2008). The Effect of Teachers’ Attitude Toward Inclusion on the Practice and 

Success Levels of Children with and without Disabilities in Physical Education. International 

Journal of Special Education, 23(3), 48–55. 

Farrell, P., Dyson, A., Polat, F., Hutcheson, G., & Gallannaugh, F. (2007). The relationship 

between inclusion and academic achievement in English mainstream schools. School 

Effectiveness and School Improvement, 18(3), 335–352. 

Florian, L., & Black-Hawkins, K. (2011). Exploring inclusive pedagogy. British Educational 

Research Journal, 37(5), 813-828. 

Florian, Lani, & Rouse, M. (2001). Inclusive practice in English secondary schools: Lessons 

learned. Cambridge Journal of Education, 31(3), 399–412. 

Florian, L., Hollenweger, J., Simeonsson, R. J., Wedell, K., Riddell, S., Terzi, L., & Holland, 

A. (2006). Cross-Cultural Perspectives on the Classification of Children With Disabilities 

Part I. Issues in the Classification of Children With Disabilities. The Journal of Special 

Education, 40(1), 36-45 

Golder, G., Norwich, B., & Bayliss, P. (2005). Preparing teachers to teach pupils with special 

educational needs in more inclusive schools: evaluating a PGCE development. British 

Journal of Special Education, 32(2), 92–99. 

Head, G., & Pirrie, A. (2007). The place of special schools in a policy climate of inclusion. 

Journal of Research in Special Educational Needs, 7(2), 90–96. 

Idol, L. (2006). Toward Inclusion of Special Education Students in General Education. 

Remedial & Special Education, 27(2), 77–94. 

Kalambouka, A., Farrell, P., Dyson, A., & Kaplan, I. (2007). The impact of placing pupils 

with special educational needs in mainstream schools on the achievement of their peers. 

Educational Research, 49(4), 365–382. 
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Lambe, J., & Bones, R. (2008). The impact of a special school placement on student teacher 

beliefs about inclusive education in Northern Ireland. British Journal of Special Education, 

35(2), 108–116. 

Winter, E. C. (2006). Preparing new teachers for inclusive schools and classrooms. Support 

for Learning, 21(2), 85–91. 

Resources 

 

Booth, T. and Ainscow, M. (2002) Index for Inclusion: developing learning and participation 

in schools, CSIE. Available at http://www.eenet.org.uk/resources/docs/Index%20English.pdf 

 

 

Becta. (2007). Inclusive Learning: an essential guide. Coventry: Becta. 

Available at http://www.teachfind.com/becta/about-becta-publications-inclusive-learning-

essential-guide-becta-0 

 

Achievement for All Programme 

Available at http://www.afa3as.org.uk/ 

 

 

Student Voice 

Readings 

Bishton, H. (2007)Children's voice, children's rights: what children with special needs have 

to say about their variously inclusive schools, NCSL. Available at http://dera.ioe.ac.uk/7056/ 

Hapner, A., & Imel, B. (2002). The students’ voices: “Teachers started to listen and show 

respect”. Remedial and Special Education, 23(2), 122–126. 

Unger, M. A. (2008). Traversing the tracks: Students with learning disabilities speak up . 

ProQuest Information & Learning, US. 

 

Bullying 

 

Resource 

 

DCSF (2009)Bullying Involving Children with Special Educational Needs and Disabilities 

Safe to Learn: Embedding anti-bullying work in schools. Available at 

http://www.behaviour2learn.co.uk/behaviour2learn/directory_record/202/bullying_involving

_children_with_special_educational_needs_and_disabilities_safe_to_learn_embedding_anti-

bullying_work_in_schools 

 

 

