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Welcome

Welcome to this year’s jam-packed programme for ISEC 2021: the first ISEC event to 
be hosted virtually! The past 18 months have seen many a first for us all, as we all strive 
to support children and young people with special educational needs and disabilities 
(SEND) and learning differences. 
This year’s conference theme, ‘Closing the Research to Practice Gap’, is one that’s especially 
close to our hearts here at nasen. We are driving forward our mission to ensure the SEND 
workforce, learners and their families worldwide can access the most trusted knowledge, 
research and resources available – uniting SEND communities across the globe.
It seems only fitting that, by hosting ISEC 2021 online, we and our partners at University 
College London, Institute of Education (UCL IOE) can offer you the positive first of being 
able to attend wherever you are based – quite literally closing the gap between you and the 
speakers. Moreover, for the very first time, each presentation from the event will remain online 
for a year, enabling you to watch again at a time and place that suits you. 
During the course of the conference, over 200 engaging and essential presentations will be 
broadcast from 30 countries, with current research and insights beamed directly to your 
screen. As you’ll see in the programme that follows, the focus is both brilliantly broad and 
expertly specific: with topics that range from comparing inclusive practice between countries, 
to using music therapy and innovative tools. If you want to pose a question you can do so at 
every event, with the option of live Q&As at your fingertips.
Of course, many sessions will tackle the many ‘firsts’ that continue to arise as we adapt to the 
post-COVID landscape for SEND learners – such as the issue of ‘pandemic stress’, COVID-19 
and international students, and managing sudden shifts to remote learning. 
It is no exaggeration to say that, internationally, the SEND community is at a critical point, with 
the pandemic having further exposed gaps and inequalities in education and wider society. 
As each one of us has witnessed since last spring, the outcomes for vulnerable people have 
been dramatically impacted by an insufficient drive for inclusivity the world over. In our growing 
work to advise governments and lead experts, and join forces with international organisations, 
nasen remains at the centre of this increasingly urgent, global debate. 
Building on the lessons of the pandemic, nasen is supporting more countries than ever before 
with expert counsel, collaboration, and pathways to change, empowering policy-makers and 
workforces to establish permanently equitable education. Our number one goal is unwavering: 
to overcome the barriers of geography, and instil life-improving, inclusive practice everywhere. 
In this way, the educational experience of learners with SEND can be consistently as good as it 
is for learners without SEND.
On behalf of nasen and our partners, may I sign off by being among the first to wish you a 
fantastic conference experience, supported by speakers that are sure to inspire, inform, and 
enlighten delegates again and again. Whether you’re an educator, parent, researcher, or learner, 
we look forward to seeing you there – and to working together to put learners first, whatever 
their needs and location.
Warm wishes,
Professor Adam Boddison 
Chief Executive, nasen (National Association for Special Educational Needs)
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Dear Colleagues,
In 2017, UCL Centre for Inclusive Education was invited by nasen to partner them in the 
organisation and delivery of the 9th ISEC Conference in 2020. As number one in the world for 
education for the eighth consecutive year, we were delighted to accept the invitation and to 
prepare to host ISEC 2020 in our prefect location in the heart of central London,
COVID 19 changed our plans leading to a move to a virtual conference platform for ISEC 2021. 
Across the world, educational institutions, children, families and researchers have embraced 
the challenges of new, online methods of teaching, learning, researching and communicating. 
The expertise that has been developed at UCL IOE in online pedagogy, interaction and 
collaboration now allows us to share over 200 presentations from leading researchers in 
30 countries with a wider international audience, using technologies that have brought 
practitioners and researchers closer during challenging times.
Our aim at UCL Centre for Inclusive Education is on achieving better outcomes for children 
and young people with special educational needs and disabilities by conducting research in 
inclusive education that has immediate impact in the classroom and beyond. We are driven by 
a passion to ensure that research informed practices in SEND education reach practitioners in 
schools and families in the home. 
This conference presents an ideal opportunity to achieve our aims by welcoming practitioners, 
families and students to engage with the latest interdisciplinary research and to take part 
in rigorous and challenging Q&A and to share new knowledge. Together we can form new 
research synergies across national and disciplinary borders, to ultimately improve the lives of 
vulnerable children and young people with special educational needs and disability.  
The pandemic has increased the challenges for vulnerable learners and their families and has 
laid bare the educational and social inequalities that exist across the world. We believe that by 
working together, practitioners, families and researchers can have a strong, collective voice 
that has the power to shape policy, improve practice and support children and young people 
with SEND to overcome barriers to participation and achievement.
Best wishes,
Gill Brackenbury
Director UCL Centre for Inclusive Education



ISEC 2021   6  è

Conference Themes



ISEC 2021  7  è
Conference Themes

Education in Times of Uncertainty:  
What Have We Learned?

The international COVID-19 pandemic has dramatically altered education as a whole, and 
its impact is likely to be long lasting. As learning moved online during school closures, 
technology played a crucial role in education, however it also left practitioners wondering how 
inclusive these online practices are. Important considerations were raised concerning how 
all students would be included in online learning, and how this must be reflected in policies 
that accommodate the most vulnerable and disadvantaged. If technology continues to play a 
central role in future education, practitioners need to consider advantages and disadvantages 
particularly for those with special educational needs and disabilities (SEND), and how these 
can be targeted. The impact of mental health has also been increasingly recognised during the 
pandemic, impacting on practitioners, students, families, and their engagement in education 
and learning. It is important to reflect on these experiences and the lessons learned during 
these uncertain times through a variety of different sources including; students, schools, 
teachers, parents, lectures and SEND leaders. This theme will explore research around 
topics such as the use of technology, experiences of blended teaching and learning, and the 
strengths and limitations of technology in relation to inclusivity for individuals with special 
educational needs and disabilities. Speakers will also discuss the impact of COVID-19 on 
pupils’ and doctoral students’ psychological wellbeing and the challenges this raised. Sessions 
will explore what we have learned and what we need to consider as we move forward in a new 
world of education.

Research to Practice: Knowledge Exchange

Knowledge exchange supports the dissemination of knowledge, ideas, research, and practice. 
The process encourages the exchange of ideas, data, experience, and expertise to support 
wider reaching understanding. As a result, high quality research can impact on policy, practice, 
and the communities it is designed to empower more effectively. At the heart of Knowledge 
Exchange is the collaboration between the researcher and practitioner, who engage their 
expertise to help inform the evidence-based research being put into practice. Knowledge 
exchange in inclusive education is important, as it takes research beyond academia and 
develops it within the community. These discussions and engagements can further enhance 
research and improve practice and provision that benefits pupils with special educational 
needs and disabilities (SEND). This theme of Knowledge Exchange will be explored through 
case studies, examples of programs and partnerships that highlight best practice within the UK 
and internationally. Speakers will share their experiences of Knowledge Exchange, including 
how it can support the development of inclusive education, how it can help bring about 
changes in school cultures and educational practices, and how it can enhance professional 
development, with the overarching aim to close the research-practice gap. Speakers will 
discuss how Knowledge Exchange can benefit a range of stakeholders, from school faculty 
members, teachers, and educational professionals, in addition to how it can develop and 
improve inclusive practice that affects children and young people with SEND. Ultimately, 
Knowledge Exchange is more than simply implementing research-based practice; it is about 
collaboratively engaging with the research to improve and develop inclusive practice that 
impacts children and young people with SEND across the world.
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Research to Practice: Innovative Practices

Innovative practices that support individuals with disabilities, provides insightful and creative 
approaches to promote inclusion. These novel methods may be implemented within various 
environments such as schools, homes, workplaces, and the wider communities that people 
with disabilities belong to. The importance of the continuous revision and application of 
new methodologies requires keeping up to date with current research and innovations 
around inclusive methods, and transforming them into practice that supports individuals 
with disabilities. As we understand and learn more about what is needed for individuals with 
disabilities to receive equal opportunities, we can transform the way in which we support 
inclusive accessibility. Taking this into account, this conference theme will focus on a broad 
range of innovative training, models, and practices currently being developed and implemented 
in different countries around the world. The sessions will explore inclusive practices using 
creativity and play, the role of technology use in the educational settings, and professional 
development for school staff. It will also explore the impact of distance learning on pupils, 
novel frameworks for educational assessment, practices involving families to further promote 
inclusion, and methodologies with a focus on student wellbeing. Rethinking inclusive 
methodologies, may provide an opportunity to develop creative and alternative approaches 
that translate research into practice, and work towards more accessible environments and 
inclusive communities for people with disabilities.

Research to Practice: Inclusion as Social Justice

Inclusion involves providing equal opportunities underrepresented groups and individuals. 
Therefore, a comprehensive view of inclusion involving disability, as well as ethnicity, gender 
and migration becomes apparent as a social justice issue. Social justice supports working 
towards equal opportunities and rights for everyone. The intersection between social justice 
and inclusion embraces students who have been affected by historical inequalities, which 
have prevented them from accessing educational opportunities on equal terms with others. 
Building upon this notion, a focus on inclusion as a social justice issue remains consistent with 
the United Nations Sustainable Development Goal of quality education that ensures inclusive 
and equitable education for all. To achieve this, addressing the connection between inclusion 
and social justice becomes necessary to support equity amongst individuals. Embracing an 
international perspective, this theme will define the connection between social justice and 
inclusion through analysis of educational policies and practices, as well as challenges and 
opportunities in inclusive education, whilst also examining the teacher’s role and attitudes 
towards inclusion, listening to the voices of autistic people, and the impact of the pandemic 
on the educational system. In addition, a focus on ideas and solutions for developing 
more inclusive environments will be explored. As we move forward from the impacts of the 
pandemic, a holistic definition of inclusion may present the opportunity to embrace diversity 
and provide equality and access more effectively on social justice issues.
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Research to Practice: Parents as Partners

Parent-school partnership is an important part of children’s educational success. Parents 
have a significant role in educating children and are integral to the success of inclusive 
education. This theme will discuss topics ranging from parents’ perspectives on inclusive 
education, barriers, risks and challenges of inclusive practices, and strategies for the effective 
implementation of parent-school collaboration. Experiencing first-hand the effects of practices 
applied to their children’s education, parents’ perspectives provide meaningful contributions to 
the development of inclusive education practices. Sessions will discuss parents’ perspectives 
on issues such as: inclusive education, assessments, the adoption of a strengths-based 
approach, educational failures and how parents seek information and support. In practice, 
however, parents face multiple barriers, risks, and challenges implementing inclusive 
education. Topics such as: barriers to inclusion, the battle of inclusive education, social 
factors, internet risks, parental stress, and parents’ lost voices, will highlight the importance of 
mitigation plans that empower parents to overcome these issues. Ensuring success requires 
collaboration and teamwork among students, parents, and educators. Additionally, issues on 
parental roles in promoting inclusion; strategies, programs, and approaches integrating the 
perspectives of parents and school; and examples of successful school partnerships will be 
provided when exploring effective practices for the collaboration of parents and educators. 
Having a robust understanding of parents’ perspectives, barriers, and strategies to develop 
parent-school collaboration, may support educators to successfully partner with parents and 
implement effective inclusive education.

Research to Practice: Lifelong Inclusion

Lifelong Inclusion will explore transition practices from school to school, school to community, 
school to workplace, and school to independent living. This theme will explore findings on 
evidence-based practices that promote lifelong inclusion in the areas of transition practices, 
social inclusion, and employment. Transition practices equip young people to make decisions 
as they transition into adulthood and establish networks of support systems. Sessions will 
explore the experiences and concerns of current transition practices, the implementation of 
scaffolding strategies, the adoption of mobile technology, and education options to facilitate 
lifelong inclusion. Social inclusion involves young people engaging in meaningful activities, 
social interactions, and experiencing friendship. Sessions within this theme will discuss 
improving lifelong inclusion through a range of topics around social inclusion such as: creating 
meaningful social cohesion through performances, observing language as a tool for social 
inclusion, and engaging in lifelong education through peer learning and distance education. 
Additionally, success stories in lifelong inclusion and observing cross-cultural comparisons 
will be shared. Employment, a strong determinant of quality of life, also supports lifelong 
learning. It improves purchasing capabilities, social relationships, personal independence, 
and plays an important role in defining the identity of adults in the community. Creating 
employment opportunities, the impact of career self-efficacy on career transition, qualifications, 
and cognitive profiles in the virtual reality workplace will be explored. With a holistic knowledge 
of post-school inclusive practices, there will be a better understanding of how to support 
inclusion in the community, workplace, and encourage lifelong inclusion.
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Tuesday 3rd August 
09:00 – 10:00 Conference Opening Ceremony

10:00 – 11:00 Keynote Presentation 1

Seize the Day
Keynote Speaker: Baroness Tanni Grey-Thompson

11:00 – 12:00 Parallel Sessions 

Spotlight Session 1

Knowledge Exchange for Changing School Cultures:  
Potentials and Pitfalls
Spotlight Speaker: Dr. Amelia Roberts

12:00 – 13:00 Parallel Sessions

Spotlight Session 2

Where next for Research on Teaching Assistants:  
The Case for an International Response
Spotlight Speaker: Dr. Rob Webster

13:00 – 14:00 Lunch Break

14:00 – 15:00 Keynote Presentation 2

Trends in Transition for Students with Disabilities:  
Where do we go from here?
Keynote Speaker: Dr. Lyman Dukes

15:00 – 16:00 Parallel Sessions 

Spotlight Session 3

University Students with Disabilities:  
What Factors Predict Success?
Spotlight Speaker: Dr. Nicholas Gelbar

16:00 – 16:30 Parallel Sessions

16:30 – 17:00 Parallel Sessions



ISEC 2021  12  è
At a glance

Wednesday 4th August 
09:00 – 10:00 Keynote Presentation 3

Don’t Leave the Parents Out: Understanding the  
Critical Power of Family
Keynote Speaker: Professor Barbara Hong

10:00 – 11:00 Parallel Sessions 

 Spotlight Session 4

What is the effect of active music participation on well-being among 
adults with Down’s Syndrome
Spotlight Speakers: David Stanley and Dr. Natalie Bradford

11:00 – 12:00 Parallel Sessions 

 Spotlight Session 5

Teacher Development in Pakistan: a Recent SEND Initiative in the 
Punjab
Spotlight Speakers: Margaret Mulholland and Professor Philip Garner

12:00 – 13:00 Parallel Sessions

13:00 – 14:00 Lunch Break

14:00 – 15:00 Keynote Presentation 4

Can we trust the evidence? A cross-examination of research into 
educating children with additional learning needs  
Keynote Speaker: Dr. David Mitchell

15:00 – 16:00 Parallel Sessions 

 Spotlight Session 6

Inclusion in High-Achieving Mayflower Primary: How does it work?
Spotlight Speakers: Heba Al-Jayoosi, Adam Stock, and Dee Bleach

16:00 – 16:30 Parallel Sessions

16:30 – 17:00 Parallel Sessions
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Thursday 5th August 
09:00 – 10:00 Keynote Presentation 5

Social Justice in the Developing World: Towards an Inclusive 
Pedagogy
Keynote Speaker: Professor Sigamoney Naicker

10:00 – 11:00  Parallel Sessions 

 Spotlight Session 7

How Can Schools Respond Long-Term to COVID-19?  
Spotlight Speakers: Dr. Lyman Dukes, Dr. Nicholas Gelbar, Dr. 
Marlena Minkos and Dr. Allison Messina

11:00 – 12:00 Parallel Sessions 

 Spotlight Session 8

Innovative pedagogy
Spotlight Speakers: Dr. Zoltan Jakab and Dr. Zachary Walker

12:00 – 13:00 Parallel Sessions

13:00 – 14:00 Lunch Break

14:00 – 15:00 Keynote Presentation 6

Rebuilding our Schools: Where do we start?  
Keynote Speaker: Dr. Keri Wong

15:00 – 16:00 Parallel Sessions 

Live Panel: UCL Centre for Inclusive Education - Fellows Roundtable: 
Enduring Messages for Appropriate Support for SEND
Speakers: Lorraine Paterson, Klaus Wedell, Nick Peacey, Rona Tutt, 
and Brahm Norwich
Chair: Dr. Amelia Roberts

16:00 – 16:30 Conference Closing and Farewell 

Highlights of the conference presented by Dr Zachary Walker 
followed by a short video from David Stanley’s The Music Man 
Project. Through their music-making, the Music Man Project 
performers challenge perceptions of a once-forgotten people and 
show society how all people can thrive with the right platform and 
opportunity. Farewell to close the conference from Professor Adam 
Boddison CEO nasen.
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 PRESENTATION 1 

Tuesday 3rd August 10:00 – 11:00

Baroness Tanni Grey-Thompson
Seize the Day
I am delighted to be delivering the opening keynote address at ISEC 2021. The conference 
brings parents, teachers and researchers together under one ‘virtual’ roof and gives 
participants a great opportunity to share insights, experiences and best practice, to benefit 
children and young people living with special education needs and disabilities (SEND). Among 
the themes being explored is the impact of COVID-19 on pupils with SEND and what needs to 
be done to ensure no child loses out as a result of the pandemic. I am looking forward to being 
a part of this valuable and dynamic event.

Biography
One of Britain’s greatest Paralympic athletes, Tanni, amassed a remarkable medal haul over 
16 years and five Paralympic Games of 11 gold, 4 silver and a bronze. In 2005 she became 
‘Dame’ Tanni Grey-Thompson for her services to sport. In March 2010, Tanni was created a life 
peer and was conferred as Baroness Grey-Thompson, of Eaglescliffe in the County of Durham.

 PRESENTATION 2 

Tuesday 3rd August 14:00 – 15:00

Dr. Lyman Dukes
Trends in Transition for Students with Disabilities:  
Where do we go from here?
In this presentation, Dr. Lyman Dukes will share his thoughts and research regarding the 
transition of students with disabilities into adult life. 

Biography
Dr. Lyman Dukes III, is a Professor of Special Education in the College of Education at the 
University of South Florida St. Petersburg, with more than 25 years of educational experience. 
He has served in higher education in a number of capacities both academically and 
administratively. He has co-edited two books, Preparing Students with Disabilities for College 
Success: A Practical Guide to Transition Planning (2010) and, most recently, Navigating the 
Transition from High School to College for Students with Disabilities (2018). He has published 
and presented extensively on topics related to secondary and postsecondary education for 
students with disabilities and been awarded millions of dollars in transition-relevant grant 
funding. His current research interests include transition from school to adult life, universal 
design in postsecondary education, guidelines for research on postsecondary education and 
disability, and trauma-informed education. Personally, he is father to one daughter and two 
step-sons, is an avid cyclist, and greatly appreciates clever humor.
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 PRESENTATION 3 

Wednesday 4th August 09.00 – 10:00

Professor Barbara Hong
Don’t Leave the Parents Out: Understanding the Critical  
Power of Family Partnerships
Professor Barbara Hong will engage with a topic pertinent to the conference theme of ‘Parents 
as Partners’. In this presentation, Barbara will discuss the impact of family partnerships.

Biography
Professor Hong is dean of Texas A&M International University’s University College and 
Professor of Special Education. She obtained her Ph.D. from Columbia University in 
Special Education in addition to three master’s degrees in Instructional Practices, Policy 
& Administration, and as a Learning Specialist. She was a three-time recipient of the 
prestigious Senior Fulbright Scholar, Senior Fulbright Specialist, and Fulbright Hays awards, 
and the First Honorable Visiting Scholar to Taiwan Municipal University of Education.  Her 
research examines the cognitive science of teaching and learning and the development 
of self-determination through the ethics of caring. Thus far, her research has been cited in 
the Handbook of Adult Learning, Wiley Library of Higher Education, Vanderbilt University’s 
Peabody Recommended Readings, British Library, and the Hong Kong Institute of Education 
Library.

Professor Hong is the recipient of the Teacher of Honor award by the international education 
honor society and the University Exemplary Faculty Award at her current institution.

 PRESENTATION 4 

Wednesday 4th August 14.00 – 15:00

Dr. David Mitchell
Can we Trust the Evidence? A Cross-Examination of Research into 
Educating Children with Additional Learning Needs
In this keynote, David Mitchell will address two important and timely issues: (1) Do we have 
enough evidence for what works in teaching learners with additional educational needs; (2) 
Can we trust that evidence? These questions have dominated many of the discussions around 
the world especially with the recent impact of COVID-19. What is the evidence, and what is 
the quality of this evidence for the steps that we have been taking? In this presentation, these 
questions will be addressed with respect to learners with additional educational needs.

Biography
David Mitchell is an Adjunct Professor at the University of Canterbury in Christchurch, New 
Zealand. He has over 200 publications, mainly in the fields of special and inclusive education. 
He has presented lectures, workshops and consultancies in 60 countries. His most recent 
books are Contextualizing Inclusive Education (2005), What Really Works in Special and 
Inclusive Education, Second edition (2014), Crises, Conflict and Disability: Ensuring Equality 
(2014), Diversities in Education: Effective Ways to Reach All Learners (2017) and The Ecology 
of Inclusive Education (2018), all published by Routledge. 
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 PRESENTATION 5 

Thursday 5th August 09:00 – 10:00

Professor Sigamoney Naicker
Social Justice in the Developing World: Towards an Inclusive 
Pedagogy
Join Professor Naicker as he discusses his latest research on social justice and inclusion. 
Professor Naicker will discuss how inclusion lacks a theoretical base and how education 
departments are at a loss theoretically and practically when it comes to social justice. Thus, 
often the status quo is reproduced, although there are good policies in place. Education 
systems are often found wanting in terms of operational capabilities when it comes to 
implementing good policy. This results in many poor communities and vulnerable children 
being victims of education planning and practice that lacks a social justice basis. Professor 
Naicker will discuss  the significant need for a social justice theory that has implications for 
education practice particularly for vulnerable children and communities. 

Biography
Professor Sigamoney Naicker was appointed on the National Commission for Education 
Support Services by then President Nelson Mandela.  The task of the commission to establish 
a new dispensation for special needs education in South Africa.  He was the first national 
director of Inclusive Education in South Africa.  Sigamoney has worked in various areas of the 
education system in a senior management capacity which includes curriculum, assessment, 
early childhood education, adult education and human capital development. Prior to joining 
government Sigamoney was a lecturer at the University of Western Cape.  He was recently 
awarded an extra-ordinary Professorship in Education.  His first book on inclusive education 
was titled, Curriculum 2005, An Introduction to Inclusive Education: A Space for all.   He has 
written and co-edited some of the first publications on inclusive education in South Africa.  
Sigamoney’s area of specialisation includes social justice and education as well as the 
relevance of the discourse of inclusive education in addressing the challenges in developing 
contexts.  His latest publication is titled Inclusive Education in South Africa and the Developing 
World:  The Search for an Inclusive Pedagogy.  Sigamoney has also run the New York, London, 
Oslo and Cape Town marathons.
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 PRESENTATION 6 

Thursday 5th August 14.00 – 15:00

Dr. Keri Wong
Rebuilding our schools: Where do we start?
As convener of the ISEC theme ‘Education in times of Uncertainty: what have we learned?’, 
this presentation will discuss the important topics related to rebuilding schools. This is a 
particularly timely topic in the world of inclusion as schools around the globe rethink how best 
to support its students, as well as its leaders.

Biography
Dr. Wong is an Assistant Professor of Psychology at the Department of Psychology and 
Human Development at the University College London. She is a Chartered Psychologist 
(CPsychol) and Associate Fellow (AFBPsS) of the British Psychological Society. She received 
her BA (Hons.) in Psychology and MA in Criminology from the University of Pennsylvania 
and her PhD in Psychology from the University of Cambridge (Newnham College) where she 
developed the first dimensional assessment of paranoia in young children and adolescents: 
The Social Mistrust Scale (SMS). The SMS has since been translated and completed by over 
7,000 children and adults. After the PhD, she was awarded the competitive Betty Behrens 
Research Fellowship (JRF) from the University of Cambridge (Clare Hall College) to conduct 
an independent line of research into antisocial behaviours, schizophrenia-spectrum disorders, 
and virtual reality. Dr. Wong joined UCL in 2018 where she is principal investigator of the UCL-
Penn Global COVID Study (www.GlobalCovidStudy.com), co-chair of the UCL IOE Early Career 
Network (@IOE_EarlyCareer; 2019-21), and co-host of the UCL IOE podcast Research for the 
Real World. She chairs the ISEC 2021 COVID and Education strand and you can follow her 
on Twitter @DrKeriWong. Dr. Wong was finalist for the 2020 UCL Student Choice Award for 
‘Exceptional Feedback’.

http://www.globalcovidstudy.com/


ISEC 2021   19  è

Spotlight Sessions and
Opening and Closing Event



ISEC 2021   20  è
Spotlight Sessions and Opening and Closing Event

 OPENING CONFERENCE EVENT 

Tuesday 3rd August 09:00 – 10:00

4 short recorded speeches

• Royal highness Princess Anne

• Professor Li Wei director UCL Institute of Education 

• Professor Adam Boddison Chief Executive, nasen (National Association 
for Special Educational Needs)

• Amrit Singh Chief Operating Officer, nasen

Live round table discussion
Chair: Amrit Singh introducing the Live Round Table Panel: Dr Amelia Roberts, Dr David 
Mitchell, Professor Sigamoney Naicker, Dr Zachary Walker and Dr Keri Wong

 SESSION 1 

Tuesday 3rd August 11:00 – 12:00

Dr. Amelia Roberts

Knowledge Exchange for Changing School Cultures:  
Potentials and Pitfalls
Geoff Mulgan, chief executive of Nesta and former head of the UK prime minister’s strategy 
unit, has described how: “Forty years of evidence about evidence shows that supply 
push models simply don’t work… Again and again, I’m struck by the importance of the 
intermediation role, the translator role, which I think we still undervalue in this field ….” The 
wheel turns slowly in respect of finding robust ways to understand and evaluate effectiveness 
of Knowledge Exchange (KE) activities. The KE conceptual framework challenges the uni-
directionality of the ‘research into practice’ or ‘research into policy’ notion, which weakens 
the crucial concept of ‘ownership’ of research. This means that such work, important though 
it may be in creating cultures for change, may not be eligible for recognition within traditional 
frameworks, such as the REF Impact Case studies. Morton and Phipps (2013) challenge 
the linear directionality of ‘research to practice’: The concepts of ‘knowledge transfer’ and 
‘bridging the gap between the two communities’ are less applicable than the language of 
knowledge exchange or mobilisation, implying this more interactive approach (Davies et al, 
2008; Morton and Nutley, 2011). We see that the role of the knowledge broker, rather than 
bridging a gap between two communities, is to create and work in this shared collaborative 
space. This lecture will use examples from CIE KE projects to explore how the core component 
of KE – its co-constructed, collaborative nature – is both its strength in revitalising communities 
and its weakness in terms of attracting traditional recognition.

Biography
Dr. Amelia Roberts is an Associate Professor at UCL, Deputy Director of UCL Centre for 
Inclusive Education and UCL Institute of Education’s Vice Dean (Enterprise). Dr Amelia Roberts’ 
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research focuses on knowledge exchange and reflective practice to support teachers of 
vulnerable pupils and covers inclusive education, Lesson Study, Autism and whole school 
approaches to Social, Emotional and Mental Health. She is currently part of the research team 
on ‘Wellbeing and Behaviour: Identifying interventions for positive participation for young 
people at risk of exclusion in school in order to reduce adverse long term societal impact’. 
Amelia has worked with the Department for Education on a number of projects, including 
co-writing two reports for Whole School SEND and is currently an Inclusion Expert for the 
Standards and Testing Agency. She has spoken recently on Sky News, BBC South East today 
and BBC Radio 4 on the impact of Covid 19 on schools, children and families.

 SESSION 2 

Tuesday 3rd August 12:00 – 13:00

Dr. Rob Webster

Where next for Research on Teaching Assistants: the Case for an 
International Response
The gradual introduction of teaching assistants (TAs) in schools, which began in the early 1990s 
(mainly in the US and UK), was accompanied by initial efforts to characterise effective models 
of TA deployment and to identify and measure the various forms of TA impact. Thirty years 
on, this field of research has been comprehensively outpaced by the rapid acceleration of TA 
employment and deployment in classrooms across the globe. This talk offers an assessment of 
what the field has achieved in its short history, and considers two necessary future directions. 
Firstly, in terms of addressing the persistent shortage of large-scale, international data on TAs, 
and the way in which this poses a risk to advancing the global inclusion agenda. And secondly, 
by making a call for an international research network to help expand, empower and elevate 
the esteem of the field of scholarship on TAs, and improve connectivity among researchers.

Biography
Rob Webster is an Associate Professor, at the Department of Psychology and Human 
Development based in the Centre for Inclusive Education at University College 
London. Between 2011 and 2017, he led a landmark research study of the everyday 
educational experiences of pupils with an EHCP/Statement, which included the UK’s largest 
observational study of pupils with SEND.
Rob is a leading expert on teaching assistants. He was a researcher on the world’s largest 
study of TA deployment and impact: the ground-breaking DISS project. From this work, 
he developed the award-winning Maximising the Impact of Teaching Assistants (MITA) 
programme. He has recently edited the first collection of international writing on TAs. Recently, 
Rob has contributed to investigations of the impact of Covid and lockdown on mainstream 
and special schools, teaching assistants, and children and families with SEND. And during 
2020, he helped develop and presented the first seven seasons of the UCL IOE’s flagship 
podcast Research for the Real World.
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 SESSION 3 

Tuesday 3rd August 15:00 – 16:00

Dr. Nicholas Gelbar

University Students with Disabilities: What Factors Predict Success?
Individuals with disabilities are attending universities in ever-increasing numbers. In addition, 
universities are being held more accountable for the success of all students as retention and 
graduation rates are being increasingly weighted as metrics in the rankings of universities. 
These two concurrent trends indicate the need to understand the factors that contribute 
to the academic success of university students with disabilities. A systematic review of the 
literature concerning predictors of university success (i.e. retention, grade point average, and 
graduation) will be presented. This review utilized the Preferred Reporting Items for Systematic 
Reviews and Meta-Analyses (PRISMA) guidelines and a Boolean search in ERIC, Academic 
Search Premier, PsycInfo, and Medline databases resulted in 1154 articles after duplicates 
were removed. The titles and abstracts were then reviewed by two members of the research 
team to determine if the articles met the studies inclusion criteria of being published in English 
in a peer-reviewed journal, focused on university students with disabilities, involved statistical 
methods of prediction (e.g. regression, SEM, etc.), and predicted student persistence/retention, 
GPA, or graduation/completion. A total of 166 articles met the title and abstract screening 
criteria. The full-text of these articles were reviewed by two members of the research team to 
determine if they continued to meet the inclusion criteria for this study. A total of 28 studies 
met the inclusion criteria and will be discussed in this presentation. Sixteen studies predicted 
GPA, six predicted graduation, and four predicted persistence. Two predicted combinations of 
these outcomes utilizing a form of SEM.

Biography
Dr. Gelbar is an Associate Research Professor at University of Connecticut and and 
a Psychologist at the Educational Testing and Consulting. Dr. Gelbar worked from 2014-2019 
at the Autism Center at the Hospital for Special Care as a Psychologist, and as a researcher 
at the University of Connecticut University Center for Excellence in Developmental Disabilities. 
His research fucuses on bridging the gap between the education and health systems in order 
to better serve the needs of individuals with disabilities. He is also a Licensed Psychologist, 
National Certified School Psychologist, and a Board Certified Behavior Analyst at the Doctoral 
Level. Nicholas has training and expertise in Neurodevelopment Disabilities (including Autism 
Spectrum Disorder), Learning Disabilities, and Gifted/Talented individuals including those who 
also have disabilities (also referred to as Twice Exceptional).



ISEC 2021   23  è
Spotlight Sessions and Opening and Closing Event

 SESSION 4 

Wednesday 4th August 10:00 – 11:00

David Stanley and Dr. Natalie Bradford

What is the Effect of Active Music Participation on Well-Being among 
Adults with Down’s Syndrome?
All cultures experience music and the healing properties have been acknowledged for over 
30,000 years.  Research has indicated that music participation can potentially support a 
range of well-being benefits, for example among older adults, dementia sufferers and people 
experiencing mental ill-health.  Despite encouraging anecdotal reports, adults with learning 
disabilities have typically been under-represented in research.

This multiple-methods research investigated how music participation can support the well-
being of adults with learning disabilities, with a focus on Down’s syndrome.  The research was 
conducted via three studies: (1) an ethnographic study of four students attending regular music 
sessions via the Music Man Project, (2) a survey study exploring the prevalence of music usage 
within the UK Mencap network, and (3) a within-subjects intervention study investigating the 
impact of a 10-week programme of music-making, delivered by the Music Man Project.

The results indicated that music participation can indeed enhance positive well-being and 
reduce negative well-being for adults with Down’s syndrome.  Study 1 highlighted the wide 
ranging well-being benefits experienced by participants and their families.  Study 2 provided 
an insight into how Mencap used music as part of its programme, and identified barriers 
that potentially inhibited music-making.  Study 3 demonstrated improved well-being scores 
following a 10-week intervention programme with participants who had not participated in 
regular music sessions previously.

Implications from the research could inform accessible music intervention strategies to 
support and enhance well-being in this often marginalised group in society.  In so doing, this 
research contributes to providing equal opportunities to music-making and its associated well-
being benefits to people with learning disabilities, comparable to their non-learning disabled 
counterparts.

Biographies
David Stanley is a disability rights campaigner, musical director, teacher, composer and 
the Founder and CEO of The Music Man Project, a multi award-winning international music 
education service for people with disabilities. In 2021 David was awarded the Medal of the 
Order of the British Empire in the Queen›s New Year Honours List for services to people 
with special needs. He is a Churchill Fellow (Winston Churchill Memorial Trust), Paul Harris 
Fellow (Rotary International), Fellow of the Royal Society of Arts, winner of the Outstanding 
Contribution to the Community Award (Lions International) and a 2020 Global Peace 
Ambassador. In 2021 David won the King’s College Arts and Culture Distinguished Alumni 
Award for demonstrating outstanding achievement in the arts and culture sector, specifically 
his commitment to improving disability rights in the music industry and his determination to 
use music as a universal language to free the constraints placed on people with disabilities 
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across the world. David was also named a ‘Community Hero’ by the UK Community 
Network in recognition of his efforts to reach vulnerable and isolated communities during the 
coronavirus pandemic. He reached the final of both the 2015 and 2017 Music Teacher Awards 
for Excellence and has been nominated for both a Pride of Britain Award and for the 33 most 
inspirational leaders who have “Made A Difference”.

David studied at the Guildhall School of Music and Drama, King’s College London, the Royal 
Academy of Music (learning piano under Patsy Toh) and the Institute of Education. He holds a 
Master’s Degree in Musical Analysis, a Post-Graduate Certificate in Education and the National 
Professional Qualification for Secondary School Headship (NPQH). David’s teaching is the 
basis of PhD research at the Royal College of Music into the effect of active music participation 
on well-being for adults with learning disabilities. He has lectured around the world, including 
at Berklee College’s ABLE Assembly in Boston, USA, the Manhattan School of Music in New 
York, USA and the UK National Music Mark Conference.

Natalie Bradford is passionate about providing equal access opportunities to music 
participation for everyone, irrespective of their needs or challenges.  She is a musician, teacher 
and academic researcher, with a special interest in understanding how participating in music 
can enhance well-being and support people in achieving happy and fulfilling lives within their 
community.

Natalie studied for her first BSc Degree in Psychology at London University, with special 
needs education forming an integral part of her studies and dissertation. Natalie obtained her 
second BA (Hons) degree in Music at the University of Essex, graduating with a first class 
honours in 2014. She then studied for her Master’s degree in Performance Science at the Royal 
College of Music in London. In the summer of 2014, following completion of her music degree, 
Natalie was introduced to David Stanley and the Music Man Project. After several months of 
training and observing alongside David, Natalie opened the first Music Man centre outside of 
the Southend area. Natalie is significantly involved in expanding the Music Man Project both 
nationally and internationally. Natalie is a director of the Music Man Project, which is a full-time 
music education service for students with learning disabilities.

Natalie was invited to remain at the Royal College of music and undertake a PhD, as a 
scholarship award candidate. Natalie has recently completed her PhD after five years of study 
and the Music Man Project formed an integral part of this research. She explored the benefits 
of participating in music on the well-being of adults with Down’s syndrome. She is also a keen 
violinist and regularly plays with the All Souls Orchestra based at Langham Place in London, 
including recent performances at the Royal Albert Hall and on Classic FM radio. Natalie is also 
an enthusiastic teacher of adult beginners, as she is keen to encourage others to experience 
the far-reaching benefits that music has to offer everyone.
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 SESSION 5 

Wednesday 4th August 11:00 – 12:00

Margaret Mulholland and Professor Philip Garner

Teacher Development in Pakistan: a Recent SEND Initiative in the 
Punjab
We report on a recent teacher development initiative which sought to enhance the professional 
knowledge and skills of a large cohort of practitioners in the Punjab. Whilst the focus was 
placed on special educational needs (SEND), the challenges involved in promoting a more 
inclusive approach were also considered. Alongside literature scoping, data were gathered 
using three instruments (a survey supported by school observation and semi-structured 
interviews) 561 responses were obtained, providing information on contextual issues, skills and 
knowledge, classroom pedagogy and professional development.  A range of themes emerged, 
including identification and assessment, specialist teaching and classroom management, 
curriculum access (including differentiation), whole school strategies, collaboration with multi-
agency teams, engaging with parents and families, the role of school leaders and the effective 
use of resources. The paper highlights some key starting points for further professional 
development in SEND, as well as some significant barriers to progressing a more inclusive 
agenda in Pakistan.

Biographies
Margaret Mulholland is a specialist in inclusivity and Special Educational Needs. She is 
advisor on SEND policy for the Association of School and College Leaders and Whole School 
SEND Project Director leading an evaluation for the Education Endowment Foundation. A 
leading advocate for the role SEND settings play in improving understanding of inclusive 
teaching and learning, Margaret brings over 20 years experience in ITT innovation and practice. 
She spent seven years as Director of Development & Research at a leading Special School 
and thirteen years at the Institute of Education, where she was responsible for innovative 
employment based routes to QTS, PGCE secondary partnerships and a Challenge Partners 
school leadership programme. Margaret sits on the Universities’ Council for the Education of 
Teachers, is an advisor to the UK Government on ITT curriculum development and works with 
local authorities as an external advisor for NQTs, ITT and leadership development. She also 
writes a column on research and inclusivity for the Times Educational Supplement

Professor Philip Garner works at Brunel University London, UK. He taught in mainstream 
and specialist schools for nearly 20 years.  He has undertaken research/consultancy projects 
in Special and Inclusive Education, both within the UK and internationally (including Australia, 
FYR Macedonia, Bhutan, China, Malaysia, Pakistan, Turkey, Muscat & Oman and Sierra Leone). 
Philip has published widely on topics relating to his research interests (including alternative 
provision for excluded learners, leadership and change in education communities and 
teacher development). Philip is the Editor of Wiley/Blackwell’s Support for Learning (https://
onlinelibrary.wiley.com/journal/14679604).

https://eur01.safelinks.protection.outlook.com/?url=https%3A%2F%2Fonlinelibrary.wiley.com%2Fjournal%2F14679604)&data=04%7C01%7C%7C684db1bebbac4651cf0d08d94cf96e3a%7C1faf88fea9984c5b93c9210a11d9a5c2%7C0%7C0%7C637625456443897634%7CUnknown%7CTWFpbGZsb3d8eyJWIjoiMC4wLjAwMDAiLCJQIjoiV2luMzIiLCJBTiI6Ik1haWwiLCJXVCI6Mn0%3D%7C1000&sdata=eqTC8AE%2B%2Faqy98FdgY9I7F0F3rwY%2FQMsOGnAeuHevP8%3D&reserved=0
https://eur01.safelinks.protection.outlook.com/?url=https%3A%2F%2Fonlinelibrary.wiley.com%2Fjournal%2F14679604)&data=04%7C01%7C%7C684db1bebbac4651cf0d08d94cf96e3a%7C1faf88fea9984c5b93c9210a11d9a5c2%7C0%7C0%7C637625456443897634%7CUnknown%7CTWFpbGZsb3d8eyJWIjoiMC4wLjAwMDAiLCJQIjoiV2luMzIiLCJBTiI6Ik1haWwiLCJXVCI6Mn0%3D%7C1000&sdata=eqTC8AE%2B%2Faqy98FdgY9I7F0F3rwY%2FQMsOGnAeuHevP8%3D&reserved=0
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 SESSION 6 

Wednesday 4th August 15:00 – 16:00

Heba Al-Jayoosi and Adam Stock

Inclusion in High-Achieving Mayflower Primary: How does it work?
Named The Times School of the Year 2020, Mayflower Primary School in Tower Hamlets, is the 
highest attaining mainstream primary school in the country. In this session, staff from the senior 
leadership team will share whole school and targeted strategies they use. They will also share 
details about their assessment system and how they have successfully applied a no-marking 
strategy in the school.

Biographies
Adam Stock is the  Deputy Headteacher at Mayflower Primary School in Tower Hamlets, 
London.

Before graduating as a teacher with specialisms in Maths and Early Years  in 2003, Adam was 
as a youth worker and an SEN teaching assistant. Adam has been teaching in Tower Hamlets 
schools since 2003 and has led several subjects including PE and maths. He joined Mayflower 
Primary in 2009 as a year 6 teacher, and progressed to being a phase leader, assistant 
headteacher and thereafter the deputy head. Adam has played a crucial role in leading 
Mayflower Primary from the OFSTED category of ‘requires improvement’ to becoming what it is 
today-the highest attaining primary school in the country.

Adam currently supports  teaching and learning across the school, leads on behaviour, and 
is the lead mentor for newly qualified teachers (now known as Early Career Teachers.). He 
also leads on assessment both at Mayflower and more widely as a local authority writing 
moderator, a post he has held for 6 years. In his role as a local authority moderator, Adam 
supports many Year 6 teachers that are struggling to implement opportunities for creative 
writing.

As well as supporting and training staff including middle leaders at Mayflower, Adam has 
worked closely with other leadership teams and headteachers across the borough. The 
focus of his support has been around assessment and the quality of feedback to learners. 
Many schools have relied on Adam’s expertise and with his support, have adopted a similar 
approach to that of Mayflower School.

Heba Al-Jayoosi, is the Assistant Headteacher and inclusion leader at London’s Mayflower 
Primary School. She has taught in inner London primary schools since 2007, and holds 
a Masters in Special and Inclusive Education from University College London Institute of 
Education (IOE) . As a specialist leader, Heba provides support to schools locally and more 
widely through her secondment role as a deputy regional lead at Whole School SEND (NASEN). 
Heba is passionate about research and implementing innovative practice.  She has secured 
funding for a variety of school projects including the use of sensory integration to provide 
whole class support for children aged 3-7 years and helping children with  special educational 
needs improve their recall strategies.  She was awarded a Winston Churchill Fellowship in 2019 
to look at inclusive practices in mainstream schools in New York for Autistic pupils. This year, 
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she has received another grant from the Winston Churchill Memorial Trust to pilot a project 
at her school in collaboration with the Centre of Research in Autism Education (CRAE), UCL.  
Heba will be starting her PHD at CRAE (UCL) this year, exploring the collaboration of caregivers 
of autistic children from minority ethnic backgrounds with school professionals.

 SESSION 7 

Thursday 5th August 10:00 – 11:00

Dr. Lyman Dukes, Dr. Nicholas Gelbar, Dr. Marlena Minkos  
and Dr. Allison Messina

How can Schools Respond Long-Term to COVID-19?
With COVID-19 considered by many experts to be endemic, the likelihood of persistent 
and incomparable academic and social-emotional disruption for school-aged children is 
extraordinary. School professionals have also been adversely impacted. Many children 
and families, prior to the pandemic, dealt with enduring adverse childhood experiences 
(ACEs) including domestic turbulence and financial, food, and housing insecurity. The 
disruption of the past two school years, and the possibility of ongoing school disruption, 
exacerbates these challenges. It is fair to surmise there will be new norms driving education 
going forward. Moreover, we better understand the critical role schools play in the daily lives 
of children, families, and the larger community. From social interaction, childcare, mental 
health care, food sourcing, and the delivery of education, schools address an array of critical 
needs. In that spirit we will share a number of suggestions. The recommendations proposed 
are aligned with the following issues: (1) Infection prevention guidance for both school staff 
and students, (2) Trauma-informed instructional practices and other supports for a diverse 
array of students, (3) Utilizing innovative instructional methods to teach students in both 
online and face-to-face settings possibly simultaneously, and (4) Improvements in teacher 
preparation. We will begin with a focus on models outside education that can inform safe in-
school participation. Subsequently, we will address models within education focused upon 
instructional design and delivery and also discuss the preparation of teachers entering the 
profession.

Biography
Dr. Lyman Dukes III, is a Professor of Special Education in the College of Education at the 
University of South Florida St. Petersburg, with more than 25 years of educational experience. 
He has served in higher education in a number of capacities both academically and 
administratively. He has co-edited two books, Preparing Students with Disabilities for College 
Success: A Practical Guide to Transition Planning (2010) and, most recently, Navigating the 
Transition from High School to College for Students with Disabilities (2018). He has published 
and presented extensively on topics related to secondary and postsecondary education for 
students with disabilities and been awarded millions of dollars in transition-relevant grant 
funding. His current research interests include transition from school to adult life, universal 
design in postsecondary education, guidelines for research on postsecondary education and 
disability, and trauma-informed education. Personally, he is father to one daughter and two 
step-sons, is an avid cyclist, and greatly appreciates clever humor.
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 SESSION 8 

Thursday 5th August 11:00 – 12:00

Dr. Zoltan Jakab and Dr. Zachary Walker

Innovative Pedagogy
In this session, we explore the use of gamification to bring edutainment to the classrooms: 
How to engage struggling students?
• Applying research to practice.
• Teaching possibilities with innovative technologies.
• Useful tools to get started.

Biographies
Dr. Zachary Walker is the Head of Department for Psychology and Human Development 
(PHD) at the University College London Institute of Education (IOE). Zachary’s research focuses 
on diverse leadership, instructional reform, and inclusive pedagogies. He likes to teach, write, 
read, dream and do.

Dr. Zoltan Jakab is originally from Hungary, where the Rubik’s cube was born.  He has spent 
the last twelve years in Asia, based in Singapore, helping organisations to apply gamification 
in a wide array of projects.  His background in business and psychology enabled him to bring 
Edutainment to classrooms in the most fun and creative ways. Currently he is pursuing to 
“Innovate for Greater Engagement” with his Gamification Agency.

 LIVE PANEL 

Thursday 5th August 15:00 – 16:00

Chaired by Dr. Amelia Roberts

UCL Centre for Inclusive Education - Fellows Roundtable: Enduring 
Messages for Appropriate Support for SEND
In this live session, six speakers will present five minute ‘think pieces’ exploring the following 
areas, but not limited to;

• What did we know 30 years ago about appropriate support for children with special 
educational needs, but are still not getting right?

•  In what areas have we made significant and lasting improvements?
•  Which barriers to excellent support seem hardest to resolve? Where should we best place 

our energies to move forwards on these?
•  What is the best hope for the future?

Presenters: Lorraine Paterson, Klaus Wedell, Nick Peacey, Rona Tutt, and Brahm Norwich
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 CLOSING EVENT 

Thursday 5th August 16:00 – 16:30

Closing Conference Event

The Music Man Project is proud to present a short performance starring musicians with 
learning disabilities from its original service in Essex. The famous ‘Music Man Project UK 
Student Ambassadors’ lead the group, including three individuals who opened the National 
Lottery’s 25th birthday TV advert, “3 is the magic number”. They will perform original music 
from The Music Man Project songbook written by charity founder, David Stanley, as featured 
at The Music Man Project’s acclaimed concerts at the London Palladium and Royal Albert Hall. 
The virtual concert was recorded in July 2021 with reduced numbers, without an audience and 
following COVID-19 restrictions. Despite this, you still witness the same energy, enthusiasm 
and commitment that characterises every Music Man Project performance. Through their 
music-making, the Music Man Project performers challenge perceptions of a once-forgotten 
people and show society how all people can thrive with the right platform and opportunity.
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Tuesday 3rd August 
 
11:00 – 12:00

 THEME 

Education in Times of Uncertainty: What Have We Learned?