 

http://www.eenet.org.uk/resources/docs/Index%20English.pdf
http://www.teachfind.com/becta/about-becta-publications-inclusive-learning-essential-guide-becta-0
http://www.teachfind.com/becta/about-becta-publications-inclusive-learning-essential-guide-becta-0
http://www.afa3as.org.uk/
http://dera.ioe.ac.uk/7056/
http://www.behaviour2learn.co.uk/behaviour2learn/directory_record/202/bullying_involving_children_with_special_educational_needs_and_disabilities_safe_to_learn_embedding_anti-bullying_work_in_schools
http://www.behaviour2learn.co.uk/behaviour2learn/directory_record/202/bullying_involving_children_with_special_educational_needs_and_disabilities_safe_to_learn_embedding_anti-bullying_work_in_schools
http://www.behaviour2learn.co.uk/behaviour2learn/directory_record/202/bullying_involving_children_with_special_educational_needs_and_disabilities_safe_to_learn_embedding_anti-bullying_work_in_schools
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Parental Attitudes 

Reading 

Elkins, J., Van Kraayenoord, C. E., & Jobling, A. (2003). Parents’ attitudes to inclusion of 

their children with special needs. Journal of Research in Special Educational Needs, 3(2), 

122–129 

Resource 

Alliance for Inclusive Education Handbook for Parents Available at: 

http://www.allfie.org.uk/docs/Families%20Guide.pdf  

 

ADHD 

 

Reading 

 

Brandau, H. and Pretis, M. (2004) Early identification and systemic educational intervention 

for young children with Attention-Deficit/ Hyperactivity Disorder (AD/HD). European 

Journal of Special Needs Education.  Vol. 19, No. 1.  

Resources 

National Institute of Mental Health: 

http://www.nimh.nih.gov/publicat/adhd.cfm#diag 

 

Attention.com 

www.attention.com 

 

Child Development and Parenting Information 

http://www.cdipage.com/ 

 

Attention Deficit Disorder Association 

www.add.org  

 

Autism 

Readings 

Arthur-Kelly, M., Sigafoos, J., Green, V., Mathisen, B., & Arthur-Kelly, R. (2009). Issues in 

the use of visual supports to promote communication in individuals with autism spectrum 

disorder. Disability and rehabilitation, 31(18), 1474–86. doi:10.1080/09638280802590629 

http://www.allfie.org.uk/docs/Families%20Guide.pdf
http://www.nimh.nih.gov/publicat/adhd.cfm#diag
http://www.attention.com/
http://www.cdipage.com/
http://www.add.org/


 

28 

 

Humphrey, N. (2008). Including pupils with autistic spectrum disorders in mainstream 

schools. Support for Learning, 23(1), 41–47. 

Humphrey, N., & Lewis, S. (2008). What does “inclusion” mean for pupils on the autistic 

spectrum in mainstream secondary schools? Journal of Research in Special Educational 

Needs, 8(3), 132–140. 

Wing, L. (2007). Children with autistic spectrum disorders. In R. Cigman (Ed.), Included or 

Excluded? The challenge of the mainstream for some SEN children . London: Routledge. 

Resources 

Autism spectrum disorders: a resource pack for school staff. Available at 

http://www.autism.org.uk/working-with/education/educational-professionals-in-

schools/pupils-with-autism-in-your-school/autism-spectrum-disorders-a-resource-pack-for-

school-staff.aspx 

National Autistic Society  

 http://www.autism.org.uk/ 

 

PECS (Picture Exchange Communication System) 

 http://www.pecs-unitedkingdom.com/  

 

 

Dyspraxia 

 

Reading 

 

Portwood, M. (2013). Understanding developmental dyspraxia: A textbook for students and 

professionals. David Fulton Publishers. [Chapter 8] 

 

Barnhart, R. C., Davenport, M. J., Epps, S. B., & Nordquist, V. M. (2003). Developmental 

coordination disorder. Physical Therapy, 83(8), 722-731. 