90354 Identifying Effective Online Teaching Practices for Pre-Recorded Lectures
Lucile Bottein
The COVID19 pandemic has caused a monumental shift of higher education to virtual settings. 
The silver lining of this unprecedented situation is that it serves as an excellent case-study 
to inform the gradual shift towards ‘blended’ learning as well as potential future lockdowns. 
The present study aims to identify effective teaching practices for pre-recorded lectures in an 
exploratory manner, positing that the current recommendations are appreciated as useful but 
insufficient. In order to do so, 17 undergraduate students from UCL (of which 9 belonged to 
the Physics department and 8 to the department of Psychology and Human Development) 
were recruited via convenience sampling. Two focus groups were conducted through Zoom 
so as to provoke a discussion on effective and ineffective aspects of pre-recorded lectures. 
A questionnaire was then administered*. An inductive thematic analysis of the open-
ended questions in the questionnaire and of the focus-group transcripts revealed 4 themes 
characteristic of an effective lecture: clear, engaging, interactive, and manageable. The first 
three are mostly congruent with current recommendations, but certain subthemes extend 
further. The theme of manageability exposes some of the pitfalls of online learning in regards to 
accommodating vulnerable students. A summative recommendations poster is suggested to 
support lecturers in their navigation of virtual teaching.   
* An adapted version of this questionnaire is currently being distributed on a larger scale so as 
to strengthen the quantitative results. 

 THEME 

Innovative Practices

90034 Innovative Practice: Using the APP Tool to Promote Student 
Self-Determination Skills in Higher Education
M. Faggella-Luby
Greater levels of self-determination (SD) can positively impact the retention and university 
completion of students with disabilities (SWD). However, a large number of SWD do not 
disclose their disability and therefore may receive supports elsewhere on campus. Disability/ 
accessibility services professionals play an important role in helping all professionals working 
with university SWD to be aware of self-determination and its related components. This session 
presents an overview of SD, and summarizes key research that highlights its importance with 
SWD. It then presents an easy to implement tool that guides practitioners through a review of 
the Activities, Programs, and Policies (APP) at their university to reflect on how these can be 
aligned with and promote SD skills in all students, not just SWD. The APP Tool is innovative, 
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because it includes an opportunity for professionals across the university to tie specific self-
determination components addressed to programs outcomes. Data from four focus groups 
of higher education professionals frames the use of the tool. Participants indicated the tool 
would serve as an effective department and division program planning instrument. Additionally, 
participants indicated the tool could be employed to evaluate department and division APPs 
when conducting periodic assessment. Quality assessment and evaluation supports student 
achievement as well as effective activities and programs and that success may be improved 
when students exhibit effective self-determination skills. Finally, questions to consider related 
to promoting SD for all students on campus are presented. 

90053 Understanding and Supporting Students with Traumatic Brain Injuries
Emily Tarconish
Traumatic brain injury (TBI) is a leading cause of disability for children and adolescents; in 
England and Wales alone, the National Institute of Health estimates between 462,200 and 
700,000 children under 15-years-of-age visit the emergency room for TBI annually (NIH, 2017). 
Not only are rates of TBI increasing, but the incidence of TBI is likely underestimated, as this 
injury is often underdiagnosed, or not self-disclosed (Caskey & Nance, 2014). As educators 
will teach many students who experience TBI, there is a need to examine the symptoms, 
including those affecting cognitive, physical, emotional, behavioral, psychosocial, and self-
awareness abilities, all of which can affect academic achievement, as well as other, long-term 
outcomes (Lloyd, Wilson, Tenovuo, & Saarijärvi, 2015; Crchton & Greenham, 2017; Wales, 
Sidebothamb, & Hawley, 2019). This session will address both manifestations of TBI for 
children and adolescents, as well as present strategies and tools that have emerged in the 
research literature that educators can use to help students with TBI. Participants can achieve 
the following learning outcomes: learning about the experiences of students with TBI, including 
symptom manifestation, circumstances surrounding lack of TBI diagnosis or disclosure, and 
ways to effectively serve this population. To actively engage attendees, participants will be 
asked to engage in discussion regarding their experiences working with this population. As 
incidences of this complex, and sometimes hidden, disability remain on the rise for children 
and adolescents, educators must find ways to help these individuals use effective learning 
strategies and accommodations that will meet their distinct needs. 

   
90251 Secondary School Teachers’ Perceptions of Online Learning 
in the UK: Ease of Use, Usefulness, Inclusivity, Challenges, and 
Intentions for Future Use
Maria Griva
The impact of online learning in education is growing exponentially as technology advances 
and becomes more accessible at school and at home. Advocates of online learning describe 
its ability to overcome the limitations of traditional learning methods by providing increased 
flexibility in time, distance, and accessibility. Despite this, online learning remains largely 
untested in secondary education compared to higher education where it is frequently 
regarded as a positive and well-received pedagogy (Linton & Journell, 2019). The impact of 
school closures in the UK, due to the Covid-19 pandemic, resulted in a shift from traditional 
classroom teaching to online learning pedagogies. Approximately 8.82 million British children 
were affected by school closures since 20th March 2020 (UNESCO, 2020), and online learning 
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is a way of continuing education. The purpose of this study is to explore secondary school 
teachers’ perceptions of online learning in the UK. Specifically, the study grants insight into 
teachers’ perspectives on the ease of use and usefulness of online learning, the benefits and 
difficulties perceived, the inclusion of all students, and the intentions of future use of online 
learning pedagogies. 

 THEME 

Knowledge Exchange

90332 What’s the Score for Service-Learning? Exploring Third Sector 
– HE School and Community Collaborations within SEND Provision
John Patterson
High unemployment amongst visually impaired (VI) young people remains a global concern; 
as does the connected impact on health and wellbeing attached to the lack of opportunity 
and meaningful engagement. This paper documents how embracing the United Nations 
Sustainable Development Goals and linking project -based learning with ‘third sector’ partners, 
schools, universities and businesses, resources and support can be engaged for career 
choice VI students simultaneously sharing knowledge skills and understanding amongst 
project partners . Mindful of the OECD call for a ‘formula’ to ‘reconcile social cohesion with 
economic success’ the attached ‘formula’ is presented for the research community i.e. 
Social/ Human Capital + Reverse inclusion + Service learning + creativity = Outcomes. I 
evidence its progress with measurable outcomes attached to friendship group generation 
and employment opportunities on a local, national and international platform. Championed 
through participation in sport and creativity and the raising of self esteem, using one creative 
‘strand’ ( sports) we connect Science Technology Engineering and Maths (STEM) with action 
research and innovation surrounding the making and sharing of VI access technologies with 
the international VI community through the physical SIGHTBOX medium ( a toolkit for access 
to sports and education ). International new trade opportunities and sustainable replication 
ideas are highlighted as emerging through the ‘social capital’ and creativity underpinnings  
driven through ‘reverse inclusion’ and the ‘soft to hard’ outcomes connected within innovation 
focused project-based learning. 

   
90349 Learning About Neurodiversity at School (LEANS): Online 
Researcher-educator Collaboration to Co-design a Resource Pack 
for Mainstream UK Primary Schools
Sarah McGeown
Neurodiversity, or brain-based differences in how we think, feel, and learn, provides a novel 
framework for talking about neurodevelopment differences in a way that celebrates varied ways 
of being while still recognising needs. The LEANS project has developed the first resource pack 
for UK primary teachers to deliver interactive lessons about neurodiversity (pupils age 8-11). It 
seeks to increase understanding of differences that impact people’s school experiences, and to 
promote inclusive actions and attitudes. LEANS resources were co-designed by a neurodiverse 
team of researchers (n=7) and educators (n=8) in a series of seven virtual design cycles on 
Microsoft Teams. Educators were competitively selected on the basis of their professional 
and lived experience of neurodiversity, ensuring diverse but complementary knowledge and 
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experience within the group. A fully online, partly asynchronous process was adopted due to 
Covid-19. Each design cycle combined individual preparation (e.g. generate activity ideas; 
~60 min) and a team meeting (90 min) to build consensus and make decisions.  The online 
co-design process was highly successful at meeting project goals: reaching consensus on 
key curricular concepts, and producing draft materials and teacher guidance. In our view, 
online co-design can offer greater benefits than face-to-face processes regarding timing and 
channels of participation, and for including neurodiverse participants, geographically dispersed 
contributors, and people with caring responsibilities. The final LEANS resource pack includes 
7 units: introducing neurodiversity, classroom experiences, communication, needs and wants, 
fairness, friendship, and reflecting on our actions. It will be evaluated in schools in 2021, and 
released free online (2022). 

 THEME 

Lifelong Inclusion

90026 Qualification for People with Intellectual Disabilities to Work as 
University Lecturers
Fabian van Essen
Most of the people with intellectual disabilities in Germany learn, work and live in special 
institutions. This leads to social segregation and strong limitations for living a self-determined 
life. The projects Inclusive Education tackles this in a disruptive way: Worldwide unique, 
people with intellectual disabilities are qualified in a full-time qualification over three years to 
be lecturers at universities. After the qualification, the then so called educational specialists 
change from working in sheltered workshops to fully paid jobs on the regular labour market. 
The qualification consists of four modules on background information about the education 
system, participation, inclusion and methods, tools and techniques of educational work. In two 
practical modules the participants gain experiences in teaching in different universities. The 
first study on the project explored whether the attitudes towards inclusive education of teacher 
training students have changed after participating in a seminar run by lecturers with intellectual 
disabilities (Mau, Diehl & Groß 2017).  31 people with intellectual disability currently participate 
in four different regions of Germany at full-time qualifications. 5 people with intellectual 
disabilities finished their qualification successfully and work fully paid as educational specialists 
in universities. The project seems to benefit the people with intellectual disabilities (jobs on 
the first labour market, personal development), the students (expertise and competence in the 
context of inclusion, disability awareness) and the universities (organizational development 
towards inclusion). The project will be explained and its transferability to the UK discussed. 

   
90172 Transition From Primary to Secondary School in 
Neurodevelopmental Disorders: The Concerns of Parents, 
Professionals, and Children
Jo Van Herwegen
Given that children with neurodevelopmental disorders often have difficulties with social 
skills, emotion regulation, anxiety, and academic attainment, it can be predicted that the 
transition from primary to secondary school is especially challenging. Yet, little is known about 
the commonalities and differences in the transition experiences of children with different 
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neurodevelopmental disorders as well as examples of excellence in practice. The current 
study aims to address this research gap. Three neurodevelopmental disorders were included: 
Autism, Williams Syndrome (WS) and Down Syndrome (DS). For each group, children (N=20), 
their parents, and professionals completed questionnaires and interviews about the transition 
process and any worries they had. Parents also completed questionnaires about the child’s 
anxiety, wellbeing, and functioning. Parent and child worries differed and there were differences 
between the three disorder groups. Results indicated that there were few opportunities for the 
child to become suitably familiar with their new school environment and new peers, despite 
this being the major concern of both parents and children. Parents received little information 
about the secondary schools prior to the start of the academic year. Finally, parents did not 
see that transitions can also provide opportunities for their children. Professionals were less 
worried and only provided general data to new schools, rather than child-specific information 
that might allow continuation of practice and care. Using a novel approach by triangulating the 
views from parents, professionals, and children’s own voices, the current study provides further 
insight into how to support school transitions in autism, WS, and DS. 
   

 THEME 

Parents as Partners

90088 An Empowerment Approach to Meaningful Parent-School 
Partnerships
Kathlyn Kannapathi
In an attempt to move away from an authoritative approach to education and in recognition 
of the importance of the role of the parent, education policies require schools to run more 
democratically. This places expectations on parents which requires them to be active in the 
education of their children. Meaningful parent-school partnerships are often not a reality, 
especially for parents who are second language English speakers, do not possess high 
levels of education, or view the school as an intimidating environment. This paper is based 
on a study which took an empowerment approach to parent-school partnerships. It aimed 
to equip a group of marginalised parents with the skills necessary for them to be actively 
involved in the education of their children through the development of a context-based 
parental involvement programme. It adopted a qualitative design and followed a participatory 
action research approach. Two sets of data using questionnaires and focus group interviews 
was generated from a purposively selected sample which included parents and school staff. 
Data set one informed the design of the programme and data set two was used to evaluate 
the efficacy of the programme. The findings suggest that the programme was successful 
in empowering parents, this led to parents displaying increased levels of school-based 
involvement as a result of feeling more empowered. Based on these findings, the paper 
advocates for an empowerment approach to parent-school partnerships through the proposal 
of an Empowerment Model through Policy and Practice which has the potential to produce 
meaningful parent-school partnerships. 
  
 



ISEC 2021   36  è
Parallel sessions/Tuesday 3rd August

90119 Educational Communities of Practice: Teachers/Parents Roles 
in Promoting the Inclusion of Students With Learning Difficulties
Anastasia Vlachou and Dimitra Eleftheriadou
The study examines parent/teacher perceptions of their role-identities in the education of 
children with learning difficulties (LD) in Greek mainstream schools. The theory of Communities 
of Practice (CoP) is adopted as the most appropriate framework for the scope of the present 
study which aimed to explore four main issues: 1. parent/teacher perception(s) of their role in 
student’s with LD education, 2. parent/teacher goal setting for the education of the student 
with LD, 3. parent/teacher understanding and description of student’s difficulties, and 4. 
parent/teacher engagement in shared practices. The above issues are examined and analyzed 
via semi-structured interviews of 40 parents’ (20 mothers and 20 fathers) and 40 teachers’ (20 
regular and 20 special). The analyses revealed that the educational and affective support of the 
student with LD was the prevalent feature of parent/teacher perceived priorities. Additionally, 
most of the parents, as opposed to the teachers, distinguished between the regular/special 
education teacher roles. Parents/teachers set educational, personal or multiple goals for the 
child, while teachers placed greater emphasis on social goals. Few parents/teachers perceived 
differently student’s learning difficulties: the teachers considered parent expectations, beliefs 
or low educational level as the source of their difference in understanding, while the parents 
highlighted teachers’ lack of special training. Finally, although both parents/teachers were 
engaged in in-school activities, there was no mutual engagement in other practices (i.e. 
IEP). The above findings are discussed in relation to their implications in promoting more 
collaborative parent-teacher practices towards the inclusion of children with LD. 

12:00 – 13:00

THEME 

Education in Times of Uncertainty: What Have We Learned?

90281 Learning During a Pandemic With iRead Navigo @ Home 
Events: Encouraging Technology Use to Support Dyslexic Learners 
Struggling With Reading
Elisabeth Herbert
The EU funded H2020 project iRead (https://iread-project.eu) recently received a ‘Hungry Little 
Minds’ quality mark award from the Department for Education (2019) England as one of the 
best educational apps for parents to engage young children in learning in the home. During 
the initial lockdown period of the pandemic, children experienced unprecedented extended 
time away from school, and ‘homeschooling’ provided additional challenges for parents/
carers of children with SEND; many feeling dissatisfied (Greenway et al, 2020) with support 
put in place. In response, the UK iRead team developed a series of online workshops, ‘Navigo 
@ Home’. These interactive workshops aimed to share best practice and empower parents 
to build confidence to make informed choices for using technologies to support children 
struggling to learn to read. Technology use needs careful planning and scaffolding (Rose, 2009; 
Brooks, 2016) and ‘how’ technology is used and embedded is critical to improve outcomes. 

https://iread-project.eu
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Technology can provide a useful tool to improve literacy attainment (Abrami et al., 2014; 
Ronimus et al., 2019). In a study that observed interactions of children with dyslexia while 
playing reading apps, ‘game talk’ was seen as a ‘window’ into the learning process (Vasalou 
et al, 2017). Listening to children’s comments can provide information how to scaffold learning 
and inform the role of an adult. This presentation will consider some general teaching principles 
for children with dyslexia (Carroll et al, 2011) and how technology use can be harnessed to 
motivate dyslexic children, whilst supporting parents/carers during an international pandemic 
with continued disrupted schooling. 
   

90288 The Impact of COVID-19 on Education and Library Services
Aruna Chanu
The uncertainty of coronavirus pandemic has modified the way education is perceived in 
the present year. The sudden emergence of the infection demanding closure of educational 
institutions did spark significant anxiety for students, teachers and parents alike regarding 
syllabus completion and conducting examinations. In these pressing times, E-learning is the 
invention that brings education closer to us. Although E-learning poses several challenges in 
the method of instruction and assessment, it does bring with it various advantages. Apart from 
teaching, the other area affected for student learning was the services of library. Due to the 
pandemic, there was a need for the closure of library services and within a short period of time 
needed an adoption to serve the students. It was really an uphill task to adopt and continue 
the services. The librarian needed guidelines and various organization provided these to help 
library services. In this review, we explore several methods by which educational institutions 
can continue to meet the needs of their students despite social distancing and their benefits as 
compared to conventional teaching. 

   
 THEME 

Inclusion as Social Justice

90056 Challenges and Strategic Pathways to Participation, Equity and Access
Santoshi Halder
The UNCRPD (2008) is a major global catalyst having far-reaching consequences, stirring the 
legislations and policy framework at the local and national level. In spite of the legislations and 
provisions at the International and National level for promoting, protecting, and ensuring the 
full participation of People with Disabilities in society there remains a noteworthy gap at the 
implementation level as people with disabilities are still struggling hard for independent living 
and effective participation in all walks of life. There is need of identifying country and culture 
specific challenges and barriers and find out ways to address most strategically the current 
needs. This is not only an area of concern for the developing countries but also in many low-
resource regions of even the most developed countries where still a significant proportion of 
population is marginalized and vulnerable. There is pertinent need for a strong collaborative 
partnership between the high-resource and low-resource regions of the world where services 
in the latter regions have still not reached or accessed for achieving the sustainable goal of 
human existence and better quality of life for all. Keyword. Inclusion, participation, access, 
equity and equality, persons with disability. 
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90233 Tell Me Your Story: A Relational Approach to Inclusive Practice
Nicola Preston
Research in neuroscience, psychology and evolutionary biology suggests that stories 
make us human, they both shape us but also help us to steer a course through social 
problems. Restorative justice (RJ) is an explicit framework that brings together people who 
have experienced harm or conflict to address the underlying causes and develop a shared 
understanding around what happened. The broader set of proactive processes to build 
and maintain healthy relationships has become known as restorative practices (RP). These 
approaches provide a relationally transformational framework to help people to re-interpret 
and re-narrate lived experiences through the telling of their stories. Some would argue that 
storytelling creates, rather than reflects, reality and that people learn from their lives through 
the stories they tell about them. My research aims to understand how the restorative practices 
framework can be used to create a safe environment in which to take back ‘ownership’ of our 
stories and gain a shared understanding around how our own stories impact on others. The 
focus is on the disproportionate number of young people excluded from education who end 
up in the criminal justice system. Sometimes we need a bit of help to be able to tell our stories 
and enter into dialogue with the people who are most able to help us to do that. As Dr Brene 
Brown states “when we deny our stories, they define us. When we own our stories, we get to 
write a brave new ending.”. Sometimes we need some help to do that. 
   

90280 Exploring the ‘Lost Generation’ of Autistic Women’s 
Experiences of Secondary School – An Interpretative 
Phenomenological Analysis (IPA) Approach
Jessica Dark
This paper focuses on the study of the ‘Lost Generation’ (Lai & Baron-Cohen, 2015) of autistic 
women’s experiences of secondary school using an Interpretative Phenomenological Analysis 
(IPA) approach. Autistic women were supported through inclusive research practices to 
share their experiences of secondary school as a child not recognised in line with their later 
autism diagnosis. These experiences were recorded through an online questionnaire and 
semi-structured interview. The core features of the cohort interviewed included a diagnosis 
of autism post eighteen years old, the attendance of a mainstream secondary school within 
the United Kingdom and all were considered academically able. The findings drawn from this 
research highlight that the participants experienced many difficulties within their secondary 
schooling including bullying, difficult relationships with peers, sensory difficulties within their 
school environment and processing differences within their learning. The findings also showed 
two areas that positively contributed to their experiences including friendships and positive 
relationships with teachers. Discussions centre on the individual and collective experiences 
of the participants, and why the phenomenon of the ‘lost generation’ of autistic girls is still 
a concern. The paper concludes by reflecting on the benefits that autistic adults bring to 
informing educational enquiry and future research considerations recommended within the 
development of autistic learning profiles, environmental adaptions, and inclusive pedagogy 
approaches. 
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 THEME 

Innovative Practices

90099 The 7 C’s Learning Portfolio: A strengths-based framework for 
learners with SEND
Judith Carter
The 7 Cs Assessment Portfolio is a strengths-based framework, which provides a ‘language’ 
of assessment for children and young people identified as having a special educational need 
requiring SEN Support. Curriculum is one of the 7 Cs, but it is surrounded by Cognition, 
Communication, Creativity, Control, Compassion and Co-ordination. Within each of the 7 Cs, 
7 specific skills or elements are described to enable the child, parent/carer and Teacher to 
identify 3 strengths and 3 areas for development. For example within Cognition consideration 
is given to working memory, speed of processing, inference, anticipation, reflection, evaluation 
and analysis. Within Creativity, consideration is given to the skills of generating ideas, problem-
solving, attention, motivation, making things, courage and trust. The conversation then focuses 
on action that can be taken at school, at home and when the child is out and about. A progress 
tracker has also been written which helps to capture the skill ‘starting point’ and progress 
achieved. This is available on pupil asset (an IT based recording system) or can be kept on 
paper. A number of schools within Norfolk are using this approach and schools within a multi-
academy chain are piloting the framework and progress tracker. The aim is to publish the 7 Cs 
model to encourage schools and settings to use or adapt this framework, to capture strengths 
and a holistic view of a learner’s profile, which includes, but extends beyond curriculum 
attainment. 
   

90151 Partnering Researchers and Inclusion Coaches in School Board 
Transition toward Inclusive Practices for Students with Special Needs
Tiffany Gallagher, Sheila Bennett, Monique Somma and Rebecca White
Based on a mixed-methods research project in a small school district in Ontario, Canada 
that has made a transition from self-contained classrooms for students with special needs to 
inclusive schools with regular classroom placements. This school board aided the transition by 
hiring Inclusion Coaches with a background in special education to work alongside classroom 
teachers and inform their inclusive practice. Based on qualitative data collected from focus 
groups and blog-style reflections done with the Inclusion Coaches, collected at various points 
over the course of two years, the research question was: what principles are identified as a 
function of Inclusion Coaches’ experience during their work with classroom teachers in the 
first two years of a school district transition into inclusive service delivery? The findings reveal 
six principles of inclusive practice for coaches to follow as a model during this transition to 
inclusive service delivery: pre-requisite, process, precipice, promotion, proof, and promise. 
To encapsulate these principles, we put forward The Six ‘P’ Model: Principles of Inclusive 
Practice for Inclusion Coaches, which is a visual of a cascading staircase displaying the 
conditions that exist prior to coaching, during coaching interactions, and considerations for 
coaching sustainability. The six principles are re-iterative as they should be re-visited each 
time a coaching interaction is initiated in a school site and with a classroom teacher. Exploring 
inclusion coaching as a model emulates coaching in other contexts and allows us to examine a 
well-established and proven process through a new lens. 
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 THEME 

Knowledge Exchange

90115 The Consequences of Conceptual Ambiguity of Inclusion for 
Practitioners and Academics in Developing Inclusion in Basic Education
Aimo Naukkarinen
There is a conceptual ambiguity concerning inclusive education in Finnish basic education both 
1) between academics and school teachers and 2) between academics. This paper analyses 
reasons for the ambiguities and offers solutions that could enhance conceptual clarity. The 
authors discuss misunderstandings of inclusion in Finnish context. The strong rehabilitation 
paradigm –based tradition has had an effect in the educational policy struggle with inclusion 
since the Salamanca Statement (1994). Based on the first author’s ethnographic research, 
the authors discuss the phenomenon of carrying out ‘integration’ while aiming at ‘inclusion’ in 
everyday school life. The fragmentary school week of an ‘integrated’ student with SEND is an 
example of a barrier to participation. There is insufficient support to the identification, reduction 
and removal of barriers to participation, although the Finnish educational system has the ability 
to produce very good learning outcomes in terms of PISA assessment. The authors discuss 
the reallocation of Finnish high-quality educational resources to be more in line with support 
paradigm-based policies and practices, e.g. putting more emphasis on the development of 
social psychological features of school, such as group dynamics in learning environments and 
school organizational culture. In October 2019, Finnish inclusion proponents sent an open letter 
‘Is there inclusive education in Finnish basic education schools?’ to practitioners, academics, 
educational officers, politicians, associations, and media. The authors unfold the contents 
and the rationale of the open letter. Finally, the authors present lessons to learn to clarify the 
concept of inclusion and to advance inclusion policies and practices.  
   

90180 A Partnership Approach to Translating Research into Practice – Students,  
Parents/Carers and Staff as Partners in Autism Practice Research
Trevor Clark
Research to Practice: Knowledge Exchange Autism Spectrum Australia (Aspect) is Australia’s 
largest national autism specific service provider. Services include diagnosis, early intervention, 
allied therapies, schools and educational outreach, national training workshops/conferences 
and adult employment and community access programs. Aspect has one of the world’s largest 
education programs with a total enrollment of 1,200 autistic students. In the field of service 
provision, Aspect is uniquely placed in that it has a research program - the Aspect Research 
Center for Autism Practice (AR CAP). The primary aim of AR CAP is to improve Aspect’s 
evidence-informed practice. This presentation will overview a new approach to the translation 
of research into practice- the AR CAP Partnership Approach. The approach is based on the 
Autism Spectrum Disorder Evaluative Education Model: A school-based method of assessing 
and selecting interventions for classroom for classroom use (Costley, Clark & Bruck, 2014). 
This model, originally developed to translate research into practice in Aspect schools proved 
effective in reducing the knowledge to practice gap (from the expected 20 year-gap to only 
3 years). The AR CAP Partnership Approach is focused on ‘participatory research’ and is 
inclusive of autistic people and their families or carers as well as Aspect staff as research 
partners. The new AR CAP partnership approach encourages autistic people, their people, 
parents and carers and staff to identify gaps in autism practice knowledge that may need 
further research. Examples of projects conducted and outcomes of this approach will also be 
discussed. 
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90326 Barriers Faced When Eliciting the Voice of Children and Young 
People With Send and Generating Collaborative Solutions
Pooja Sharma
Eliciting the views, wishes and feelings of children and young people (CYP) with Special 
Educational Needs and Disabilities (SEND) has been a primary element of the Children and 
Families Act (2014). Despite a professional rhetoric to ensure the voice of CYP remain at the 
centre of assessments, SEND professionals often experience difficulties in ensuring meaningful 
participation during assessments for an Education, Health and Care Plan (EHCPs) and 
subsequent Annual Reviews (ARs). In this study, 36 SEND professionals from Local Authorities 
(LAs) and 16 SEND professionals from specialist schools within England were asked their 
views on eliciting pupil voice through an online-based questionnaire, with a particular focus 
on the barriers they experience. This was then followed up with six in-depth semi-structured 
interviews. The findings identify two distinct categories of barriers; the barriers relating to 
CYP that inhibit their ability to meaningfully express their views, and the barriers relating to 
professionals that impede on their ability to meaningfully elicit views within their role. A Delphi 
study was conducted with selected SEND professionals to generate the most significant 
factors of meaningful participation and generate practical solutions to overcome the limits 
to participation. A document of good practice was developed through this collaborative 
approach and aims to better professional practice by addressing the barriers experienced by 
professionals, whilst suggesting practical and effective solutions to alleviate this. 

   
90356 Making Autism Research Accessible to Teachers
Joseph Mintz
Research learning communities (RLCs) are an increasingly popular form of collaborative 
professional development that takes participants into deep engagement with research 
evidence and empowers them to become researchers themselves (Brown, 2015). This study 
describes the use of the RLC model to make research about autism and school system change 
accessible to teachers in primary schools. An interdisciplinary team of specialists guided 
teachers through structured engagement with recent, high quality research. The specific 
research focus in the case presented was on friendships and relationships in autism education. 
A literature review on this topic was created for participants and the intervention involved 4 
collaborative sessions across two terms, which included innovative techniques to promote 
teacher engagement with research, drawn from the RLC model (Brown 2017). Three primary 
schools in London participated in the RLC and one class teacher and one senior leader from 
each school took part. The RLC model requires the involvement of a senior leader, recognising 
the importance of leaders in both facilitating professional learning, and engaging in it alongside 
teachers (Brown et al. 2017). Participants devised and trialled evidence-informed interventions 
that supported pupils with autism and facilitated the improvement of whole school policy 
and practice on autism education. The RLC allowed them space to share their experiences 
with other teachers in a process of mutual reflection and learning. Evaluation showed that 
participants gained confidence in leading change and made effective use of research to 
develop school policy and practice. 
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 THEME 

Lifelong Inclusion

90136 Supporting the Gross National Happiness and Inclusion 
of People with Disabilities in Bhutan: Creating Opportunities 
Employment and Community Engagement
Brian Abery and Reneta Ticha
Bhutan is a country of three quarters of a million people that is known for its philosophy 
and index of Gross National Happiness, first coined by the 4th King of Bhutan in 1972. The 
concept implies that sustainable development should take a holistic approach towards 
notions of progress and give equal importance to non-economic aspects of wellbeing. People 
with disabilities in Bhutan, however, have limited options for living a high quality of life both 
while in school and following graduation. The University of Birmingham (U.K.), University of 
Minnesota (U.S.A.), and Royal Thimphu College (Bhutan) have embarked on a 3-year project 
designed to address this issue through providing employment, post-secondary education, 
and other community involvement opportunities to young adults in Bhutan with disabilities 
who are completing their secondary education, recently graduated from school or left school 
before graduating. This presentation will focus on the results of the first surveillance study on 
employment and the community participation of persons with disabilities undertaken in Bhutan 
with a focus on both the experiences of young adults with disabilities and the attitudes and 
beliefs of potential employers. The session will also include discussion of the initial results of a 
variety of strategies being implemented, including the training and deployment of employment 
coordinators as well as microgrants designed to enhance opportunities for people with 
disabilities to actively participate in employment within their local communities. 
   

 THEME 

Parents as Partners

90129 Effective Parent Participation – A Critical Discussion
Sharon Smith
The 2014 Children & Families Act was hailed as the biggest change to Special Educational 
Needs & Disability (SEND) legislation in over 30 years. The ambitious changes were designed 
to put families firmly in the driving seat, with children, young people and their parents now 
at the heart of decision-making processes. Parent participation in decision making has been 
promoted as a positive step forward, as it purports to address the concerns raised by parents 
about an adversarial, opaque and disjointed system and a dominant professional as expert 
discourse, that fails to recognise parents’ knowledge about their child. This paper will use 
Foucault’s theories of disciplinary power and governmentality to critically discuss how parents 
of children labelled with SEND are represented within the 2015 SEND Code of Practice. It 
will demonstrate how the role of parents has significantly shifted in the latest Code, with its 
emphasis on effective participation. It will further discuss how the current parent participation 
discourse can be seen as a mechanism of power that appears to simultaneously enable and 
constrain the actions of parents of children with SEND. Having made this argument, I will then 
present an alternative conception of how effective parent participation could be understood, in 
an attempt to address the concerns previously highlighted within the paper. The author of this 
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paper is a parent of a disabled child who has personal experience of parent participation at 
both a personal and strategic level. The paper will draw on this personal experience throughout 
the theoretical discussion. 

15:00 – 15:30

 THEME 

Education in Times of Uncertainty: What Have We Learned?

90289 The Pandemic Stress: Does Fear of Infection With Covid 19 
Affect Faculty Duties & Time Management Skills?
B K Manjunatha Goud, Aruna Chanu Oinam, Joan Brayant Kumar, 
Tarig Kakim and Kurudy Bairy
Stress is a wide spread process occurring in different situations in human life. In December 
2019 the emergence of pandemic of Covid 19, has led to unexpected changes in the working 
environment. After this, various countries have taken measures to prevent the spread of 
infection in community. One of such measure was to close the education institutes and 
continuing the education through online means and conducting examination by online 
platforms. The Cross-sectional, questionnaire based study was done in RAKMHSU during the 
Covid 19 pandemic period from June 2020-July 2020. After the institutional ethical clearance 
a pre-approved TWO sets of questionnaire were used a perceived stress scale and time 
management personal assessment scale. The results showed that prevalence rate of high 
perceived stress score (PSS) among the participants was 8.9% at a cut-off value at 28. The 
mean score was 15.29 ( SD 7.13). A highly significant negative correlation was found between 
the PSS and time management score (c= -0.371, p= 0.005). The correlations of PSS with age 
and years of experience were statistically insignificant. Our study is unique in all aspects as 
there were no studies done to assess the stress and time management skills of faculty and 
staffs during the Covid 19 pandemic. The effective time management is key to control the 
stress and more so in the period of pandemic. The universities should address these aspects 
with various measures and support. 

 THEME 

Inclusion as Social Justice

90038 Using Photo Elicitation Interviews with Key Stage 2 Children, 
to Garner Their Views of LEGO® Base Therapy
Amanda Barrie
As a professional doctoral researcher the focus of my research are the children with whom I 
work. I see myself as a humanist researcher and thus an advocate for the children hence the 
focus on the voice of the child (UNCRC, 1989). It is a qualitative ethnographic case study that 
uses semi-structured photo elicitation interviews as a data collection method. Ethical approval 
was granted for this research. The research method of semi-structured photo elicitation 
interviews (Collier and Collier, 1986) provide a “comfortable space for discussion” (Epstein 
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et al, 2006). Interviewing children can be difficult (Thomas, 2013) so an approach that takes 
the focus off the child is hugely advantageous. The photographs provide a “Communication 
Bridge” (Collier and Collier, 1986) around which the discussion can take place. The interviews 
followed an eight-week LEGO® Based Therapy (LeGoff, et al, 2014). Intervention. During 
the sessions the children and I took photographs that would be the focus of the interviews. 
LEGO® Based Therapy (LeGoff, et al, 2014) is a play-based intervention designed to help 
children develop social and play skills. Research to date has been adult opinions and 
quantitative data. This research takes account of the voice of the child (UNCRC, 1989) with a 
view to establishing the children’s views of the intervention. Data has been collected for twelve 
children but has yet to be analysed. An interpretive approach will be adopted to the data 
analysis using a thematic analysis. 

 THEME 

Innovative Practices

90154 Unpretentious Education: Thinking Outside the Box
Georgette Bajada
Disabled students’ educational rights are not always fully recognised, and therefore the phrase 
inclusive education was designated with the hope that these children will not have to strive to 
set foot within the mainstream educational system. Thus, if the aim of inclusive education is 
truly reached, there will not be a need to talk of inclusive education or seek ways to include 
disabled students because education would be a sustained, inclusive system. However, it 
transpires that inclusive education is rarely perceived as equivalent to mainstream education, 
therefore the renovation of inclusive education is necessary. Policymakers and educators ought 
to think outside the box, redress their assumptions about the concept of rightful inclusive 
education and regard inclusive education through a disability studies lens. Inspired by a 
Foucauldian theoretical perspective, this paper explores the idea that students’ voices are 
imperative in their IEP. It illustrates that despite that inclusive education is presented as a more 
progressive/emancipatory model, it is still ridden with similar problems associated with the 
older paradigm of special education needs. Disabled students remain individualised, labelled, 
categorised, treated with special consideration and held personally accountable for their 
unsuccessful integration in the mainstream educational system. Genuine inclusive education 
entails the notion of unpretentious education, that is, the necessity that educators silence 
their dominant voices; brush aside culturally defined and socially constructed discourses 
and practices; distinguish in non-normalising ways between students; and, appreciate the 
magnitude of disabled students’ voice. Ultimately, in such innovative practices, disabled 
students can meaningfully exclaim, “being different okay!” 
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 THEME 

Knowledge Exchange

90294 Participation and Inclusive Schooling of Students on the 
Autism Spectrum in Spain: Lights and Shadows
Cecilia Simón, Gerardo Echeita, Angela Barrios, Hector Gutierrez and 
Teresa Gonzalez
In accordance with the challenges suggested by the main international entities related to the 
commitment to give effect to the right to inclusive education, this research (funded by the 
Ministerio de Economía, Industria y Competitividad, EDU 2017-86739-R). This communication 
aims to analyse the role of personal wellbeing as key element of social participation for 
students with ASD in their schooling in ordinary schools, from infant school to university. We 
consider that participation has two main dimensions: engagement and social participation as 
personal wellbeing. In this work, we focussed on the latest and we offer a particular definition 
of this concept, taking into consideration a deep review of literature in the field. A study with 20 
ASD students have been developed through a qualitative methodology. From a biographical-
narrative approach, accounts of ASD student’s inclusive paths have been constructed. To 
collect information in each case, an average of three in-depth interviews have been carried out 
with the families, two with the students who were able to participate as well as one with other 
people who are key informants. The analyses carried out show that, both for the students with 
autism and for their families, all the aspects that we have considered constitutive of social 
participation in this study are important. However, throughout the different evolutionary and 
educational stages its weight changes in relation to the general feeling of well-being of the 
students. The results show how social participations, is changing over time and its different 
role for a real quality inclusive education. 
   

90299 Exchanging Knowledge and Changing Practice: Practitioners 
Experiences From a Blended Learning Programme on Vision 
Impairment and Complex Needs
Leda Kamenopoulou and Aaliya Ali
Here we present findings from the evaluation of a blended learning course for professionals 
that focused on assessment and development of communication in children with a vision 
impairment and multiple disabilities. The course was delivered over a period of 10 months 
and comprised a combination of face-to-face and online training activities, the latter including 
a mixture of synchronous and asynchronous training tasks. Participants (N=50) were 
professionals from 3 different special education settings in Athens, Greece. Trainees (N=18) 
completed a 10-item pre-course and a 10-item post-course semi-structured questionnaire 
(N=16). Quantitative data were analysed descriptively and qualitative data were condensed into 
common themes. According to the findings, the majority of trainees had no previous training 
and had learned ‘on the job’. Trainees reported that the course had had an impact on their 
daily practice and stressed the benefits of the face-to-face aspect of the programme, valuing 
specifically contact and information sharing with other colleagues. The biggest challenges 
trainees faced in completing the learning tasks on time related to the complexity of the 
disabilities in question as well as barriers such as lack of time and flexibility due to their every 
day job responsibilities. We conclude that in the particular Greek context, there is a need for 
regular training programmes such as this one to be developed and made easily accessible to 
professionals working with children and young people with complex needs. 
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 THEME 

Lifelong Inclusion

90338 To What Extent Do UK Civic Institutions Adapt Teaching Academic Skills 
to the Needs of Non-traditional Learners? A Literature Review
Nazmin Khanom
Most HE institutions have seen an increasing number of non-traditional students over the 
past two decades, yet scholars have suggested traditional teaching and assessment methods 
continue to be implemented in ways that do not take into account these changes in the student 
body (Wingate, 2006; Wingate 2007; Bailey, 2010; Leese, 2010, Kaur et al., 2017). From the 
outset fundamental features such as linguistic inclusivity are often overlooked by educators 
(Kaur et al., 2017) meaning it can create a barrier to students’ learning. Much of the literature 
suggests students from non-traditional backgrounds find adjusting to academic writing 
challenging (Chao, 2005; Bailey, 2010; Leese, 2010). The research will investigate the extent 
to this is considered when teaching academic writing. Underpinning theory for this research 
includes Bourdieu’s (1977; 1984) cultural capital. Research advocates students who have lower 
cultural capital are identified as being at a disadvantage when entering HE (Bourdieu, 1977; 
Bourdieu, 1984; Bowl, 2001; Leese, 2010; Elmes 2015). An aim of the research is to explore 
the relationship between teaching academic writing and students’ cultural capital, and to 
identify effective methods to support students overcome barriers with academic writing.  The 
research will focus on academic writing development (Wingate, 2006; Wingate, 2007) and will 
draw on literature related to academic literacies and academic socialisation (Lea and Street, 
2006; Street, 2009) within curricula. In addition, constructive alignment which is consciously 
connecting learning outcomes and learning activities with the summative assessment (Biggs 
and Tang, 2007; Kinash and Knight, 2013; Biggs and Tang, 2015). 
   

 THEME 

Parents as Partners

90168 How Parents of Pupils With SEND Seek Information and Support
Samantha Dunne
The concept of parents as partners was strengthened under the SEND Code of Practice 2015. 
However, parents must utilize this role in order to actively participate in the decisions made 
about their child. This explorative study looked at how parents of pupils with SEND source the 
information and support needed for them to act as partners. Using an insider, ethnographic 
methodology, the data was collected from semi structured interviews with three parents and 
two support group observations. The findings demonstrate parents complicated relationship 
between the need to be informed and autonomous, and the support needed to achieve this. 
Parents expressed that while there was an abundance of information available, they did not 
feel supported to access this effectively. Additionally, the reasons for seeking information and 
support were often reactive, rather than proactive. Such an approach led to issues of time 
limitations and emotional strain for parents. The study was limited by its small-scaled, localised 
characteristics. However, it offers some context to the difficulty’s parents may face when 
attempting to act on their roles as partners. 
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15:30 – 16:00

 THEME 

Inclusion as Social Justice

90057 Early Childhood Inclusive Education in Greece: A Critical 
Approach to Educational Policy
Evdoxia Nteropoulou-Nterou
The current presentation critically explores the education policy in Greece regarding early 
childhood inclusive education. Early childhood education is approached: (a) through the 
availability and accessibility of educational structures; and (b) through the acceptability and 
adaptability of inclusive education settings. Regarding the availability of structures and access 
to education for children with disabilities there is a misconception and a vagueness. The 
misconception is related to the way in which education policy perceives inclusive education in 
Greece, as it is still remains a subject concerning special education. The vagueness is related 
with the legislative framework of early childhood education, which is usually not referred 
as a distinct level of education in the legislative texts concerning inclusive education. The 
acceptability and adaptability of inclusive education structures will be examined in relation to 
teacher education and the role of the teacher in inclusive settings. From the critical approach 
of the legislative framework in Greece no legislative gap regarding inclusive education is 
observed. However, the following critical points emerge from the content of the legislative 
objectives of inclusive education structures: (a) the right to attend inclusive education 
structures depends on the severity and the type of the disability of the child, (b) the confusion 
over the conceptual framework of inclusive education affects and shapes teacher education 
and the role of the teacher in inclusive settings and finally, (c) the absence or brief legislative 
references to early childhood inclusive education reveals the institutional devaluation of early 
childhood education compared to other levels of education. 
   

90223 Including Students on the Autism Spectrum: Evaluation of 
School Practice
Helen McLennan and Jacqueline Roberts
Providing an inclusive school environment that caters for the unique educational needs of 
students on the autism spectrum is a necessity, but a challenge for school teams. Complexity 
can lie in knowing where to start when embarking on school change and understanding 
which school practices need to be improved as a priority. Research shows that employing 
a whole-school approach lead by committed leadership is advantageous when undertaking 
school change in order to improve the inclusion of students on the autism spectrum in regular 
schools. Such an approach first involves evaluation of current practice in order to prioritise 
the first steps for action. However, the process of evaluating school practice that is specific 
to the inclusion of students on the spectrum has rarely been documented in the research 
literature.  Within this presentation, participants will gain insight into the practices that make 
up an inclusive, ‘autism-friendly’ school, as well as an understanding of the research that does 
exist around evaluation of school practice specific to including students on the spectrum. 
The researchers will present the initial findings from their study that is being conducted in 
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Queensland, Australia. This research seeks to understand the experience of school teams 
undergoing a process of whole-school evaluation of practice in order to improve the inclusion 
of students on the spectrum in their respective schools. This evaluation process, though 
specific to the inclusion of students on the spectrum, is a process that can be utilised in order 
to improve the inclusion of all students within regular schools.  
   

 THEME 

Innovative Practices

90132 Documenting Early Progress on Inclusive Education Policy and 
Practice in Punjab, Pakistan
Afaf Manzoor
Inclusive education in Pakistan is moving ahead to policy formulation and implementation 
strategy. International commitments i.e. CRC, UNCRPD, SDGs and national challenges such 
as large number of out of school children and poor quality of education compels stakeholders 
to initiate innovative solutions for defeating inequalities and discrimination in education by 
providing quality education for all. A series of consultative meeting is in progress on policy 
front focusing on “No child left behind”. Whereas private sector is leading making innovative to 
implement inclusive education. This study will be an effort to highlight and document the recent 
developments in the field of inclusive education in Punjab, Pakistan. Although Punjab is the 
most developed province of Pakistan, however, the large population in the province comes up 
with a number of challenges. One of the major challenges of the province is the highest number 
approx. 10 million of out of school children. This study will focus on the three dimension of 
development such as legislation & policy, field response to early efforts and emerging good 
practices. For this purpose, document analysis, interviews and focus group discussions were 
held with the government and non-government representatives for unfolding the progress and 
identifying good practices.The collected information was consolidated and analyzed with few 
recommendations to further strengthen the progress of inclusive education in the country.
  
 
90193 Adapting Active Support ‘Interactive Training’ for Classroom Staff Working 
in Special Educational Needs Schools: To Increase Engagement in Pupils
Ceridwen Evans, J. Carl Hughes and Sandy Toogood
Active Support is an approach aimed at increasing the quality of life for individuals living with 
Intellectual and Developmental Disability (IDD), achieved by introducing structural components 
in the form of paper-based systems within a service, and training staff in how to best adapt 
their support in order to promote independence and engagement in the people they are 
working with. One of the Active Support staff-training methods, ‘Interactive Training’, has 
been shown as an effective way of increasing engagement in people with IDD living within 
residential settings. However, the experimental use of Interactive Training within educational 
settings is currently undocumented. The aim of the study was to use a school-adapted 
version of Active Support ‘Interactive Training’ to train classroom-staff in three classrooms 
within two special schools, with the aim of increasing engagement in pupils during classroom/
group-based activities. A Multiple-Baseline across Settings design was utilised, with findings 
showing an increase in engagement levels in pupils for all three settings (classrooms), at 3 
month-follow-up. Further research directions could test the introduction of practice leadership 
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within the school-management team and explore the staff-culture differences between adult 
services opposed to child services, and their potential impact on transferring over staff-training 
packages. 

90220 Ambiguity and ambivalence in inclusive education; research 
illustrations and how to move forward?
Brahm Norwich, George Koutsouris and Lauren Stentiford
This paper aims to show that inclusive education, whether as a practice, an ideal or a 
movement, reflects ambiguity and ambivalence. What this means is shown through reference 
to 3 areas of research in the field. The first area is a review of international research about the 
effects of inclusive education on pupils with and without special educational needs /(SEN) and 
disabilities. One of the key questions in understanding this research is to grapple with what 
counts as inclusion in education practice. The second area is about how parents of children 
who go to special schools think about inclusive education in the context of how they decided 
to choose a special school for their children. This shows that mainstream placement is not part 
of their concept of inclusion in a selective special school context. This links to the third area 
which involved a document analysis of inclusion policies of Russell Group UK universities. This 
shows the ambiguity of inclusion references and the overlooking of policy tensions. The paper 
then examines various perspectives on inclusive education and highlights some of persistent 
tensions. Drawing on elements of the Capability Approach it indicates some ways forward 
which include: i. recognising conceptual complexity and plural values and ii. focusing more on 
the value basis of inclusion through greater clarification and value tension resolutions through 
the use of public deliberation. 
   