 

Resource 

 

The Dyspraxia Foundation classroom guidelines. Available at 

http://www.dyspraxiafoundation.org.uk/services/ed_classroom_guidelines.php 

 

TES Inclusion Briefing 

http://www.tes.co.uk/teaching-resource/Inclusion-Briefing-Dyspraxia-6042986/ 

 

 

 

 

 

 

http://www.autism.org.uk/working-with/education/educational-professionals-in-schools/pupils-with-autism-in-your-school/autism-spectrum-disorders-a-resource-pack-for-school-staff.aspx
http://www.autism.org.uk/working-with/education/educational-professionals-in-schools/pupils-with-autism-in-your-school/autism-spectrum-disorders-a-resource-pack-for-school-staff.aspx
http://www.autism.org.uk/working-with/education/educational-professionals-in-schools/pupils-with-autism-in-your-school/autism-spectrum-disorders-a-resource-pack-for-school-staff.aspx
http://www.autism.org.uk/
http://www.pecs-unitedkingdom.com/
http://www.dyspraxiafoundation.org.uk/services/ed_classroom_guidelines.php
http://www.tes.co.uk/teaching-resource/Inclusion-Briefing-Dyspraxia-6042986/
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Down’s Syndrome 

 

Resource 

 

Down’s Syndrome Association Resources for Teachers. Available at: 

http://www.downs-syndrome.org.uk/information/for-professionals/education.html 

 

Emotional and Behavioural Difficulties 

Readings 

Jull, S. K. (2008). Emotional and behavioural difficulties (EBD): the special educational need 

justifying exclusion. Journal of Research in Special Educational Needs, 8(1), 13–18. 

doi:10.1111/j.1471-3802.2008.00097.x 

Resource 

General Teaching Council for England (2004) Research for Teachers -Effective strategies for 

pupils with EBD, GTCE. Available at 

http://www.tla.ac.uk/site/SiteAssets/RfT2/06RE020%20Effective%20strategies%20for%20p

upils%20with%20EBD.pdf 

Social, Emotional and Behavioural Difficulties Association (SEBDA) 

http://www.sebda.org/ 

 

Hearing Impairment 

Reading 

Marschark, M., Spencer, P. E., Adams, J., & Sapere, P. (2011). Evidence‐based practice in 

educating deaf and hard‐of‐hearing children: teaching to their cognitive strengths and needs. 

European Journal of Special Needs Education, 26(1), 3-16. 

Marschark, M., & Spencer, P. E. (Eds.). (2010). The Oxford handbook of deaf studies, 

language, and education (Vol. 2). Oxford University Press. [Chapter 5] 

 

 

 

 

http://www.downs-syndrome.org.uk/information/for-professionals/education.html
http://www.tla.ac.uk/site/SiteAssets/RfT2/06RE020%20Effective%20strategies%20for%20pupils%20with%20EBD.pdf
http://www.tla.ac.uk/site/SiteAssets/RfT2/06RE020%20Effective%20strategies%20for%20pupils%20with%20EBD.pdf
http://www.sebda.org/
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Visual Impairment 

Reading 

Mason, H., & McCall, S. (Eds.). (2013). Visual impairment: access to education for children 

and young people. Routledge. [Chapter 5] 

Resources 

RNIB Resources for Teachers. Available at: 

http://www.rnib.org.uk/PROFESSIONALS/EDUCATION/SUPPORT/Pages/support_for_pro

fessionals.aspx 

 

RNIB Load to Learn. Available at: 

http://www.allfie.org.uk/docs/Families%20Guide.pdf 

 

Physical Disabilities 

Readings 

Egilson, S. T., & Traustadottir, R. (2009). Assistance to pupils with physical disabilities in 

regular schools: promoting inclusion or creating dependency?. European Journal of Special 

Needs Education, 24(1), 21-36. 

Diamond, Karen E., and Soo-Young Hong. "Young children’s decisions to include peers with 

physical disabilities in play." Journal of Early Intervention 32.3 (2010): 163-177. 