90276 Coaching Special Ed: Building Instructional & Collaborative Practice
Nicholas Catania, Sarah Semon and Danielle Lane
Within the United States, it is estimated that approximately 5% or 2.5 million students in K-12 
settings require intensive academic interventions (Peterson, Danielson, & Fuchs, 2019). Recent 
literature highlights the use of co-teaching approaches that should be explored to promote 
research-based instructional practices for students with disabilities in general education 
settings (Brendle, Lock, & Piazza, 2017; Shaffer & Thomas-Brown, 2015). While collaborative 
co-teaching approaches such as those described by Friend (2015) show promise, they are 
not a cure-all. Some researchers hesitate to recommend inclusive practices such as co-
teaching citing: a) a lack of studies confirming causal inference between the collaborative 
approaches and student outcomes, b) over-reliance on the one teach/one assist model, c) lack 
of planned and intentional small group instruction, and d) that co-teaching does not involve 
specialized instruction designed to meet the needs of students with disabilities (Lemons et al., 
2018). Clearly, additional research on collaborative approaches is needed. This presentation 
will engage participants in considering how innovative coaching practices can improve 
instructional collaboration to support the inclusion of students with disabilities in the general 
education classroom. This session presents findings from a study highlighting the perspectives 
of teachers in one school district that was committed to improving inclusion. During this 
session, participants will learn how coaches worked to observe, coach, and model in 
collaboration with the special education teacher, in one or more general education classrooms, 
adjusting in real-time in order to meet student needs. In addition, preliminary outcomes will be 
highlighted and explored. 
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 THEME 

Knowledge Exchange

90025 Sentence Comprehension and Eye Movements in Adolescents 
with Dyslexia
Marianna Stella
Eye tracking is commonly used to investigate online processing in reading, but eye movement 
studies of sentence comprehension in dyslexia are shockingly absent in the literature, 
especially for adolescents. We examined three types of sentences, which are often used to 
investigate mechanisms of language comprehension in adults. The purpose of the study was 
to examine the relationship between reading times and comprehension, and to investigate how 
cognitive factors associated with dyslexia in adolescence (e.g. working memory) relate to eye 
movements and comprehension. In this study, we compared 26 dyslexic and non-dyslexic 
adolescents, aged 13-17. Participants read 70 sentences in total, 28 sentences with temporary 
syntactic ambiguity [1], 28 sentences with relative clauses [2], and 14 active and passive 
implausible sentences [3]. Comprehension was assessed via yes/no questions (e.g. Did the 
boy wash the dog?). To investigate cognitive factors in working memory, processing speed 
and verbal intelligence, participants completed a battery of cognitive tests. 1. While the boy 
washed the dog that was cute barked loudly. 2. The woman held the boy that the dog chased. 
3. The dog was bitten by the man. Dyslexic adolescents showed poorer comprehension and 
longer reading times, especially at difficult regions, e.g. barked in [1]. Regarding cognitive 
factors, the comprehension differences were not robust to individual differences in working 
memory, processing speed, or verbal intelligence. Thus, in adolescence, the key differences 
between dyslexic and non-dyslexic readers primarily involve longer reading times. Results are 
interpreted by integrating eye movement findings with theoretical models of dyslexia. 
   

 THEME 

Lifelong Inclusion

90301 Evaluating Inclusive Education Options for Facilitating Lifelong Inclusion
Garry Hornby
The focus of this paper is the importance of evaluating the success of various approaches 
to inclusive education in enabling lifelong inclusion of young people with special educational 
needs and disabilities (SEND). The necessity for including views of teachers, parents and 
young people with SEND themselves, is explained, as well as assessing academic and 
social progress at school and evaluating long-term outcomes in terms of employment and 
independent living. Evidence of the long-term outcomes for young people with intellectual 
disabilities of two different approaches to facilitating lifelong inclusion is considered. First, from 
young people who attended a special class within a mainstream school in New Zealand. The 
second from young people who had attended a special school in the UK but were included 
in mainstream schools for the last few years of their education. Findings from the outcomes 
of these two different approaches have implications for the practice of inclusive education 
and emphasises the importance of conducting evaluations of the range of inclusive education 
options. This helps ensure that education policies take into account research evidence on the 
effectiveness of the various approaches to inclusive education in facilitating lifelong inclusion 
for young people with SEND. 
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90347 Impact of Career Self-efficacy Towards Career Transition for 
Young Adults with Autism Spectrum Disorder
Mohd Syazwan Zainal
Autism Spectrum Disorder (ASD) is a lifelong disability. Young children and adults with high-
functioning ASD are those with good intellectual ability, despite having had ASD traits. Many 
young adults with high-functioning ASD are enrolled in the university as they have good 
intellectual ability to excel academically. Despite the intellectual advantage that they have, the 
transition to work remains challenging for many of them. However, supports for the transition 
to work in the university are sparse, particularly supports which are focusing on the specific 
needs of this population of young adults. One perspective that we sought to put forward 
in this paper is the importance of providing supports in building career self-efficacy among 
this population of young adults in the universities. Person and environment inputs as well as 
learning experience affect career self-efficacy. This conceptual paper discusses career issues 
faced by people with ASD as well as the aspects of career self-efficacy related to young adults 
with ASD. A career self-efficacy model is put forward for the conceptualization of supporting 
young adults with ASD in the universities in the transition to work. 
 

 THEME 

Parents as Partners

90320 Light’s Out: Examining Sleep in Children with Vision 
Impairment
Jessica Hayton
Sleep is crucial for development across cognitive, physical and social-emotional domains. 
Sleep quality and quantity impact domains of daytime functioning, attainment and global 
development. Previous work has explored sleep profiles in typically developing children and 
children with developmental disorders such as Down syndrome and Williams Syndrome, yet 
there is a complete absence of published work regarding sleep profiles of children with vision 
impairment aged 5-11 years. This is the first known study that examined sleep profiles children 
with vision impairment(n=58) in comparison to 58 typically developing children (aged 5-11 
years) in the UK. Sleep was measured using the Childhood Sleep Habits Questionnaire (CSHQ; 
parental report), actigraphy and sleep diaries. Results showed group differences in subjective 
CSHQ scores but not objective actigraphy measures. Surprisingly, the findings revealed 
disordered sleep (namely poor sleep quantity) in both groups. Discordance between CSHQ and 
actigraphy measures could represent heightened awareness of sleeping problems in parents/
caregivers of children with vision impairment. The implications of this study extend beyond 
group comparison, examining disordered sleep in ‘typically developing’ children, exploring 
the potential role of light perception and the importance of sleep quality and quantity in both 
groups. 
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16:00 – 16:30

 THEME 

Inclusion as Social Justice

90079 Examining Teacher Professional Standards: How Inclusive is Inclusive?
Bethany Rice
Teaching, as a profession, varies greatly internationally and across cultures, particularly 
in terms of how teachers are licensed, assessed, and ultimately valued as professionals. 
Inclusive education, as a practice, works to eliminate segregation of students based on ability 
or disability, and focuses on making education accessible for all pupils (Slee, 2011). In the 
United States, each state licenses teachers differently based on a unique set of standards, 
requirements, and expectations. If inclusive education is to take root in schools, as more than 
just a concept, then focus and priority must be given at the level of professional standards for 
teachers.  Conversely, Australia’s teacher licensing is referred to as registration. State-based 
registration practices are in place, however, major differences exist in the overall structure 
in that there are common, professional standards, which all teachers must demonstrate 
regardless of their location. The standards for practice also clearly address inclusive education, 
indicative of Australia’s commitment to the UN Convention for the Rights of Persons with 
Disabilities and respect for diverse learners and communities.  In past decades, the United 
States and Australia have taken turns leading educational change and innovation. When one 
leads, the other soon follows, and the field continues to grow. Australia is currently leading 
the way in the use of inclusive education practices, and centralizing (perhaps standardizing) 
teacher registration. This session will address the variance in teacher professional standards in 
the United States, the limitations of this on inclusive education, as well as outline a prospective 
study in Australia. 

90344 Gender, Duty, and Unequal Balances During the Pandemic:  
An Ethnographic View of Indian Management Education
Gitanjali Saksena, Subhra Pattnaik and Abhishek Mohanty
In India, as elsewhere, COVID19 has disrupted formal education and privileged digital 
solutionism as a response. Administrators, faculty, and students alike have turned to 
realizations at the intersection of data, platforms, and technologies. Thinking with Sarangapani 
(2003), we surmise that this proffers a need for ethnographic interrogations of both teaching 
and learning environments. Scholarship in the context of the ongoing pandemic has centered 
on the latter, with a spotlight on primary schooling contra higher education. Situating our 
research in a top tier Indian business school, we examine how the foregrounding of technology 
in the imaginaries of teaching at higher education institutes engenders unequal balances of 
duty and a gendered fallout in the sense of academic leakages, with women faculty bearing 
the brunt. Methodologically drawing upon ethnographic interviews with members of the faculty 
and administration, as well as public culture analyses rooted in edutech platforms and policies, 
we argue that the design of both the digital and the procedural aspects of teaching during 
the pandemic is a space of exclusion and social injustice, where technology mirrors existing 
feminist concerns (Heidegger 1977). Whereas anthropological interrogations of education have 
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historically been ‘overwhelmingly a close observation of failure’ (Delamont 2012), our research 
goes beyond the analytical to suggest policies and programmatic intervention areas which 
might secure more inclusive environments for teaching. And thus, as a point of departure, 
we posit a ‘cyborg ontology’ (Haraway 1991) for the woman academician as not merely part 
teacher and part online avatar, but necessarily also part female. 
   

 THEME 

Innovative Practices

90042 GDST SENDCo Network Forum: Digital and Real Spaces for 
Collaboration and Actualising Change
Gray Foster-Felton
The SENDCo is often isolated as a practitioner; equipped with experience and training that is 
different to other teachers, and working in ways that are adapted to the particular demands 
of their school setting. How can SENDCos working in such relative isolation come together to 
exchange ideas, collaborate on problems and expand their knowledge? What benefits would 
result for each of the SENDCo’s schools and for individual practitioners? In September 2019 
I became Consultant Teacher for SEND at the Girls’ Day School Trust. Part of the ways that 
the Trust supports SENDCos across their family of 25 schools and academies is by creating 
opportunities for them to meet together three times each year for specifically targeted training. 
The central challenge facing me as I began my new role was how I could work with the Trust 
to make the most of existing spaces for collaboration and exchange, and to create new ones.  
My work has involved the creation of an online space where SENDCos working in very different 
schools and in geographically distant locations can collaborate. I have also set out to reshape 
their regular meetings, making these into platforms where the knowledge and experience 
specific to SENDCos’ roles can be shared, nurtured and developed. This presentation outlines 
the ways in which this network of SENDCos has been established and supported by the Trust, 
the new direction towards collaboration that has been taken and the benefits of this approach 
to individual practitioners, as well as to schools across the Trust. 

   
90043 The Teaching Methodology of Students with Intellectual 
Disabilities in Secondary Education
Nikolaos Panopoulos
As students transition from primary to secondary education, the gap between their skills and 
learning requirements, as defined by the curriculum of general education, widens. The purpose 
of the research is to implement and evaluate the pedagogical tool, “Targeted, Individual, 
Structured, Integrated Program for Students with Special Educational Needs” (TISIPfSENs). In 
particular, we are exploring how students with intellectual disabilities (ID) can be supported in 
reading skills to participate in the curriculum. The methodology applied was mixed and lasted 
4 years in 5 general secondary schools in Greece. The research was carried out by a second 
teacher who specialized in the field of special education and supported only students with 
special educational needs in the general classroom. The sample of the study consisted of 
students with ID (N = 10) and adults (N = 130), who were involved academically, socially and 
therapeutically with them in and out of school. Qualitative data were collected through action 
research utilizing research tool of observation and intervention methodology. Quantitative 
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data were collected from a questionnaire. The results showed that the “TISIPfSENs” supports 
students with ID in comprehension and reading skills to meet the teaching goals of the 
curriculum. In the conclusions, it was noted that students with ID can be actively involved in 
the learning process of the general classroom, provided that the intervention is governed by 
the following characteristics: personalization of teaching, structuring the program in certain 
phases, informal pedagogical assessment with specific tools and activities for the cultivation of 
neurodevelopmental areas. 

   
90060 Students With Dyslexia and How They Cope With the Demands 
of Tertiary Level’s Education
Maria Drossinou - Korea
This proposal is focused upon and examines the experiences of students with dyslexia in 
higher education. Several previous researchers (Pavey, Meehan, and Waugh, 2010; Pollak, 
2005; 2009; 2012) had conducted similar studies into the insights of students with dyslexia, 
but it remain still an insignificant amount. An evaluation was made through the insight and 
experiences students had of their everyday lives. The participants of this study were all from 
Agricultural University of Athens (AUA) undergraduate students, and were all professionally 
assessed as dyslexic (BDA, Dyslexia Research Information. 2019). The sample consisted of 
fifty participants, twelve females and thirty eight males with a range between of 18-44 ages 
and all the courses according the academic program. Data was collected using a qualitative 
approach by using the pedagogical tool, “Targeted, Individual, Structured, Integrated Program 
for Students with Special Educational Needs” (TISIPfSENs). This was the most appropriate as 
it would have been describe and examine experiences the individual method of learning. Semi 
structured interviews were conducted and analyzed using the Thematic Analysis methodology 
as described by Braun & Clarke (2006). All participants were satisfied with the support and 
provision they had received from their university (AUA) referring that the lecturers and mentors 
had help them enough. Having said this, further investigation and research is needed in order 
to examine other institutions with regards to dyslexia. In the end, from this point, examining 
TISIPfSENs by the ways of academic study and how they cope with the demands of tertiatly 
level’s education. 
   

 THEME 

Knowledge Exchange

90150 Service-learning as an Approach to Promote Reflexion on 
Inclusive Practices Among Schoolteachers and Professionals and 
University Students and Academics
Ana Luisa López Vélez, Rakel Gamito, Beatriz Garay and Judit 
Martinez
Considering the UN report in 2018, Spain does not fulfil the Convention on the Rights 
of Persons with Disabilities. This jeopardizes the progress towards the UN Sustainable 
Development Objectives 2030, particularly G4, Quality Education, and G10, Reduced 
inequalities. Promoting teachers thinking on how to build up educational practices based 
on equity and quality can guarantee every person’s inclusion. As part of the service-learning 
program developed by the IKHEZI research team of the University of the Basque Country 
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(UPV/EHU), in 2018-2019, three students of the Bachelor Degree of Primary Education, 
together with their tutor, committed to support a school engaged in a process towards 
more inclusive practices. The school’s inclusion team needed to analyse their educational 
practices. Based on “lesson study” approaches, the university team designed lessons and 
assessment tools following the Universal Design for Learning (UDL). Proposals were modified 
together with the inclusion team. A university student took videos of the lesson. Following, 
they were viewed and reflexion took place. Our research question addresses how university 
service-learning approaches can promote reflexion on educational practices among university 
students, academics, and schoolteachers and professionals. The methodology used is a case 
study were evidence derived from students’ reflexive papers, minutes of the meetings, and 
an interview with the university tutor. Results underline that collaborative reflexion focused on 
children’s behaviour, activities organization, competences developed, the material used and 
the timing. Reflexion was enriched by the interchange between academic theory and school 
experience. However, tensions appeared among the different agendas and agencies of those 
involved. 
   

 THEME 

Parents as Partners

90155 Dislodging the I in M(I)NE
Neha Ravindran
Being a parent is described as the greatest joy of an individual’s life. But it is juxtaposed 
with fear, desires and worry that begin with sleepless nights of the crying infant, pausing 
at their first steps and finally spiralling into a frenzy when the child transforms into an adult 
with a personality that reflects parts of the self that the parent has worked hard to stifle 
over the years.   This fear of self-identification with the child worsens when a child has 
a learning disability. There is now a new found anxiety of acknowledging and accepting 
the imperfect child of the imperfect parent. In my career as an educationist I have worked 
through and observed several parent –teacher interactions where parent exhibit complete 
denial when informed about their child’s struggles. And the anxiety generated is projected 
out onto the teacher, the school system and finally the child for letting down the parent. This 
leaves behind the child in a state of monumental crisis where from manoeuvring through the 
interaction between the self, social environment and the disability, it carried with it a sense of 
helplessness which struggles to find a voice in between this parent- school conflict. In this 
paper I will explore the dynamics of parent-child relationship, how it impacts the parent-school 
partnership, the resultant position of the learning disability in the child’s life and the need to 
bridge the gap between parent and school to bring each entity closer to where the child is. 

   
90185 The ‘Targeted Individual Structured Integrated Program of 
Special Education and Training (TISIPfSEN)’ with Differentiated Texts 
from Iliad, to a Student with Dysgraphia
Evi Chalikia
This paper aims to highlight the problems in teaching students with difficulties in writing 
(Dysgraphia) in secondary education. Emphasis has been given to differentiated texts from 
Iliad, according to the pedagogical tool ‘Targeted Individual Structured Integrated Program of 
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Special Education and Training (TISIPfSEN)’ with texts from Iliad, to a student with Dysgraphia. 
Τhe phenomenon of dysgraphia is a kind of specific learning difficulties in writing (dyslexia). 
The way of how a student writes, shows a great thing about the future knowledge that he 
will have. Dysgraphia indicates that he has difficulties at writing as the spelling mistakes, 
the syntax omissions and orthographic errors. A philologist, must understand the meaning 
of dysgraphia to help student with the implementation of a diversified program as it is the 
‘Targeted Individual Structured Integrated Program of Special Education and Training’’ with 
emphasis the teaching texts from Iliad. Student is coming face to face with the Ηomer’s ancient 
Greek language and they can’t understand the symbols. The philologist supports him to draw 
flow shapes, help them to attend the flow meaning or the accuracy of the shape through the 
pencil and writing better the ancient symbols. Furthermore, the students in our case study can 
use writing exercises where they search for a way out of a maze with a pencil, and for the dots 
to find the hidden shape of letter. Ιn conclusion, the philologist can intervene in the student’s 
learning, using ways of differentiating the texts of the Iliad that contain ancient Greek symbols. 

16:30 – 17:00

 THEME 

Inclusion as Social Justice

90029 Young People’s Experiences of Alternative Provision
Sarah Dove
This research explores young people’s experiences of mainstream and alternative schooling. 
This study worked with young people who attended an alternative provision for traumatised 
children and those that are described to have self-excluded from school. The research design 
utilises participant observation, semi-structured interviews and focus groups to support 
pupils reflecting on their experiences. Issues covered include; what is means to belong in a 
school community, what is means to be excluded and how might education provisions use 
approaches to incorporate feelings of inclusion. This research sees research as a way of 
supporting marginalised and hidden voices being heard in the wider education landscape to 
promote policy and practice change. 
   

90166 New Paradigms in Inclusive Education, Mindfulness and Social 
Action
Elizabeth Erwin
The purpose of this session is to offer innovative ideas about how mindfulness can be a vehicle 
to promote positive change in creating inclusive educational environments for all learners.  The 
use of mindfulness practices is essentially about being present. When children and the adults 
in their lives practice mindfulness there is a greater awareness about the world.  In this session 
we will critically examine how and why mindfulness can quiet the mind and provide a sense of 
calm and focus, as well as to ignite a strong sense of community, connection, and social action 
- for children as we With an eye to creating sustainable, positive change WITH children, this 
session will translate research into practice for a diverse audience such as educators, families, 
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and researchers, among others. This session will reflect several conference themes (e.g., 
Innovative Practices and Parents as Partners) with the most prominent theme on Research to 
Practice: Inclusion as Social Justice. There will be a thread throughout this session about how 
inclusion is an issue of human variation, diversity and dignity, not solely focused on disability.  
In this session we will: a) examine the latest on mindfulness in education, and to translate 
research into practical applications b) provide innovative strategies and tools from genuine, 
diverse voices in the field about the intersection of mindfulness practices and inclusive 
teaching c) discuss how to promote inclusive practices and confront injustices - individually 
and collectively - as a way to create social action in the classroom, school and beyond. 

   
90197 A Critical Policy Analysis of Ireland’s Special Needs Assistant 
Scheme: A Tool for Social Justice or a Costly Bureaucratic Experiment?
Barry Morrissey
The Special Needs Assistant (SNA) scheme has been in existence in Ireland, in various 
different iterations, since 1979. Its initial principal aim was to support children with special 
educational needs in vindicating their right to an appropriate education. Over time the 
scheme evolved, theoretically at least, to being an important functional element of inclusive 
classrooms in Ireland. This paper presents a critical policy analysis of two iterations of the 
scheme, operational between 1998 and 2014, as this is the period for which empirical data 
is most plentiful. Using an analytical framework, broadly based on Taylor’s (1997) model, 
the paper highlights the contextual factors influencing those iterations. From a social justice 
perspective, it examines some of the landmark legal judgements that were influential in the 
scheme’s evolution and questions the broader impact of jurisprudence and legislation on how 
the scheme was ultimately enacted. The paper presents an interdiscursive analysis of the 
key policy texts and discusses some of the consequences of the scheme using secondary 
data from two key Irish government agencies. It is demonstrated that, while the provision of 
inclusive education for children with special educational needs in mainstream classes may 
have been an objective of these two iterations of the scheme, the extent to which that was 
realised is arguable. The paper concludes with recommendations for improvement to the 
scheme, to facilitate inclusive, socially-just schools. 
   

90323 Meaning of Labels: Implications for Inclusive Education for 
Persons with Disabilities in Ghana
Osman Shamrock
The purpose of inclusive education (IE) is to create an equal learning environment for every 
individual in a society. Education that is perceived as inclusive should seemingly eliminate all 
forms of discrimination among students. In Ghana, IE is employed as a multifaceted practice 
to remove all forms of divisions that span from differences in culture, race, gender, socio-
economic background, social class, or culture. The use of labels to describe persons with 
disabilities within the educational framework defeats the idea of IE in Ghana. In this paper, an 
analysis is carried out to assess IE in Ghana and its challenges. The paper proposes policy 
guidance for the need to re-examine the various bodies who propose and develop education 
policies to remove western ideologies that do not support the Ghanaian socio-economic and 
cultural environment. 
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Wednesday 4th August
10:00 – 11:00

 THEME 

Education in Times of Uncertainty: What Have We Learned?

90358 Impact of Virtual Learning on Pre-schoolers with Down 
Syndrome Amidst COVID-19
Saira Nazneen Ibrahim, Bushra Amin, Ayesha Zuberi, Kanza Abbasi 
and Sadia Saleem
The COVID-19 pandemic necessitated a shift in teaching practices from physical to virtual 
spaces. The Early Preschool Experience Program (EPEP) by the Karachi Down Syndrome 
Program (KDSP) is a one-year preschool for children with Down syndrome between the ages 
of 1.5 - 2.5 that teaches basic functioning skills across six areas of academic intervention; 
Communication & Language, Fine Motor and Gross Motor Skills, Cognition & Play, Social 
& Emotional Development, and Self-help Skills. This case study compares the difference in 
learning outcomes for preschoolers in these six areas between physical and virtual classes. 
The percentage increase in learning was measured through pre-test and post-test evaluations 
of Student Learning Outcomes (SLOs) achieved in the physical batch of 2019 and the virtual 
batch of 2020, where 13 students were enrolled in each. The comparison of results between 
both batches indicated that SLOs in virtual classes increased by 11 percentage points, as 
compared to the 46 percentage point increase in the physical space. The findings reflected 
that the academic learning outcomes of preschoolers with Down syndrome depend on their 
ability to focus, respond to and follow instructions. Virtual classes made the monitoring of 
these variables challenging, and limited the social experience of learning, which is essential 
for a child’s development. Hence, it was concluded that physical classes are more effective for 
achieving their learning goals. Furthermore, findings indicated increased parental involvement 
in the virtual space, where ease of access to learning and teaching methodologies significantly 
impacted learning outcomes of children with Down syndrome. 
   

90364 SEND Leadership Matters!
Anita Devi
As the nation went in lockdown in 2021, free 30-minute coaching sessions were offered to 
those who lead in schools on special educational needs (SEND Leaders, hereafter). This 
included Special Educational Needs Coordinators (SENCOs), senior leaders and headteachers 
in special schools. The aim was to support their leadership during this unprecedented time. 
Between 2020 and 2021, hundreds of SEND Leaders accessed the service, which was 
advertised through social media. Previous research (Devi, 2018 unpublished) highlights how the 
mandatory Level 7 initial training for SENCOs lacks practical application rooted in the day-to-
day. The evaluation research in 2018 also highlighted how the training does not always enable 
SENCOs (a statutory role in schools) to fully transition and embrace ‘leadership’ identity. In a 
time, of crisis leadership confidence and clarity is critical. In this presentation, I share some of 
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the common themes that arose from the coaching sessions, what were the main lessons learnt 
and implications for further training. Evidence is also drawn from SEND Leaders Appreciation 
Day 2020 and 2021 to draw out how others perceived the impact of SEND Leaders during this 
difficult time. The implications of COVID19 in education will last for at least 5 years, based on 
key milestones in learner trajectory. Some SEND leaders have yet to embrace the full scope of 
their role in creating a sustainable legacy and adhering to legal parameters. This presentation 
provides both some ideas for what next, as well as suggesting questions we need to keep 
asking. 

 THEME 

Inclusion as Social Justice

90028 Facilitating an Ethos of Inclusion in a Special School: A Social 
Justice Perspective
Danielle Lane
Across the globe, understandings of inclusion are dynamic and developing (Sikes, Lawson, 
and Parker, 2007). As such, a single perspective of inclusion is rarely present across a country 
or a single school (Ainscow & Miles, 2008). Further, understandings of inclusion may vary 
across contexts (Miles & Singal, 2010). While understandings of inclusion have developed 
throughout history and vary from country to country and even school to school, it is clear 
inclusion has been and remains a social justice issue. So much so, that UNESCO’s Sustainable 
Development Goal 4 calls for countries, states, districts, and schools to “ensure inclusive and 
equitable quality education and promote lifelong learning opportunities for all” (UNESCO, 
2017, p.12). This presentation will charge participants to challenge preconceived notions and 
understandings regarding inclusion and school settings. Participants will explore how one Multi 
Academy Trust in England understands inclusion in a special school setting. The Trust’s model 
serves as one potential example of how to re-conceptualize inclusion through a social justice 
lens of equity and equality for all. Participants will explore how members of the leadership 
team at the Trust define inclusion through a social justice lens and how that understanding 
transcends through the Trust. Participants will be introduced to key components of the Trust’s 
structure, operations, and resources that support their efforts to facilitate inclusion in a special 
school. 
   

90130 Setting Islam in the Mosaic of British Society
Sameena Aziz
Religious plurality, a defining feature of the British society, is under question as the 
educational spaces, occupied by Muslim youth, are scrutinised, monitored and regulated as 
potential breeding grounds for segregating Muslims from the wider British society. This is, 
however, contrary to research evidence.  This paper aims to understand the role madrassa 
(supplementary school) education plays in the lives of young Muslims and how its influence 
permeates to other spaces occupied by the Muslim youth. It further aims to explore how 
madrassa and mainstream educational experiences influence their understanding of Islam, of 
being British and being British Muslim. The research was conducted with participants aged 
between 11 – 19 years old, living in a small inner-city, having attended or were attending 
madrassa. A mixed-method approach was used combining data from questionnaires and 
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semi-structured interviews.  Interpretative Phenomenological Analysis of the data revealed two 
over-arching themes forming the crux of the ‘British-Muslim’ identity of the participants: the 
core inner ‘Religious-World’, constantly permeating, infusing and embracing the outer crux, the 
‘Secular-World’. Young Muslims seem to continuously negotiate between these two-interacting 
life-worlds, voicing the need for coherence in their identity male-up, for Islam to be made an 
inclusive part of their educational experiences in Britain.  Empirical studies recognising and 
promoting the voices of young Muslims are very limited. This paper provides an evidence-
based insight into the education life-worlds of Muslim youth presenting their felt experiences 
through their voices. 

 THEME 

Innovative Practices

90105 Dynamo Assessment What It May Tell Us About Primary 
School Children’s Mathematical Difficulties
Ann Dowker and Karima Esmail
Dynamo Assessment is a computer-based assessment based on the componential nature 
of numeracy. This assessment has so far been predominantly used as a way of diagnosing 
the components suitable for intervention in children with mathematical difficulties. Dynamo 
Assessment identifies the mathematical components with which the children are struggling, 
so that this detailed profile may be used for intervention. The multiple subtests in the 
assessment are combined into three groups: Number Meanings, Number Magnitude and 
Number Relationships.Number Meanings includes visual quantity approximation, single-digit 
number, counting and multi-digit number. Number Magnitude includes number comparison, 
estimation, ordering numbers and number sequencing. Number Relationships includes number 
facts, mental strategies, number bonds, problem solving, time and multiplication. Participants 
in the present study were 2385 children with mathematical difficulties, ranging in age from 7 
to 11. We calculated (1) each child’s combined scores on the tests in each grouo and (2) the 
combined mean reaction times of each child to the tests in each group. (Only reaction times for 
correct answers were included.) Analyses of variance showed that there were significant age 
differences in scores and reaction times for all subtest groups. Older children scored higher 
and were faster, except that older children were slower for Number Relationships. Implications 
for our understanding of mathematical difficulties and for assessment and intervention are 
discussed. 
   

90158 The Inclusion Process of a Pupil With Autism Into a Regular 
School Using Musical Games
Aspasia Fragkouli
This qualitative research aims to study the role of music in the process of development/forming 
relationships and attitudes in a group of pupils of a regular school and a nine years old pupil 
with autism attending a special school and how it contributes in the inclusion of the pupil with 
autism into the regular school. The innovative inclusion programme lasted three months and 
was based on the principles of music therapy, which capitalises on elements of Carl Orff’s 
music pedagogical approach for children, as well as on theories of developmental psychology. 
Five individual interventions were conducted in a special school and five group interventions 
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were conducted in a nearby primary school, where the pupil with autism concerned 
participated in musical games together with 20 fourth-year pupils. The data were compiled, 
analysed and assessed through “observation and self-observation” based on the approach of 
psychoanalytic infant observation in the infants’ natural environment. The results suggested 
that a music approach, which takes into account a child’s individual level of development 
and needs in the context of school sessions, can activate and unfold the inner potential of a 
child with socio-emotional impairments by instilling a positive picture of self, a sense of self-
confidence and self-efficiency through positive interactive and communicative experiences, 
thus contributing to the child’s overall development. During the interventions the pupil with 
autism was able to have positive experiences of contact, which successfully applied in other 
curricular activities improving his ability for participation in joint curricular and extra-curricular 
activities with fellow pupils. 
   

90235 Impact of a Performance-based Education Model – “If You Do 
What You’ve Always Done, You Get What You’ve Always Got”
Ashley McCaul and Sean Porter
The need: According to NHS Digital in 2018 just 6% of adults with a learning disability known 
to their local authority in England are in paid work. In 2018, the DFN Foundation became the 
commissioner of one of the UK largest Social Impact Bonds and partnered with ThinkForward 
to find innovative, effective and sustainable ways to support school-age learners with SEND 
into long term employment.  The programme: This five-year Social Impact Bond seeks to trial 
the impact of DFN-MoveForward’s ‘Ready for Work’ activities on sustainable employment 
outcomes. These activities include 1-2-1 work readiness assessments, transition skills 
workshops, workplace exposures, an accredited employability qualification and parental 
engagement. Supported by trained progression coaches, this is the first performance-based 
programme of its kind. DFN-MoveForward is also partnering with Project SEARCH to offer 
some students a one-year supported internship.  
Early impact results: As of January 2020: 
•  174 young people have been enrolled on the SIB contract (since Sept 2018). 
•  98% of these young people have been retained on the programme 
•  65% of young people are in education, 21% on supported internship programmes, 8% are in 

paid employment and 4% are NEET 
•  11 of the 14 job outcomes have been secured via a supported internship 
Through the lifetime of the SIB funded programme we will continue to collect evidence, test 
the success of the programme design and develop strategic partnerships to ensure long term 
sustainability. 

 THEME 

Knowledge Exchange

90081 Integrating Morphological Awareness into Teaching for Making 
Literacy Classrooms Inclusive
Evdokia Pittas
Children learning an alphabetic language must learn a considerable amount about letter-sound 
correspondences, although this is not all they have to learn. Morphological awareness is 
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arguably relevant to reading comprehension and spelling as morphemes are units of meaning. 
Research has shown that both, phonological awareness and morphological play a major role 
in children’s reading and spelling. In different orthographies, children learn to connect single 
letters or digraphs to single phonemes and this helps them to read and produce words, e.g., 
the word ‘shop’ is read by linking the digraph and the two single letters to their constituent 
sounds ‘sh’, ‘o’, ‘p’. Morphological awareness helps children read words for which awareness 
of morphemes is essential in order to understand their meaning, e.g., ‘misheard’, and this also 
leads to higher reading comprehension. The causal connection between phonological and 
morphological awareness and literacy has been documented in longitudinal and intervention 
studies with children of various reading and spelling abilities. Current educational policies base 
literacy instruction largely on phonology and to a much lesser extent on morphology. Given 
that educational settings are more varied than ever, with respect to academic performance, 
teachers need to apply rigorous pedagogical approaches in order to meet all students’ needs. 
Therefore, this paper discusses tasks that can be integrated into teaching practice in order 
to make the connection between morphemes and literacy explicit, instead of allowing poor 
readers and spellers to struggle by themselves in order to discover the role of morphology in 
literacy. 
   

90171 Providing Social Support for Students With Visual Impairments 
in Educational Settings: Findings From an Integrative Literature 
Review
Ifigeneia Manitsa and Maro Doikou
Students with visual impairments present with more emotional difficulties and face more 
challenges in developing and maintaining social relationships compared to their sighted peers. 
Research evidence shows that the social support provided to these students by staff members 
and their peers in educational institutions (universities and schools) may have a positive impact 
on their academic inclusion and socioemotional development. Social support refers to the 
prosocial behaviours that students with visual impairments receive from their family and school 
environment with the aim of increasing their social functioning and interactions. The purpose of 
this integrative literature review was to combine the results of 17 academic articles published 
between 1998 and 2018 which examined the social support that individuals with visual 
impairments receive in mainstream and special educational institutions around the world. The 
findings of this review revealed the positive impact of the social support provided by teachers, 
staff members, and peers on students’ academic learning, social acceptance and self-esteem 
as well as the positive effects of the educational interventions that have been conducted 
in inclusive educational settings. However, even though the majority of studies have been 
conducted in inclusive educational settings (universities, mainstream, inclusive and integrated 
schools), the social support that students with visual impairments received was insufficient, 
which was mainly due to the lack of teachers’ training and peers’ awareness. The findings of 
the study highlight the need to enhance the provision of social support and to promote the 
implementation of educational interventions including both students with and without visual 
impairments. 
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90215 The Experiences and Perceptions of Childhood Speech-
Language Therapy Support by Adults with Cerebral Palsy
Dean Sutherland and Bhav Keshav
Ensuring children with cerebral palsy who experience communication challenges are well 
supported with relevant, timely and effective communication support is critical to their learning 
and inclusion. There is little research that documents the experiences and perspectives of 
individuals with cerebral palsy and the communication support received during childhood. 
This study aimed to contribute to this area through the reflections of adults with cerebral palsy 
who received speech-language therapy services as children. This pilot project gathered data 
through semi-structured interviews with six (3 female and 3 male) participants aged 18 to 70 
years (three in New Zealand and three in Canada). Interview data was recorded, transcribed, 
coded and thematically analysed to identify common themes from the data. Three overarching 
themes were identified. These were (1) positive experiences, (2) challenges in receiving 
services, and (3) opportunities to improve support in the future. Respondents reported a 
range of positive experiences and support (e.g., “…gave me more confidence and options 
while speaking…”, they also questioned the knowledge of therapists about their condition 
and associated needs. Participants also reported a need for a focus on building a strong 
relationships between children and professionals. Additionally, participants felt they were 
often excluded from decision making processes (e.g., “…I wish I had more say in when the 
speech-language therapy sessions took place…”). The findings further our understanding the 
experiences and perspectives of individuals with disability, which further inform the changes 
necessary for inclusive education to flourish. 
   

90287 An Exploration of Systems Promoting Inclusive Leadership in 
Irish Post-Primary Schools
Johanna Fitzgerald, Joe Lynch, Angela Martin and Bernadette Cullen
This paper reports on findings from a research and knowledge exchange initiative involving 
a higher education institution and district management body for post-primary schools in 
Ireland. In response to recent changes to educational policy, six post-primary schools were 
invited to participate in a process to support the development of a whole-school systematic, 
collaborative approach to inclusive and special education. Specifically, senior leadership 
teams, special educational needs coordinators (SENCOs) and Curriculum Leaders (CLs) 
were recruited to implement a cycle of school self-evaluation to develop a school provision 
map. Theoretically underpinned by Hornby’s model of Inclusive Special Education (2015), 
the provision mapping process reflected current provision to support all learners while also 
integrating provisions for some learners identified with additional and special education 
needs across a continuum of support. Moreover, the project aimed to provide situated and 
sustainable professional learning, supported by the research and knowledge exchange 
relationship developed between the higher education institution and the district management 
body and build in-school capacity to respond to the diverse needs of learners. Following 
a yearlong implementation process in schools, the researchers engaged in a qualitative 
exploration of the initiative. Findings demonstrate that the project, while in its infancy, has 
potential to support an integrated approach to inclusive special education in schools over 
time. Findings have also supported refinement of the process, identified challenges and future 
support necessary to enhance a whole school approach. The initiative has been broadened to 
support schools nationally, and a second phase of the research is in development.
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 THEME 

Lifelong Inclusion

90362 Using Digital Stories to Facilitate Autistic Young People to 
Have a Voice in Their Transition to Adulthood
Stephanie Lewis and Kirsty Marsden
The importance of eliciting the voices of children and young people and their participation 
within decision making on matters that affect their lives, is robustly supported within 
government guidelines and legislation. However, previous research suggests that due to 
perceived communication barriers, autistic young people are frequently excluded from decision 
making and consultations relating to their education planning, and omitted from research 
studies. Autistic young people residing in residential special schools who have complex needs 
are further underrepresented within research and decision-making. It is therefore crucial that 
autistic young people are included in this process and research develops and evaluates novel 
and creative methods, to ensure the views and voices of young people with complex needs 
are heard and understood. In order to address these gaps in the literature, I have extended and 
evaluated the use of Digital Stories as a methodology to facilitate knowledge co-creation of 
young adults transition trajectories to post 19 settings. This has been achieved through co-
creating three Digital Stories in partnership with the young adults and their families, care staff 
and other professionals working within a residential special school. Semi-structured interviews 
were conducted with key stakeholders to understand the perspectives, experiences and views 
on the Digital Story and its impact within the young adults’ transitions. The data were analysed 
using a reflexive thematic analysis approach. The findings and implications for a range of 
educational, health and social care professionals are discussed.

 THEME 

Parents as Partners

90110 Parent Perspectives on Inclusive Practices for Students With 
Intellectual Disabilities: Failures and Successes
Monique Somma and Jacqueline Specht
Across the province of Ontario, Canada, there is wide discrepancy in terms of what inclusive 
practice looks like from school to school and board to board. From the perspective of the 
parents, this presentation will discuss data that sheds light on the educational experiences 
of children with intellectual disabilities. As part of building and sustaining effective inclusive 
practice it is important to consider what understandings and practices currently exist and what 
are the experiences of those affected most. In Ontario, approximately 42,000 students spend 
some or all their day in segregated settings.  This study is based on a partnership between 
Community Living Ontario, ARCH Disability Law Centre, and researchers from Brock and 
Western Universities. The aim was to shed some light on the overall school experiences of 
children with intellectual disabilities and give a voice to parents to share their stories. Surveys 
were completed by 280 participants and 35 interviews were garnered. The main findings 
from this study will be shared and include; academic and social barriers including access to 
curriculum and school activities, exclusion for disability related reasons, conflict with schools 
or school boards, lack of appropriate planning and communication, and leadership style and 
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beliefs about inclusion. Participants in this workshop will be challenged to consider what 
inclusion looks like in their buildings and how they can encourage forward movement in the 
area of equitable, inclusive education for all students. 
   

90250 Exploring the Relationship Among Stress, Positive 
Experiences, Child’s Behavior Problems and Spiritual Well-being in 
Mothers of Children With Developmental Disabilities
Panayiota Stavroussi and Joanna Bismpiki
Particular attention has been given to the challenges experienced by parents raising a 
child with disability. Over the last decades, however, there has been a growing interest in 
the positive outcomes of parenting a child with disability. This shift of attention to parental 
positive outcomes is also reflected in the literature relating to the role of several positive traits 
of parents in promoting inclusion. This study aimed at examining the relationship between 
parental stress, positive experiences of raising a child with disability, child’s behavior problems 
and spiritual well-being in mothers of children with a diagnosis of Autism Spectrum Disorder 
(ASD) or Intellectual Disability (ID). A total of sixty-nine mothers (mean age 45.52 years) 
completed a demographic information form and four questionnaires, the “Spiritual Well-
being Scale”, the “Parental Stress Scale”, the “Positive Gain Scale” and the “Strengths and 
Difficulties Questionnaire”. According to the results of bivariate correlation analysis, maternal 
spiritual well-being had a significant association with positive experiences and parental stress 
as well. Specifically, higher levels of positive experiences and lower levels of parental stress 
were related to higher levels of maternal spiritual well-being. Child’s behavior problems were 
correlated with parental stress, but not with spiritual well-being. The results are discussed in 
the context of current literature relating to parental well-being and moreover the development 
of inclusive contexts where parents’ contribution in the inclusion process is being recognized 
and seen through a positive perspective. 

11:00 – 12:00

 THEME 

Education in Times of Uncertainty: What Have We Learned?

90277 Suddenly Shifting to Remote Learning: The Experiences of Students With 
Disabilities at American Colleges During the COVID-19 Instruction Interruption
Joseph Madaus, Nicholas Gelbar, Emily Tarconish, Ashley Taconet and Lyman 
Dukes 
The COVID-19 pandemic changed the nature of instructional delivery in postsecondary 
education in the United States during the Spring 2020 semester, with nearly 96% of institutions 
shifting to remote learning (C2i, 2020). It is estimated that between 10 to 14 million students 
were impacted (Johnson et al., 2020; Hess, 2020). Students with disabilities make up over 
19% of all undergraduate students in the United States (NCES, 2018), thus their learning 
experiences were abruptly modified. To determine the extent of these changes, we conducted 
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a national online survey of postsecondary students with disabilities about their experiences 
shifting to remote learning as a result of the COVID-19 pandemic. The students reported feeling 
generally supported by their institutions, faculty, and disability services offices. However, they 
also reported changes in their accommodation needs, as well as personal, health, and financial 
concerns. Student open-ended responses related to what they believed was problematic, and 
what they believed went well and could positively impact their coursework and learning in the 
future will also be discussed. These data are currently being analyzed and will be ready in time 
for the presentation. 
   

90357 The Impact of Cumulative Stressful Educational Events on 
Doctoral Students’ Mental Health During the COVID-19 Pandemic
Vassilis Sideropoulos
A growing body of psychological and psychiatric evidence reveals that the impact of COVID-19 
pandemic on mental health has increased global concern. High rates of psychological 
distress due to anxiety and depression are very common in the doctoral community. Hence, 
it is necessary to explore the risk and protective factors for this population.  We used cross-
sectional data from the Covid-19: Global study of Social Trust and Mental Health including 
doctoral students who completed the COVID-19 survey between October 2020 and January 
2021. Mental health was assessed using the 9-item Patient Health Questionnaire and the 
7-item Generalized Anxiety Disorder Questionnaire. We also measured Coping Skills using a 
14-item Questionnaire and Attentional Focus using a 7-item Questionnaire.  Using multiple 
linear regressions, we tested for associations between mental health and COVID-19 related 
stressful educational experiences, attentional focus, coping skills and demographics. 
Cumulative stressful educational experiences were related to increased mental illness but in 
the models where coping skills and attentional focus were adjusted for, educational adversities 
were only related to depression. Finally, no association between mental illness and the 
demographic factors was found.  Doctoral students’ mental health has been greatly impacted 
by the COVID-19 pandemic. Our findings indicate that the experience of multiple educational 
stressful events due to COVID-19 is a key risk factor for increased mental illness in the doctoral 
community. Notably, coping skills do not act as a preventing factor of mental illness. This could 
be explained by the uncertainty that the COVID-19 pandemic has caused to the students. 

 THEME 

Inclusion as Social Justice

90234 Overcoming Barriers to Inclusive Education – The Role of 
Professional Development
Stella Long
Inclusive educational policies across the globe enshrine the right of all children to an education 
system that enables them to participate and achieve (UNESCO 2005, Government of Ireland 
2004). Including children with special educational needs in mainstream schools has placed 
additional demands on teachers (Ainscow 2014). Effective inclusive education systems rely on 
positive teacher attitudes to inclusion, teachers who are knowledgeable in terms of curriculum 
content and pedagogy and who understand the educational implications of disabilities 
(Brownell et al., 2010, Ainscow 2014). Several studies report that some teachers acknowledge 



ISEC 2021  67  è
Parallel sessions/Wednesday 4th August

their lack of skills and knowledge for teaching in inclusive classrooms (Black-Hawkins 2014, 
Winter & O’Raw 2010). Such perceived lack of expertise can impact negatively on the capacity 
of schools to provide inclusive education (Rose et al., 2015). Practising teachers perceive that 
professional development (PD) is the means to acquiring the specialist knowledge they require 
(Ware et al., 2011). This paper presents the findings of a study investigating the research 
to practice influence of a government-funded post-graduate programme of professional 
development for special education teachers in Ireland. The study reports on the ability of the 
participants to implement their professional learning in their own school contexts. The lack of 
funded PD for all teachers emerged as a central barrier to the successful implementation of the 
participants’ professional learning of inclusive practices in some settings. An understanding 
of the barriers of the transfer of new knowledge will enhance future PD efforts in inclusive 
education systems. 
   

90244 Changing Tunes – Why Traditional Research and Ethics Are 
Failing Music Therapy Participants and Why a New Approach is 
Needed
Jessica Atkinson
Whether in a school, care home, hospital or community venue, music therapy provides 
enormous opportunities for inclusion: participants and therapist meet as co-creators; the focus 
is on what a participant can do and learning is at the heart of the interaction, as participants 
develop the social, functional and creative skills inherent in making music. Such engagement is 
both a human right and a human need.  However, two dominant social structures are active in 
excluding those with greatest need from receiving music therapy.  Firstly, our current Western 
transactional ethic, in which we give because we expect something in return, attributes little 
value to many music therapy participants as they are likely to be economically unproductive. 
Music therapy is therefore financially unworthwhile. Secondly, our research institutions have 
long favoured quantifiable outcomes and promoted a hierarchy of research methodologies. 
Again, music therapy and the learning, connecting and actualisation of self and community 
that it offers, fails to meet the ‘evidence’ benchmark as there is no scale to measure shared 
musical identity, or to quantify the experience of inclusive creativity. Drawing on her current 
PhD research, the presenter proposes the deliberate use of arts based methodologies in SEND 
evaluation and research, for although often excluded by the research community, they can be 
inclusive for participants. In addition, she proposes that an ethic of care, - in which we give 
to another because we value them - as the only sustainable and the most socially justifiable 
approach to practice, provision, funding, and research. 

 THEME 

Innovative Practices

90046 Roles and Impact of On-the-job-trained Support Teachers on 
the Performance of Pupils with Special Needs
Njideka Okoroikpa
This research explored the roles and impact of on-the-job-trained (OJT) support teachers 
across a range of domains including teaching and learning, assessment, and care, on 
pupils with special needs. The study adopted an exploratory case study research design. 
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Two research questions and two hypotheses guided the study. The population of the study 
comprised 39 OJT support teachers, 17 regular classroom teachers, 1 OJT support teachers’ 
supervisor and the head teacher of an inclusive primary school. A questionnaire named 
Roles and Impact of On-the-job-trained Support Teachers (RIOST), semi-structured interview 
questions and focus group discussion were used to elicit responses from the respondents. 
Cronbach’s Alpha method yielded a reliability index of 0.80. The instruments were analyzed 
using simple percentages, means and standard deviation, while the hypotheses were tested 
using t-test statistics at 0.05 level of significance. The study found that the OJT support 
teachers not only aid pupil’s progress at school but help them develop a range of key life skills 
that enabled them to integrate into community life in the future. It also found that the support 
teachers helped reduce pupils’ anxieties to increase their access to learn and comfort in the 
classroom. The researcher among others, recommended that parents of other pupils with 
special needs be encouraged to enable their wards have OJT support teachers.    
   