Resources 

Scope Physical Disabilities in Education. Available at: 

http://www.scope.org.uk/help-and-information/education/learning-together 

 

Council for Disabled Children. Available at: 

http://www.councilfordisabledchildren.org.uk/resources/government-resources/the-common-

sense-approach-to-moving-and-handling-of-disabled-children-and-young-people 

 

Profound and Multiple Learning Disabilities (PMLD) 

Reading 

McConkey, R., & Collins, S. (2010). The role of support staff in promoting the social 

inclusion of persons with an intellectual disability. Journal of Intellectual Disability 

Research, 54(8), 691-700. 

http://www.rnib.org.uk/PROFESSIONALS/EDUCATION/SUPPORT/Pages/support_for_professionals.aspx
http://www.rnib.org.uk/PROFESSIONALS/EDUCATION/SUPPORT/Pages/support_for_professionals.aspx
http://www.allfie.org.uk/docs/Families%20Guide.pdf
http://www.scope.org.uk/help-and-information/education/learning-together
http://www.councilfordisabledchildren.org.uk/resources/government-resources/the-common-sense-approach-to-moving-and-handling-of-disabled-children-and-young-people
http://www.councilfordisabledchildren.org.uk/resources/government-resources/the-common-sense-approach-to-moving-and-handling-of-disabled-children-and-young-people
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Resource 

Mencap Information for Teachers. Available at: 

http://www.mencap.org.uk/all-about-learning-disability/information-professionals/pmld 

 

PMLD Network - Resources 

http://www.pmldnetwork.org/resources/index.htm 

 

PMLD Link 

www.pmldlink.org.uk  

 

Mathematics 

Readings 

Burton, D., & Pace, D. (2009). Preparing Pre-Service Teachers to Teach Mathematics in 

Inclusive Classrooms: A Three-Year Case Study. School Science & Mathematics, 109(2), 

108–115. 

Mulkey, L., Catsambis, S., Steelman, L., & Crain, R. (2005). The long-term effects of ability 

grouping in mathematics: A national investigation. Social Psychology of Education, 8(2), 

137–177. 

 

Literacy and Communication 

Readings 

Carroll, J.M., Bowyer-Crane, C., Duff, F., Hulme, C. & Snowling, (2011).  

Developing Language and Literacy: Effective Intervention in the Early Years .   Wiley: 

Blackwell. [Chapter 3] 

Dudley-Marling, C., & Paugh, P. (2004). Tapping the power of student voice through whole 

language practices. Reading & Writing Quarterly: Overcoming Learning Difficulties, 20(4), 

385–399. 

Kaderavek, J. N., & Rabidoux, P. (2004). Interactive to Independent Literacy: a Model for 

Designing Literacy Goals for Children with Atypical Communication. Reading & Writing 

Quarterly, 20(3), 237–260. 

Law J, Plunkett C (2009) The interaction between behaviour and speech and language 

difficulties: does intervention for one affect outcomes in the other?Technical report, Evidence 

in Education Library London: EPPI-Centre, Institute of Education, University of London. 

http://www.mencap.org.uk/all-about-learning-disability/information-professionals/pmld
http://www.pmldnetwork.org/resources/index.htm
http://www.pmldlink.org.uk/
http://eppi.ioe.ac.uk/cms/Default.aspx?tabid=2461&language=en-US
http://eppi.ioe.ac.uk/cms/Default.aspx?tabid=2461&language=en-US
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Review available at http://www.ttrb3.org.uk/?p=752  Publication available at 

http://eppi.ioe.ac.uk/cms/Default.aspx?tabid=2461&language=en-US 

McKeown, M.G., Beck,I.L. and Blake, R.K. (2009) Rethinking reading  

comprehension instruction: A comparison of instruction for strategies and content 

approaches,  Reading research Quarterly, 44: 218-53  

 

Stuart, M. (2006). Learning to read: developing processes for recognizing,  

understanding and pronouncing written words. London Review of Education, 4(1), 19-29. 

The Rose Review (Dyslexia) 

DCSF (2009) Teaching Children and Young People with Dyslexia and Literacy Difficulties: 

An independent report from Sir Jim Rose for the Secretary of State for Children, Schools and 

Families. Available at: 

https://www.education.gov.uk/publications/eOrderingDownload/00659-2009DOM-EN.pdf 

Rose, J. (2009). Identifying and teaching children and young people with  

dyslexia and literacy difficulties. Available at: 

http://publications.dcsf.gov.uk/eOrderingDownload/00659-2009DOM-EN.pdf  

Resources 

The Communication Trust 

http://www.thecommunicationtrust.org.uk/ 

 

British Dyslexia Association 

http://www.bdadyslexia.org.uk/ 

 

Makaton 

http://www.makaton.org/aboutMakaton/  

 

 

 

Technology 

 

Readings 

Florian, L., & Hegarty, J. (2004). Introduction. In L Florian & J. Hegarty (Eds.), ICT and 

Special Educational Needs. A Tool for Inclusion. Maidenhead: McGraw-Hill. 