90149 Empowering Inclusion using the Virtual Learning Environment – VLE
Adewunmi Payne Akinhanmi
The Virtual Learning Environment- VLE is a new technology my school adopted a number of 
months ago and it has proven to be an effective resource to extend learning for children with 
learning difficulties providing an avenue to accelerate their learning and allow for over learning; 
repetitive exposure to concepts and skills being taught. The VLE makes amble opportunities 
available to extend learning outside the school time (which is especially important for students 
with Special Education Needs to reinforce skills taught in school in the comfort of their homes). 
Student are able to learn to explore various learning paths, take ownership of their learning and 
express learning from the area of learning strength via the use of the VLE. The VLE has also 
been proven to increases parental involvement in their children’s learning/school. During this 
session, practical evidence of the numerous benefits of the VLE to significantly improve the 
effectiveness of learning interventions and to increase achievement for students with SEN will 
be highlighted and explored. Participants will learn how to inculcate VLE at the heart of learning 
with technology/ICT, to engage and enable each learner to navigate their learning paths, giving 
way to creativity, innovations and further exploration of learning capacities. Evidence and how 
this might fit individual schools will be discussed interactively. 
   

90199 The Role of Effective European Networks in Inclusive and 
Supportive Education: Individuals with Vision Impairments and 
Additional Disabilities
Vassilios Argyropoulos and Magda Nikolaraizi
It is recognized that effective networks have long been considered as a powerful tool for 
parents and professionals. According to many researchers and consortia the impact of 
effective networks in education may be considered as the main source in understanding the 
multidimensional character of communication and collaboration. Central to this presentation 
is the case of a European collaborative network which was developed through an Erasmus+ 
project (i. e. ErISFaVIA, “Early Intervention Services for Families with Children with Vision 
Impairment and Additional Disabilities”), and refers to children with vision impairment and 
additional disabilities (VIAD) with their families. During the past three decades, there has 
been a dramatic increase in the number of persons with VIAD. This specific group of people 
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constitutes a distinct, diverse and heterogeneous one with a unique set of needs. It is 
important to underline the innovative character of ErISFaVIA project because the field of early 
intervention has become extremely sensitive and complicated because of the heterogeneity 
of the population with disabilities and special educational needs; in specific, this project has 
three main targets: first, to trace and map all contemporary characteristics of family-oriented 
early intervention programs, secondly to reflect on professionals’ needs who are involved in 
such programs, and third to enrich practice with relevant literature review. The first outcomes 
of this European collaborative network highlight the need for collaboration and interagency 
partnerships and it seems that the action of such effective networks in education and social life 
play significant role for future educational policy-making. 

 THEME 

Knowledge Exchange

90064 Self-Confidence Levels in Sequential Learning Versus 
Structured Discovery Cane Travel, Post Orientation and Mobility 
Instruction: A Comparison Study
Merry-Noel Chamberlain
Sequential Learning (SL), the medical model of Orientation and Mobility (O&M), was designed 
for American blinded WWII veterans in the 1940s. This preeminent curriculum monopolized the 
O&M profession in the United States, creating a paradigm paralysis, until Structured Discovery 
Cane Travel (SDCT) made its official debut in 1997. The conceptual framework for this study is 
Glasser’s choice theory (1998) whereby ideas or systems of belief direct or oversee behavior, 
and this principle holds true for both O&M professionals and individuals who are blind or 
visually impaired (consumers). A comparison study answered the research question; that 
is, at what distance and frequency do consumers travel independently post-instruction and 
how does this differ between the two curriculums? Data was collected through a quantitative 
study in which 40 participants (20 SL, 20 SDCT) voluntarily responded to an electronic 
survey. Because of their increased frequency and distances traveled and their decreased 
need for additional training, study results revealed SDCT consumers’ self-confidence is 
higher than SL consumers by 32%. In addition, this study discovered when sighted guide 
instruction commences prior to introduction of the long, white cane (as in the SL curriculum); 
self-confidence is hindered and leads consumers toward the Custodial Paradigm. However, 
when instruction of the long, white cane and problem-solving is paramount (as in the SDCT 
curriculum); the foundation for ongoing successful O&M post-instruction is likely whereby 
consumers are lead toward the Independence Paradigm. 
   

90135 ‘Architecture of Schooling’: A Qualitative Co-design Research 
of a Multidisciplinary Inclusive Framework
Foteini Pasenidou
In spite of extensive inclusive education policy and practice mandates globally, inclusion 
continues to fall short in being implemented systematically. This calls for transformative 
research and theory development to investigate the conceptual ambiguity of inclusive 
education whereby exclusionary practices creating barriers to students’ access, engagement 
and achievement in education continue to exist. In addressing the conceptual ambiguity, this 
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paper presents an innovative multidisciplinary framework as it was co-designed in a case study 
of a primary school. Architecture of schooling broadens inclusive education across spatial, 
organizational, cultural and political spheres instead of maintaining the focus only on teachers’ 
educational practices. Drawing on other disciplines such as architecture, geography, sociology 
and policy studies, architecture of schooling, using architecture in a broad sense of meaning, 
is co-designed as a conceptual framework to understand inclusive practices. The innovation 
of this framework entails a whole-school approach wherein multidisciplinarity brings into 
collaboration different disciplines and multiple perspectives. In co-designing an architecture 
of schooling framework, the aim is to distribute and divide equal power and responsibility 
for inclusive change to the school community. In concluding, the framework’s potentiality to 
bridge the binaries between special and mainstream education, students with and without 
disabilities, will be presented giving prominence to analysing the enablers and barriers to 
educational access, engagement and achievement as were experienced from the participants. 
The framework aims to explore where the enablers and barriers for inclusion are located, where 
these are derived, and lastly, how they are managed in a whole-school approach to inclusive 
reform. 
   

90138 Inclusivna Osvita: Pursuing Inclusive Education in Ukraine
Sergiy Sydoriv, Valentyna Malanchii, Renata Ticha and Brain Abery
How does a country, with a history of separate education as well as exclusion for students with 
special needs, pursue inclusion? Must citizens wait for the government, or can they start the 
long journey themselves? This presentation tells the story of a successful, grass-roots project 
in Ukraine, Without Borders. The effort complements the country’s ratification of the UNCRPD 
and the 2017 amendments to the Law on Education regarding special education services.  
Three years ago, seven Ukrainian educators were selected for a multi-week fellowship on 
inclusive education in the United States. Coming from schools, government, higher education, 
and NGOs and different regions, they did not know each other. After their transformative 
experience they asked themselves, “What can we do to bring inclusion to our country?” 
They began the project, Without Borders.  Goals of the project are to (a) create and support a 
learning community to enhance inclusion’s implementation and (b) implement a coordinated 
training program to advance inclusion. Longer term targets—already being achieved—include:  
•    The development of an educator and parent network 
•    A university consortium committed to preparing inclusive educators and 
•    Model sites of inclusive practices  
The project is designed to reach regions beyond large cities so that inclusive educational 
reform occurs in all areas of Europe’s largest country.  The presentation will describe the 
project’s initiation, activities it has sponsored, effects of those efforts, and what lies ahead. As 
such it can serve as a model for how to translate the goal of inclusion into practice in other 
countries. 
   

90324 A Case Study of a Situated Knowledge Exchange and 
Professional Development Initiative in an English Special School
Jane Essex
The study reports on the one-year tracking of the introduction of science to the curriculum for 
Profoundly and Multiply Learning Disabled students, aged 11-19. The initiative was intended to 
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give a greater breadth to the curriculum. Evidence of impact was gathered through interviews 
with staff at the school, observational data of science lessons and questionnaires administered 
to parents/ carers. The study assessed the responses of the different stakeholder groups to the 
introduction of science; the researcher simultaneously provided practical curriculum support to 
the staff whilst simultaneously learning more about a range of pedagogies. Three main findings 
emerged: firstly, that science lessons were well liked by pupils in all classes and of all levels 
of prior attainment. Their attainment in science met, or exceeded, that predicted for them. 
Secondly, as staff became more experienced, they were increasingly proficient at developing 
meaningful lessons for all their pupils from an outline curriculum with a few illustrative 
examples. The teaching of science was characterised by a clearly structured development of 
concepts, accompanied by repeated sensory learning to illustrate the concepts taught. The 
new subject encouraged staff to try out new approaches to teaching and to take pedagogic 
risks, which exposed previously unrecognised capacities in students. At the end of the 
introductory year, staff were overwhelmingly vocal about the desirability of keeping science 
in the curriculum. The project suggests that knowledge exchange flourishes when trusting 
relationships have been forged and all participants feel comfortable to adopt a variety of 
professional persona in the working environment. 

 THEME 

Lifelong Inclusion

90146 Education for Students with Intellectual Disabilities in 
Pakistan: Challenges and Prospects
Afaf Manzoor
Quality education of children with disabilities in Pakistan is still a dream to come true due to 
systematic marginalization. The case of children with intellectual disabilities is more critical. 
Several studies indicate that education of children with intellectual disabilities in Pakistan has 
very low outcomes as compare to other Asian countries. Although, recent moves towards the 
right to education is prioritizing to bring all children in schools but still the future of intellectually 
disabled students is not as bright as other children. Those who are enrolled in special 
schools are the most vulnerable in achieving goals and meeting targets of so-called adapted 
curriculum of special education department. Teachers most of the time undermine their 
strengths or unable to identify the residual abilities of these students to plan suitable training 
for them. Transition from school to community is one of the major challenges for students 
with intellectually disabled students. This study will highlight the challenges and prospects to 
overcome the issues related to education and transition of children with disabilities. Further, 
good practices will be identified. In this regard a survey of 20 public and private special 
education institutes was done to identify the available transition opportunities for students 
with intellectual disabilities. The data was collected through a questionnaire from 50 special 
education teachers. The identified opportunities, challenges and prospects will call for attention 
by government and other stakeholders to improve the educational status of students with 
intellectual disabilities. 
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 THEME 

Parents as Partners

90127 Barriers to Inclusion of Students With Disabilities in 
Mainstream Schools in Turkey
Turgut Anil Karlidag
Inclusive education gained worldwide attention during the last several decades. Many studies 
have been conducted on the benefits of inclusion. International Organizations such as 
UNESCO and OECD have promulgated declarations, policy papers and guidelines in order 
to spread inclusive practice which aims to promote equal rights to all students and their full 
and meaningful participation in the education system. Although so much effort has been 
shown in the research, policy and practice, there is evidence that many children still suffer 
from educational segregation and exclusion all around the world (UNESCO, 2009). Among all 
disadvantaged and vulnerable groups, children with disabilities are the most affected group 
from exclusion and discrimination in society (UNESCO, 2009, UNICEF, 2013). False social 
and religious beliefs, lack of knowledge and understanding on the nature of the disability, 
stigmatisations, prejudices, fear of contagion or contamination are triggered their discrimination 
and their discrimination usually ends up with social isolation, violation of their rights, poverty 
and lack of service and support (UNICEF, 2013). My research focuses on finding out how 
students with disabilities experience inclusive practice in Turkey. What factors cause barriers 
to their active and meaningful participation in Turkish mainstream schools? Also, how can we 
overcome the exclusion and discrimination of students with disabilities in Turkish mainstream 
schools? In my presentation, I share the concept of inclusive education in Turkey, my research 
design and my research findings with the audience. 
   

90267 The Illusion of Inclusion for Children With Literacy Difficulties 
Including Dyslexia: Parents’ Perspectives and Contributions to 
Understanding Educational Failure
Angela Thompson, Julia Carroll, Clare Wood, Sarah Critten and 
Simon Goodman
Pupils with literacy difficulties on average significantly underperform relative to pupils without 
additional learning needs. This has lifetime consequences for life chances and wellbeing. The 
current research explored the drivers of this inequality. Children with dyslexia have a right to 
inclusion in mainstream schools. However, the nature of inclusion is understood differently 
by parents and teachers. A 4-year qualitative longitudinal inquiry, using novel methodology 
of case study and critical realism engaged 72 participants (36 interview and 36 survey) 
through snowball sampling across two phases. Data was assembled into 2 case studies: 
a) parents of children with literacy difficulties, b) mainstream school staff, both primary and 
secondary. Complying with the study’s ethical approval, data was processed securely, using 
Braun and Clarke’s thematic analysis strategy.  Five key themes were identified, The Arc of 
Education, Visibility-Recognition, Discontinuity-Disjuncture, Agency and Disabling-Enabling 
Inclusion. A new construct of the structure of education (the Arc) from a child position was 
developed allowing explanatory frameworks of how disabling environments were constructed 
or challenged. The study advanced previous findings through novel contributions: identifying 
how different levels of disruption engendered damage, how children with literacy difficulties 
operated closer to the edge of failure, and how the three different forms of agency used by 
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parents mediated forms of inclusion. The study concludes by considering how inclusion can be 
enabling or disabling for different individuals, and how parents influence inclusion in practice. 
Implications for mainstream education are highlighted, particularly the importance of epistemic 
injustice towards parents in negating visibility and knowledge. 

12:00 – 13:00

 THEME 

Inclusion as Social Justice

90318 Is Inclusive Education Meritocratic Enough? The 
Incompatibility Between the Selection Function and the Inclusive 
Education Policy
Mickaël Jury, Kamilla Khamzina and Caroline Desombre
The inclusion of students with disabilities is an important challenge for every education 
system. Despite many reforms, statistics show that enabling the complete participation of 
these students is still difficult. Until now, these difficulties have been mainly thought to be due 
to a lack of resources or teachers’ training. In this presentation, we wish to go beyond these 
explanations and propose a more ideological and structural approach. More precisely, we 
argue that the selection function of the educational systems, i.e., to identify among all students 
those who would be the most deserving ones, is incompatible with a policy that precisely 
acknowledges that in order to offer an opportunity for success to students with disabilities, 
teachers should accommodate the curriculum and the content to meet the needs of these 
students. Based on a set of data from 5 studies conducted within the French context, we 
will illustrate that this incompatibility could undermine teachers’ attitudes toward inclusive 
education as well as their intention to use accommodated material and even their perception of 
students’ level of competence. Finally, we will conclude that education systems should have a 
closer look to their inner goals and adjust them in order to help teachers to embrace inclusive 
teaching practices and, as a consequence, allow every student to benefit from his or her right 
to education. 

 THEME 

Innovative Practices

90062 The Impact of the Inclusion of Visually Impaired Pupils on the Teaching and 
Learning of Others
Clare Martin
Over the past decade the inclusion debate has centred on the accommodation of specific 
special educational needs (SEND) and managing the political agenda without inclusion being 
detrimental to standards. The vast majority of studies have investigated the impact of inclusive 
practices on SEND pupils. This presentation examines the influence of the inclusion of visually 
impaired pupils (VIP) on the teaching and learning of others. VI is a low-incidence SEND, often 
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under-reported in educational data. Therefore, school and teacher experience can be minimal, 
yet greater awareness of VI desirable. My presentation will discuss findings from comparative 
case studies that show not only the influence of practical changes to teaching and learning in 
the classroom as a result of addressing VI inclusion but also – and perhaps more significantly 
– changes to teachers’ conceptualisations of inclusion and SEND. The research contributes to 
the debate on the desirability and effectiveness of inclusive policies concerned with benefits 
for pupils and improving contexts and capacities of staff. Evaluating the efficacy and ease or 
difficulty of generalising effective practice for VIPs may help to inform placement decisions of 
VIPs specifically and contribute to a setting’s ability to respond more effectively to all learners.  
  

90210 Teacher and Student Experiences of Remote Microphone 
Systems in Inclusive Classrooms
Dean Sutherland, Rachel Barker and Paul Peryman
In New Zealand, students who are deaf or hearing impaired are typically educated in inclusive 
classrooms alongside their hearing peers. In many instances these students utilise assistive 
technology to support their access to auditory information provided by their teachers and 
peers. This qualitative study aimed to identify and analyse the experiences and needs of 
teachers and their students who were using a remote microphone (RM) system in an inclusive 
school classroom. Methods: Fifteen semi-structured interviews were conducted with seven 
teachers and eight students aged 7 to 12 years. The interview recordings were then transcribed 
and thematically analysed to identify common themes. Results: Four overarching themes were 
identified: (1) RM systems are a highly valued technology, (2) Student and teacher attitudes 
affect outcomes, (3) Collaboration is a key to success, and; (4) RM systems are integrated 
into normal class and school routines. Most, but not all teachers reported being happy with 
the amount of support they received to use the RM system. Reported challenges included 
system reliability and functionality. However, the challenges reported did not detract from 
the overall positive perceptions of the RM technology. Conclusions: There is still a need for 
reliable and easily found online information for teachers that will support them to self-educate 
about optimal RM use, and seek out professional help as needed. Audiologists can support 
the successful use of RM systems through appropriate verification procedures, and helping to 
develop advocacy skills in both children with hearing loss and their parents. 
   

90274 Enhancing Inclusive Practice Across a Group of Schools
Nic Crossley
Inclusion is often a highly contested subject and whilst no one would disagree with the 
underlying principles, the enactment of inclusion in practice varies considerably across 
countries and even between schools. Astrea Academy Trust is a multi-academy trust 
of 27 schools spanning primary, secondary and specialist provision. Based in diverse 
regions covering South Yorkshire and Cambridgeshire, the schools are united by their pupil 
demographic of high levels of SEND and socio-economic disadvantage, which present as 
barriers to learning. To address this, the trust has developed a model of inclusion which 
provides a core SEND offer, as a well as a therapeutic entitlement for all children, so that they 
can thrive. Dr Nic Crossley, Director of Inclusion at Astrea, will explore the model developed 
and share with delegates emerging trends and indicative measures of success, sharing tools 
to support adoption in other settings. Considering the current climate, Nic will highlight how 
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this approach has been a welcome and necessary addition to the educational experience 
of children in Astrea schools and discuss how it aligns with other approaches designed to 
support a research-informed academic and wellbeing response to education post-Covid.
   

90316 Teachers’ Perspectives on Improving Educational Inclusion Through the 
Performing Arts: A Qualitative Study of Primary Schools in China
Yinshu Zhu
The United Nations advocates that inclusive education is key to achieving the aims of 
Education For All (UNESCO 2000), so many countries have been trying to establish an inclusive 
environment in their schools effectively. Music and dance have been identified as practical 
tools for implementing inclusive policies in schools. While China has also been making some 
progress in its inclusive education, it has been demonstrated that policies and legislation aimed 
at fostering inclusion are not implemented effectively in the country. The empirical literature 
contains fewer studies on the everyday practice of inclusion in China than in other parts of the 
world. Thus, this study set out to investigate this topic in the Chinese context by carrying out 
qualitative research that involved reviewing inclusive policy documents and conducting semi-
structured interviews with 34 educators at 10 primary schools in Shenzhen. After analysing 
the data, it was interesting to discover that, on the one hand, the teachers acknowledged the 
right of students with additional educational needs to be included in regular classes, and all 
of the teachers hold positive attitudes toward using music and dance to improve educational 
inclusion at the school level; but, on the other hand, they considered that inclusive education 
presented them with many challenges to implementing the inclusive policy in practice properly. 
In this presentation, I will present the findings from my analysis of the interview data, regarding 
the participants’ attitudes towards inclusion, and the factors helping and hindering successful 
inclusion through music and dance. 

 THEME 

Knowledge Exchange

90024 Supporting Inclusion through Knowledge Exchange: The Case 
of a South Florida Pilot Program
Danielle Lane
This presentation explores one example of iterative knowledge exchange aimed at closing 
the research to practice gap. Participants will learn about a pilot program, situated in a 
South Florida school district, focused on facilitating inclusion through effective co-teaching 
models. This presentation provides participants a lens into understanding the hands-on 
approach to professional development that was perceived as effective by teachers in four 
low-Socioeconomic schools. Practitioners will be provided with logistical information about 
how the district organized the pilot coaching and modeling project. Further, participants will 
explore the relationship between the university-based coaching and modeling team and the 
school district. Participants will learn about strategies for knowledge exchange embedded in 
the pilot study. These strategies include the use of coaching and modeling, ongoing district 
and coaching team collaborative meetings, professional development and data sharing to 
facilitate a reciprocal relationship between the university coaching team and the district. 
Findings illustrate the potential of these knowledge exchange strategies for impacting practice 
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as well as research. Teacher feedback on the project will also be provided to help practitioners 
determine if this approach to closing the research to practice gap might be of use in supporting 
inclusion efforts. Exploring a deeper understanding of approaches to iterative knowledge 
exchange, such as those employed in this pilot program, may contribute to closing the 
research to practice gap. 
   

90065 Fit for Dual-purpose: Using Stimulated Recall Interviews 
to Investigate Arts Teachers’ Beliefs, Judgments and Decisions 
Concerning Students with SEN
Rebecca Thompson
Stimulated recall interviews (SRIs) are a recognised method used to study teachers’ thought 
processes (Lyle, 2003), where a lesson is filmed and then used as an instrument to aid 
teachers’ reflections. This paper will focus on the use of SRIs during a Doctorate in Education 
project and the process of knowledge exchange that took place between the teacher-
participants and the researcher. The research took place in an Arts faculty made up of art, 
drama, design technology and music departments. Six secondary school teachers’ beliefs, 
judgments and decisions concerning students with Special Educational Needs (SEN) were 
investigated. Drawing on Peterson’s and Clark’s (1978) framework for SRIs, lessons were 
filmed and participants were asked to discuss segments of the film, identifying their beliefs, 
types of judgments and decisions they made for students with SEN. Early thematic analysis 
of the data revealed that these Arts teachers cast their students in role as artists as a means 
of inclusion, seemingly circumventing the use of formal SEN classifications in their teaching. 
In addition to being a conduit to subjective experiences for the purposes of the research, the 
use of SRIs enabled the teachers to engage in what Mason (2002) describes as ‘disciplined 
noticing’ about their practice. Consequently, it will be suggested that SRIs can serve a dual-
purpose, functioning as a professional development tool for teachers as well as promoting 
practicable knowledge exchange between participant and researcher. 

   
90091 Experiences That Shape Beginning Teachers’ Inclusive 
Practice Beliefs: A Group Concept Mapping Study
Jacqueline Specht
The inclusive model of education, in which children have the right to be educated in their 
neighbourhood school alongside their peers, is the dominant model of education in Canada. 
For successful school inclusion, it is necessary to ensure that our teachers have the belief that 
all children belong in the neighbourhood school and that they can teach them. Teachers’ beliefs 
about diverse learners and inclusive classrooms form the foundation of their practice (Jordan, 
2018). Little is known specifically about what kinds of experiences are most beneficial for 
beginning teachers especially from a longitudinal perspective. Fifty participants from teacher 
education institutions across Canada were asked: “What experiences have contributed to 
your beliefs in how children learn in diverse classrooms?” at the end of their teacher education 
program and again after 1 year of teaching. Trochim’s (Kane & Trochim, 2007) group concept 
mapping was utilized to analyze the interview data with Concept SystemÒ Global MAXä. A 
similarity matrix is created and multidimensional scaling is used to determine the proximity of 
the statements to one another. A hierarchical cluster analysis is performed with each cluster 
representing statements that were commonly grouped together by the participants. Clusters 



ISEC 2021   77  è
Parallel sessions/Wednesday 4th August

related to Education, Personal Exposure to Disability, Practicum, and Work Experiences. This 
research provides insight into the experiences that beginning teachers deem important for 
their development as inclusive practitioners. It has the potential to inform teacher education 
programs to ensure new teachers are equipped with the beliefs necessary to be effective 
teachers in inclusive classrooms. 

 THEME 

Lifelong Inclusion

90114 The Cognitive Profile of Adults With Dyslexia in a Virtual Reality 
Workplace
James Smith-Spark
While phonological processing deficits lie at the core of developmental dyslexia, broader 
cognitive impairments have also been reported. These difficulties persist into adulthood and 
are likely to affect performance in the workplace. There is some work which has highlighted the 
way in which dyslexia can affect everyday cognition in adulthood but much of this is self-report 
in nature and does not apply directly to the workplace. The current study addressed this gap 
in the literature by administering a computer-based, non-immersive virtual reality work-based 
test to IQ-matched adults with and without dyslexia. The Jansari assessment of Executive 
Function (JEF) requires participants to imagine that they are on their first day in a new office job 
and that they have been given a list of tasks that they must carry out in order to prepare a room 
for a meeting. The JEF measures work-relevant cognitive abilities across eight constructs, 
namely planning, prioritization, selection, creative-thinking, adaptive-thinking, action-based 
prospective memory (PM), event-based PM, and time-based PM. The results indicate that 
the group with dyslexia performed at a lower overall level of accuracy than the group without 
dyslexia. In particular, they were less accurate when an intention needed to be acted upon 
after a delay, showing shortfalls on several of the JEF’s PM measures. This study provides 
evidence of dyslexia-related deficits in cognitive skills relevant to workplace performance. 
The understanding gained should be used to inform reasonable adjustments so that they are 
appropriately targeted to allow adults with dyslexia to achieve their full employment potential.
   