Lou, Y., Abrami, P. C., & d’Apollonia, S. (2001). Small group and individual learning with 

technology: a meta-analysis. Review of Educational Research, 71(3), 449–521. 

Parette, H. P., Crowley, E. P., & Wojcik, B. W. (2007). Reducing Overload in Students with 

Learning and Behavioural Disorders: The Role of Assistive Technology. Teaching 

Exceptional Children, 4(2007), 2–13. 

http://www.ttrb3.org.uk/?p=752
http://eppi.ioe.ac.uk/cms/Default.aspx?tabid=2461&language=en-US
https://www.education.gov.uk/publications/eOrderingDownload/00659-2009DOM-EN.pdf
http://publications.dcsf.gov.uk/eOrderingDownload/00659-2009DOM-EN.pdf
http://www.thecommunicationtrust.org.uk/
http://www.bdadyslexia.org.uk/
http://www.makaton.org/aboutMakaton/
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Standen, P., & Brown, D. (2004). Using virtual environments with pupils with learning 

difficulties. In L Florian & J. Hegarty (Eds.), ICT and special educational needs. A tool for 

inclusion. Maidenhead,: McGraw-Hill. 

 

Other Resources 

 

Lamb, B., (2009) Lamb Inquiry: special educational needs and parental confidence , DCSF. 

Available at http://dera.ioe.ac.uk/9042/ 

 

Nasen 

Nasen is an organisation in the UK which aims to promote the education, training, 

advancement and development of all those with special and additional support needs. Nasen 

website: http://www.nasen.org.uk/ 

 

Ofsted (2009) Twelve outstanding special schools – excelling through inclusion. Available at 

http://dera.ioe.ac.uk/11217/ 

 

TDA (2010) Advanced training materials for autism; dyslexia; speech, language and 

communication; emotional, social and behavioural difficulties; moderate learning 

difficulties. Available at  http://www.nasen.org.uk/onlinesendcpd/  (Resources created 

following Lamb Inquiry (2009)) 

 

TDA (2010) Training materials for teachers of learners with severe, profound and complex 

learning difficulties. Available at http://www.nasen.org.uk/onlinesendcpd/  

(Resources created following Salt Review (2010) 

 

 

http://dera.ioe.ac.uk/9042/
http://www.nasen.org.uk/
http://dera.ioe.ac.uk/11217/
http://www.nasen.org.uk/onlinesendcpd/
http://www.nasen.org.uk/onlinesendcpd/
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THE SEND REFLECTIVE JOURNAL PART 1 

 

This SEND Reflective Journal provides you the space to reflect on: the SEND Additional 

Experience IoE sessions; and the intensive week at Swiss Cottage. It will be provided in two 

parts. Part 1, presented here, relating to the IoE sessions, and Part 2, relating to the intensive 

week, which will be provided to you at a later point.  

Use the journal to develop as a teacher who can meet the needs of all learners in the 

classroom and to make links between the Experience and your wider PGCE/SD Programme.  

An outstanding teacher has the ability to personalise learning opportunities in a classroom 

and deliver tailored learning experiences. 

Teachers who work autonomously with pupils who face challenges to learning can recognise 

how to navigate and overcome these barriers by adapting their planning to support the 

learner’s in taking each cognitive step to further their understanding.  

Every child has different strengths and weaknesses as a learner, no matter what the level of 

their intellect, and a child’s capacity to learn varies and can be affected by many factors. 

Strengthening a child’s capacity to learn is central to maximising their potential, whatever 

label they might have been identified with. Reflecting on your practice is a key way of 

ensuring that this happens in your classrooms. 
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Reflecting on the IoE Sessions 

 

Session One: Inclusive Pedagogy  

Reflect: 

Consider one child who has learning difficulties that you have identified or worked with 

in the classroom. What are the implications of an inclusive pedagogical approach in your 

planning and teaching within the class? 
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Identify three key learning points relevant for your practice in school that you will take 

from the session today 
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Session Two: Inclusive Pedagogy  

Reflect: 

Is there a specialist pedagogy for Special Educational Needs, or is this good practice (for 

working with children with SEN good practice) for working with all children? What is 

your view? 
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Identify three key learning points relevant for your practice in school that you will take 

from the session today 
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Session Three: Child Development 

Reflect: 

How should we think about inclusion for Autism? Is it about identifying atypical 

developmental pathways and appropriate strategies to help children cope with the 

classroom? 
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Identify three key learning points relevant for your practice in school that you will take 

from the session today 
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Session Four: Language and Literacy 

Reflect: 

How confident do you feel about engaging with research on teaching and learning in 

relation to language and literacy? How important is this research evidence for what 

teachers do in the classroom? 
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Identify three key learning points relevant to working with children who have difficulties 

with reading and writing  that you will take from the session today 
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Session five: Working with others, working with children 

Reflect: 

What are some of the barriers to effective multi-agency work between teachers and other 

agencies? What can teachers do to make things work more effectively? 
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Identify three key learning points relevant for your practice in school that you will take 

from the session today 
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Making Links to the Teachers’ Standards and the wider PGCE/SD Programme 

This grid allows you to reflect on how the SEND Additional Experience relates to fulfilling the requirements of the Teachers’ Standards. You 
can use it to make short notes on what you have done in the Experience that provides evidence towards fulfilling each standard. You could then 
use this as evidence in your Teachers Standards’ File.  

You can also use it as a review tool, when working individually or with your university tutor and school based mentor on your teaching 
placement, to think about the SEND Additional Experience relates to your PGCE/SD placements. 

STANDARD Links in the SEND 

Experience 

Ways in which you made use 

of the SEND Experience in 

your wider PGCE/SD related 

to this Standard.  

Further Development 

Opportunities you might 

want to explore in relation to 

this topic/area 

PART 1 - TEACHING    

1. SET HIGH EXPECTATIONS WHICH 

INSPIRE, MOTIVATE AND CHALLENGE 

PUPILS 

   

1(a) establish a safe and stimulating environment 

for pupils, rooted in mutual respect 

   

1(b) set goals that stretch and challenge pupils of all 

backgrounds, abilities and dispositions 

   

1(c) demonstrate consistently the positive attitudes, 

values and behaviour which are expected of pupils 
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2. PROMOTE GOOD PROGRESS AND 

OUTCOMES BY PUPILS 

   

2(a) be accountable for pupils’ attainment, progress 

and outcomes 

   

2(b) be aware of pupils’ capabilities and their prior 

knowledge, and plan teaching to build on these 

   

2(c) guide pupils to reflect on the progress they 

have made and their emerging needs 

   

2(d) demonstrate knowledge and understanding of 

how pupils learn and how this impacts on teaching 

   

2(e) encourage pupils to take a responsible and 

conscientious attitude to their own work and study 

   

 

3. DEMONSTRATE GOOD SUBJECT AND 

CURRICULUM KNOWLEDGE 

   

3(a) have a secure knowledge of the relevant 

subject(s) and curriculum areas, foster and maintain 

pupils’ interest in the subject, and address 

misunderstandings 

   

3(b) demonstrate a critical understanding of 

developments in the subject and curriculum areas, 

and promote the value of scholarship 

   



 

48 

 

3(c) demonstrate an understanding of and take 

responsibility for promoting high standards of 

literacy, articulacy and the correct use of standard 

English, whatever the teacher’s specialist subject 

   

3(d) if teaching early reading, demonstrate a clear 

understanding of systematic synthetic phonics 

   

3(e) if teaching early mathematics, demonstrate a 

clear understanding of appropriate teaching 

strategies 

   

 
   

4. PLAN AND TEACH WELL STRUCTURED 

LESSONS 

   

4(a) impart knowledge and develop understanding 

through effective use of lesson time 

   

4(b) promote a love of learning and children’s 

intellectual curiosity 

   

4(c) set homework and plan other out-of-class 

activities to consolidate and extend the knowledge 

& understanding pupils have acquired 

   

4(d) reflect systematically on the effectiveness of 

lessons and approaches to teaching 

   

4(e) contribute to the design and provision of an    



 

49 

 

engaging curriculum within the relevant subject 

area(s). 

 
   

5. ADAPT TEACHING TO RESPOND TO THE 

STRENGTHS AND NEEDS OF ALL PUPILS 

   

5(a) know when and how to differentiate 

appropriately, using approaches which enable pupils 

to be taught effectively 

   

5(b) have a secure understanding of how a range of 

factors can inhibit pupils’ ability to learn, and how 

best to overcome these 

   

5(c) demonstrate an awareness of the physical, 

social and intellectual development of children, and 

know how to adapt teaching to support pupils’ 

education at different stages of development 

   

5(d) have a clear understanding of the needs of all 

pupils, including those with SEN; those of high 

ability; those with EAL; those with disabilities; and 

be able to use and evaluate distinctive teaching 

approaches to engage and support them. 
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6. MAKE ACCURATE AND PRODUCTIVE 

USE OF ASSESSMENT 

   

6(a) know and understand how to assess the relevant 

subject and curriculum areas, including statutory 

assessment requirements 

   

6(b) make use of formative and summative 

assessment to secure pupils’ progress 

   

6(c) use relevant data to monitor progress, set 

targets, and plan subsequent lessons 

   

6(d) give pupils regular feedback, both orally and 

through accurate marking, and encourage pupils to 

respond to the feedback 

   

    

7. MANAGE BEHAVIOUR EFFECTIVELY TO 

ENSURE A GOOD AND SAFE LEARNING 

ENVIRONMENT 

   

7(a) have clear rules and routines for behaviour in 

classrooms, and take responsibility for promoting 

good and courteous behaviour both in classrooms 

and around the school, in accordance with the 

school’s behaviour policy 

   

7(b) have high expectations of behaviour, and 

establish a framework for discipline with a range of 
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strategies, using praise, sanctions and rewards 

consistently and fairly 

7(c) manage classes effectively, using approaches 

which are appropriate to pupils’ needs in order to 

involve and motivate them 

   

7(d) maintain good relationships with pupils, 

exercise appropriate authority, and act decisively 

when necessary 

   

 
   

8. FULFIL WIDER PROFESSIONAL 

RESPONSIBILITIES 

   

8(a) make a positive contribution to the wider life 

and ethos of the school 

   

8(b) develop effective professional relationships 

with colleagues, knowing how and when to draw on 

advice and specialist support 

   

8(c) deploy support staff effectively    

8(d) take responsibility for improving teaching 

through professional development, responding to 

advice & feedback from colleagues 

   

8(e) communicate effectively with parents with 

regard to pupils’ achievements and well-being 
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PART 2: PERSONAL & PROFESSIONAL 

CONDUCT 

   

Uphold public trust in the profession and 

maintain high standards of ethics and behaviour, 

within & outside school 

   

 (a) treating pupils with dignity, building 

relationships rooted in mutual respect, and at all 

times observing proper boundaries appropriate to a 

teacher’s professional position 

   

 (b) having regard for the need to safeguard pupils’ 

well-being, in accordance with statutory provisions 

   

 (c) showing tolerance of and respect for the rights 

of others 

   

 (d) not undermining fundamental British values, 

including democracy, the rule of law, individual 

liberty and mutual respect, and tolerance of those 

with different faiths and beliefs 

   

 (e) ensuring that personal beliefs are not expressed 

in ways which exploit pupils’ vulnerability or might 

lead them to break the law 

   

 

 

 

Have proper and professional regard for the    
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ethos, policies and practices of the school in 

which they teach and maintain high standards in 

their own attendance and punctuality 

Have an understanding of, and always act 

within, the statutory frameworks which set out 

their professional duties and responsibilities. 
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