90245 Lifelong Learning: Informal Peer Learning as Part of Self-
building Lives in the Community
Melanie Nind
Opportunities have declined for adults with learning disabilities in the UK to engage in formal 
learning or to attend day centres. Amid the policy of personalisation for achieving autonomous 
lives in mainstream community settings, people with learning disabilities are expected to use 
personal budgets and shop around for community-based services. The idea for researching 
what happens in this context came from self-advocates interested in exploring what research 
can do for them. Guided by advisory groups of people with learning disabilities, we have 
conducted research in England and Scotland (http://selfbuildingourlives.org/). Advisory 
groups shared local knowledge, shaped the research methods and ensured materials were 
accessible. Participants with learning disabilities took part in supportive, educative focus 
groups - sometimes generating or thinking with visual images - and follow up interviews. They 
helped analyse their belonging, peer learning and mutual support. Findings indicate conditions 

http://selfbuildingourlives.org/
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that support peer learning while self-building lives in the community. These include: 1) mutual 
support between close peers and in novice-expert peer relationships, sometimes facilitated 
by others; 2) need to build skills and confidence, share knowledge and experience, and solve 
problems together; 3) strong peer networks and developed self-advocacy skills; and 4) support 
from family, friends or community schemes. Models of lifelong, informal learning for social 
inclusion are being disseminated and one of the advisory groups and some of the participants 
are working with us to develop resources and activities to help others. 
   

90284 How Do Specialist Vision Rehabilitation Services Impact the 
Lives of Children and Adolescents With Visual Impairments?: A Case 
Study Approach
Ifigeneia Manitsa and Fiona Barlow-Brown
In the United Kingdom, more than two million people live with a visual impairment and 
every day 250 individuals start losing their vision. Close to 25,000 children below age 18 
are estimated to be living with visual impairments in England. Visual impairment may have a 
negative impact on the development of daily living and social skills; Individuals with blindness 
or low vision experience difficulties in completing everyday tasks (e.g. travelling independently), 
finding employment and participating in social activities. However, individuals who have 
received educational and vocational rehabilitation support report high quality of life and positive 
self-esteem. This presentation will focus on the rehabilitation, recreational opportunities 
and educational resources that are provided by vision rehabilitation services to children and 
adolescents with visual impairments and the role they may play in the school and daily life, 
as well as the socioemotional development of these individuals through the lens of service 
users of a Surrey based charity. Thirty-three semi-structured interviews were conducted with 
children and adolescents aged 8-18 years, their parents and the professional staff from the 
“Children & Young People” team between April and November 2020. We will present findings 
which indicate that the rehabilitation services’ academic and socioemotional support have 
a positive impact on their long-term independence, personal safety, and wellbeing. We will 
identify and offer reflections on a number of good practices (e.g. person-centred educational 
approaches). In addition, this presentation will discuss the significant amount of emotional 
support experienced by parents, especially during the COVID-19 outbreak. 

 THEME 

Parents as Partners

90041 Visual Support Systems: A Qualitative Evaluation of the 
Support Provided to Parents of Children with Autism
Rachel Mallia Borg
Since the 1990s, parent-professional partnership working has seen a shift from a professionally 
driven model, where professionals had a power-over relationship with parents, to an 
empowerment model, which allows power to be created and developed through relationships. 
This move has enabled families of children with Autism Spectrum Disorder (ASD) to have their 
priorities attended to when planning goals and intervention around Visual Support Systems 
(VSSs). However, there is debate as to whether a collective empowerment model of service 
delivery is being used effectively when planning and implementing goals around VSSs. There 
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is also lack of information on the perceived benefits of using VSSs with children with ASD. 
This study aimed to explore the parental perspective and negotiation of responsibility with 
professionals when planning goals and service provision around VSSs and to elicit parents’ 
views on the changes they perceived in their children and their own abilities following the 
support received. Adopting a qualitative, case study methodological strategy, a total of ten 
participants participated in either a focus group or semi-structured interview. Thematic analysis 
was used to analyse data. Three major themes emerged from the data: parent-professional 
partnership, perceived changes in abilities and skills, and experiences of using VSSs. Sub-
themes are also presented, including shared planning and decision-making, enablers and 
barriers of using VSSs, and professionals’ qualities. Implications for practice suggest: the 
need for regular discussions with parents in relation to VSSs; further examination of service 
delivery; the need for professionals to draw on parent-professional partnership literature; the 
implementation of strategies to encourage parental engagement and prevent possible barriers. 

15:00 – 15:30

 THEME 

Education in Times of Uncertainty: What Have We Learned?

90350 The Use of Educational Technologies With Students With 
Special Needs in the UK
Hélène Grandchamp des Raux and Jo Van Herwegen
Online learning has become very important during the current pandemic. However, it is unclear 
what beliefs and practice teachers endorse when it comes to technology in the classroom 
and how this is implemented for students with Special Educational Needs (SEN). The current 
study evaluated the understanding and implementation of the new guidelines in the EdTech 
Strategy introduced in 2019 and compared views from teachers (n=140) in primary and 
secondary mainstream and special schools. A preliminary analysis of the data suggests that 
there are some divergences related to the digital skills taught across the curriculum as well 
as in the devices available in schools, depending on the age of students and the educational 
setting. In addition, teachers demonstrated minimal awareness of the EdTech Strategy. 
However, teachers’ attitudes toward the incorporation of technology for students with SEN 
and their day-to-day practice were positive, and teachers described the benefits for different 
participant groups. The barriers and facilitators identified to the incorporation of EdTech across 
the curriculum vary according to the educational setting and teachers’ self-evaluated digital 
skills. These findings highlighted the drive toward the professional development of digital skills 
required for distance learning and the barriers that still need to be addressed for maximizing 
the potential of EdTech in special education. 
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 THEME 

Inclusion as Social Justice

90308 Early Diagnosis and Interventions: The Case of Educational 
Integration in Kindergarten
Laskari Eleftheria and Maria Drossinou-Korea
In this theoretical paper, the necessity of early diagnosis in infants and children, who are at risk, 
is being studied in the context of the implementation of Early Intervention. More specifically, it 
is understood that the interference on the early childhood, might benefit the young children’s 
and infants’ development who are at a biological risk, or they are at risk due to the inadequate 
messages they receive from their family. The interferences on the early childhood could 
also be helpful for the children with disabilities such as the case of educational inclusion 
in the Kindergarten. The above is verified by the international bibliography which gives us 
research data about the work done not only with the children but with their families too. The 
early interventions is capable of reversing some factors that could lead to developmental 
dysfunction, or to improve areas in other types of disabilities and to promote educational 
integration in kindergarten. Therefore, it is the society’s debt to interpret such practices, that 
undoubtebly result in better developmental outcomes and educational integration.  
   

90352 Barriers to Goal 4a of the UN’s Sustainable Development Goals 
(SDGs) in the Democratic Republic of Congo: Meeting the Needs of 
Learners with Disabilities in Kinshasa
Fifi Ntelo Tshimbalanga
In 2019 the DRC introduced free primary education for all, this has allowed 2.5 million children 
to access education which means that the future of the country could be looking brighter by 
2050 (Wordbank, 2020). Exploratory research intended to explore the barriers to implementing 
the SDGs 4a in Kinshasa according to school leaders, teachers, parents, and learners. 
This was within the context of their country, culture, and social setting rather than making 
generalized assumptions. Participants were sent a short survey via social media. Consenting 
participants were then invited for a one-to-one in-depth interview with the aim to ‘explore’ and 
gain a holistic understanding of the phenomenon. The research findings demonstrated that 
free primary education for all or inclusion did not yet apply to children with Special Educational 
Needs and Disabilities in Congo, and this is due to schooling, community, and societal 
perceptions of individuals with disabilities, poverty, and lack of teacher training and pedagogy. 
For DRC to successfully implement this new policy and be inclusive, the country must increase 
access to schooling through physical accessibility and reorganization, create community 
awareness and develop a teacher training program that encourages a student-centered 
pedagogy. 
   

90353 Deviant Behaviors and Special Education and Training: The 
Case of Differentiated School and Social Programs
Maria Drossinou - Korea
Inclusion is not only a disability issue; it is a social justice issue. The purpose of this study is to 
highlight early delinquent behaviors (EDBs) in the interdisciplinary field of special education and 
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training (SET). The definition of social justice and inclusion as well as focus on creating more 
inclusive environments start from the family and the relationships mother-child with or without 
disability. At the theoretical level, Winnicott’s psychodynamic views on delinquency regarding 
deprivation will be approached bibliographically. The cases investigate the characteristics of 
early offending behaviors as well as the factors that increase their risk of developing them in 
all children with or without special educational needs. Early delinquent behaviors (EDBs) are 
also being considered in children with psychotic symptoms, cerebral palsy, developmental 
coordination disorders (dyspraxia) and neurodevelopmental disorders such as dyslexia, 
autism and attention deficit disorders with or without hyperactivity. In the field of research 
and action of Special Education and Training (SET). Psycho-pedagogical approaches with 
learning readiness activities will be presented in certain neurodevelopmental areas in the light 
of modern theories on neuroeducation. Finally, it is proposed that the applied methodology 
of interventions with the pedagogical tool  known as the Targeted Individual Structured and 
Integrated Program for Students with Special Educational needs (TISIPfSEN). This discuss the 
commonalities between the quest for inclusive environments in all areas with emphasis the 
differentiated school and social programs. 

 THEME 

Innovative Practices

90080 The Impact of an Online Fine Motor Skills Training Programme 
on the Knowledge and Confidence of Primary School Education Staff
Kim Griffin
Fifteen to thirty percent of children in the UK are reported to have additional special education 
needs (SEN). It is estimated that 25-80% of these children have motor coordination difficulties 
such as dyspraxia/DCD. These children can benefit from occupational therapy (OT) support. 
However, waiting lists are long and therapist vacancies rates are 40%. This means that 
OT supports in schools can be limited. Online programmes such as GriffinOT’s Fine Motor 
Skills Programme (FMSP) provide an alternative way for school to access OT expertise. This 
presentation will explore the usefulness and impacts of the online FMSP on primary school 
education staff knowledge, both theoretical and practical, and their confidence in supporting 
children’s fine motor skill development in school. Following ethical approval from Coventry 
University, six schools have been recruited to test the online FMSP during the 2019/20 school 
year. Three schools will have delayed access to the programme and continue with their usual 
practice. Three schools will have immediate access to the programme. Data will be collected 
pre, during and post programme access using an online survey approach. The presentation 
will report on findings of this research.  Outcomes of the research will be relevant to schools 
who struggle to access occupational therapy support for pupils with additional needs. If a 
positive impact is demonstrated, it could inform practice for therapy provision in schools. It will 
also add to the body of evidence around using online video training as a learning resource for 
education staff. 
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90169 Improving Inclusive Education Through Engagement With 
Inclusive Pedagogy in Nigerian Elementary Schools
Beth Oluka
Inclusive education has been internationally recognized as a philosophy for attaining equity, 
justice and quality education for all children, especially those who have been traditionally 
excluded from mainstream education for reasons of disability, ethnicity, gender or other 
characteristics. While inclusive education has been implemented successfully in developed 
countries, developing countries, especially Nigeria, are still in the process of achieving 
this goal. Inclusive education has been met with several challenges that have created the 
knowledge and practice gap that necessitate the need for a focus on inclusive pedagogy. 
This study explores how Nigerian elementary school teachers can help to improve inclusive 
education through engagement with inclusive pedagogy to meet the needs of students 
with special educational needs. The study adopts a qualitative research approach as 43 
elementary school teachers with over 10 years of teaching experience were interviewed to 
provide substantial information about the subject of study. Thematic analysis was employed 
to analyze data collected. Findings show that improving teacher attitudes to teaching students 
with special needs, teacher effectiveness and practice among others can improve inclusive 
education, and meet the needs of students with special educational needs in Nigerian 
elementary school. 
   

90178 Inclusion as Social Justice
Ellena Valizadeh and Claudine Rausch 
We are termed ‘Advisory Teachers’ and our role within the English, urban Local Authority in 
which we work was brought into being in the mid-1990s. There are two of us, and over 90 
mainstream schools within our local area. Having started as a project in which children from 
segregated special schools would be increasingly brought into or “integrated” into local 
mainstream schools, the role now is framed as aiming to ensure access for all learners in their 
local mainstream schools. With the local authority seeking to support schools to be “inclusive”, 
the second part of our title remains “for children with complex medical conditions and/ or 
physical disability”.  Positioned between struggles for inclusive education and the structures 
of Special Education, we work within and between what might be imagined as tectonic 
plates created by the policy tensions and ideological collisions between the two (e.g. Slee 
2011; Skrtc 1991). In presenting elements and examples of our work, we wish to reflect on 
questions as to whether our practice reflects ‘innovative practices’ or perhaps equally reveals 
the shape shifting and persistence of exclusionary barriers to learning. The latter requires more 
than a piecemeal problem-solving of children’s ‘differences’ framed as technical problems to 
solve and requires an active awareness of inclusion as social justice, questioning “the power 
relations articulated through the structures, processes and cultures of schooling” (Slee 2011 
p.157). 
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 THEME 

Knowledge Exchange

90175 Special Guardianship and Adopted Children an Invisible 
Cohort?
Samantha Rothwell
PALAC (Promoting the Achievement of Looked After Children) is UCL’s Knowledge Exchange 
(KE) programme which aims to support practice in schools to improve outcomes for care 
experienced students. It originated as a result of the dearth of evidence available to support 
schools in developing practice for this group of children and young people. To date PALAC 
has produced over 150 case studies from collaborations with education providers in local 
authorities across England and Wales. Vee Howell from Lewisham Virtual School will present 
her experience of co-ordinating a local authority wide knowledge exchange programme. 
Vee supported eight schools to raise awareness of the needs of adopted children and those 
on special guardianship orders. Supported by PALAC facilitator Samantha Rothwell, the 
presentation will highlight the poor evidence base on the education of ‘previously’ looked 
after children, how the local authority recruited schools and co-ordinated a joint approach. 
The presentation will invite participants to consider the needs of this invisible cohort and that 
of their parents and carers. Whilst the statutory framework which supports children in care 
is very welcome it often highlights the gap and difference in provision for those children who 
were previously looked after. Whilst they share many of the characteristics they are not always 
eligible or able to access the same levels of support. 

 THEME 

Parents as Partners

90305 Engaging Parents and Carers: Learning From ‘Lockdown’
Catherine Knowles
The SEND reforms did not give parents and carers the ‘voice’ they should have in the system; 
this was further impacted during ‘lockdown’. Better support and engagement, not only across 
schools, but also extended to local authorities, could be provided through the structured 
conversation model developed by Achievement for All; for schools working with Achievement 
for All it provides a platform for parents and carers to openly discuss with their child’s 
teacher, their aspirations for their child, their interests and their child’s needs; the structured 
conversation has enabled teachers to better know and understand the children in their class. 
We need to better support parents and carers in knowing where their child is in their learning, 
where they are going and what they can do to help them get there. Parents and carers need 
to feel listened to and to feel valued; during ‘lockdown’ a small change in approach provided 
an opportunity for a big change on the home learning environment. . And, their children need 
to feel confident, to interact well, to learn more and to feel better about themselves; these 
opportunities are initiated through the structured conversation. As one parent of a year 9 pupil 
said: ‘... as the weeks progressed we became more involved, more of a family’. This paper will 
address how we can give parents and carers a greater ‘voice’ in the education system, leading 
to better outcomes for their child, their family and the school. 
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15:30 – 16:00

 THEME 

Education in Times of Uncertainty: What Have We Learned?

90345 A Qualitative Exploration of the Psychological Wellbeing of 
Pupils, Pre- and Post- COVID-19
Chantelle Francis and Karen Mckenzie 
In March 2020, schools in the United Kingdom (UK) closed in response to the Covid-19 
pandemic in an attempt to reduce the transmission rate. Only the children of key workers and 
those deemed as vulnerable were able to attend school. This raised concerns about the impact 
of the closures on pupil psychological wellbeing. There has, however, been limited research 
into the perspectives of pupils, parents and teachers on the novel situation of the school 
closures. The aim of this paper is to explore the views of such groups regarding the factors that 
influenced the mental health of pupils, pre- and post- the Covid-19 pandemic. Fifteen pupils, 
twelve parents and fifteen teachers – all associated with mainstream education – participated 
in semi-structured interviews. Data were analysed using thematic analysis and two common 
themes were identified in relation to pupil mental health: “It’s all tricky’ – the impact of the 
school curriculum and how the novel phenomenon of online learning affected the wellbeing 
of pupils, and “I am concerned about the lack of interaction” – the importance of social 
relationships. Following the school closures, there appeared to be a reduction in curriculum 
demands but an increased sense of anxiety in relation to returning to school. Heightened 
importance was also placed upon family, teacher and peer relationships. The implications for 
practice are discussed. 

 THEME 

Inclusion as Social Justice

90078 Lived Experiences of Children With Albinism: A Qualitative 
Study of Primary Schools Learners of Eswatini
Slungile Thwala
Inclusive education represents the main ethos of Eswatini education system. This reflects 
on both the Constitution and on various education policies since the country became 
signatory to the goals of Education for All. However, it would appear that major constraints 
impede the education vision that resonates through the charter of ‘no child is left behind’. 
A phenomenological research design was employed using snowballing sampling technique 
to select six learners with albinism in four primary schools in the Hhohho region of Eswatini. 
Data were obtained by individual semi-structured interviews and non-participant observations. 
Content analysis was employed to analyze the data, which were then presented thematically. 
Peer review as well as member checks were used to improve the trustworthiness of data. 
The main themes that emerged were; stress induced by bullying, low self-esteem, and social 
exclusion which resulted in learners developing negative attitude towards learning. It was 
equally evident that teachers were challenged by insufficient training to enable them to deal 
with learners living with albinism. In order to cope with the situation learners need to have a 
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strong resilient system fully supported at family, school and social levels. It was recommended 
that teachers, parents, peers, schools and the community should offer holistic support to 
learners living with albinism to help them cope with their situation. 
   

90188 A Favour or My Right? Perceptions of Adult Learners With 
Disabilities on Assessment in a Higher Education Institution in Eswatini
Sindisiwe Maduna
A need to promote inclusive education as a birth-right of every child is trending. Governments 
are compelled to promote policies that reinforce the provision of inclusive education in 
alignment with the 21st century’s needs. Nonetheless, learners with disabilities remain in the 
periphery of equal education provision opportunities. To their dismay, breaking a myriad of 
inequalities that threaten their migration through the education hierarchy remains a remote 
concept. The author argues that even those few learners with disability who managed to 
manoeuvre into the Higher Education Institutions (HEIs) continue to relive the challenges and 
struggles of lower level education. Arguably, bringing learners with disability and those without 
disability into one class and teaching them together is not a magic wand that qualifies for 
inclusivity and that dissipates the inequalities. A qualitative approach using the case study 
design; anchored in the interpretivist and advocacy paradigms was used. Six respondents 
were purposefully sampled. Objectives addressed were to: find out the perceptions of adult 
learners with disabilities on course assessment, including General Education Courses (GEC). 
Narrative and discourse analyses were used.  Findings indicate that during timed tests not all 
lecturers to give added time to learners with disabilities. Findings indicate that during timed 
tests not all lecturers gave added time to learners with disabilities. It is recommended that 
there is need for buy ins from both staff and management at HEIs for students with disabilities 
to be assessed properly and alternative ways of assessment be adopted for learners with 
disabilities.  
   

90309 Beliefs, Knowledge, Designs and Actions for All Students: 
Learning With Inclusive Primary Teachers
Inmaculada Orozco
This presentation shows what, why and how 25 Spanish primary education teachers develop 
an inclusive pedagogy. We used a qualitative methodology and the data were gathered 
through semi-structured interviews. The results revealed four broad topics: beliefs, knowledge, 
designs and actions for the learning and success of all students. These teachers believed in 
the richness of diversity, participated in training courses on active methodologies, designed 
accessible subjects, and used a student-centred learning approach. This study can help other 
colleagues to carry out fairer and more humane educational practices. 
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 THEME 

Innovative Practices

90125 Using Knowledge of Genomic Research and Experience of 
Undiagnosed Genetic Conditions to Support Inclusive Education
Joanne Wright
SWAN UK (syndromes without a name) identified the need to communicate developments 
in genomic medicine to the field of education. We wanted teachers to understand why some 
genetic conditions are so hard to diagnose and the implications, such as a lack of prognosis 
and the challenge of coordinating care. Research in Genomics is rapidly changing the 
diagnostic process for children with undiagnosed genetic conditions and their families. In 
England projects such as Deciphering Developmental Disorders (DDD) and 100,000 Genomes 
Project attempt to identify the genetic changes responsible for a condition and have made 
genome sequencing accessible to some families. However, results can take several years to 
be returned, and the likelihood of diagnosis is still low.  In the absence of specific guidance, 
educators working with genetically undiagnosed children with complex and unpredictable 
health and learning needs face challenges in developing teaching strategies, and how to work 
effectively with parents caring for a child whose condition is poorly understood. To enable 
teachers to more confidently and flexibly support these children we need to make information 
accessible to them, and emphasise its relevance. Led by a SWAN UK Parent Representative 
and in consultation with teachers who were either SWAN UK members or had no knowledge 
of SWAN UK, we developed an information leaflet and face to face training. A feedback 
questionnaire is being used to measure the impact of the leaflet and training and to develop 
our work. Information and resources are disseminated through our website:  
undiagnosed.org.uk. 
   

90208 Barriers to inclusion from the perspective of a private language 
school in Egypt
Malak ElBatran
Since 1997 the importance of early identification and intervention in the field of special 
needs in Egypt has taken on greater importance for parents and educators. The need for 
parents to become professionals for their children increased during this period; thus, creating 
a platform [a safe space] for other parents to intervene in. Despite the growing scope of 
awareness, special needs intervention programs remain a financial burden on all parents. 
The scarcity of human, financial, and material resources plays a mutual role in building 
the barriers to appropriate parental-scholastic partnerships. In an attempt to contain the 
growing gap between private schools and inclusion, some cost-beneficial projects can be 
implemented in schools. An internal partnership between school social workers and teachers 
eases the process of early identification accompanied with a compilation of individualized 
reports. Additionally, teachers could adopt certain standardized screening tools and rubrics 
to help evaluate and understand the child’s personal development. Along with other similar 
approaches, some private schools should be able to succeed in eliminating the existing 
barriers. 
   

http://undiagnosed.org.uk
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90336 Are We Ready for Inclusion? Exploring Inclusive Practice For Students 
With Dyslexia: Teachers’ Beliefs and Classroom Practices in Saudi Arabia
Fatema Al Hussain
Major positive changes and developments in Saudi Arabia’s education system have occurred 
over the past few years, with more promised in the future. One of the important changes is 
to build an inclusive community at all levels. Students with dyslexia were considered and 
programmes were established to make its learning more inclusive in mainstream schools. One 
way to help achieve this is by providing units in schools in which dyslexics could spend 20% of 
their day. These units are only provided in some schools and this means that dyslexics in other 
schools are taught and supported only by the class teachers. Teachers’ beliefs and attitudes 
are thought to be key to successful inclusion. In this qualitative case study, three schools were 
recruited with different characteristics to explore and compare teachers beliefs and practices 
in classrooms. One having the support dyslexia unit, one with a headteacher with qualification 
in dyslexia which is considered rare and finally the third school without either a unit or a lead 
within the school with additional qualifications around dyslexia. Data were generated using 
semi-structured interviews with headteachers, student’s advisors and teachers and supported 
by documentary analysis. The preliminary findings shows that even though teachers support 
inclusion and practise a variety of strategies such as differentiation (to-some-extent), peer 
tutoring and grouping, they have low self-efficacy around the support of students with dyslexia 
as a result of lack of awareness, training and heavy workload. To achieve inclusion it is 
recommended to provide more units in the schools or to implement co-teaching. 
   

90342 Bangladeshi Government Primary School Teachers Training 
Need Towards Inclusive Education
Siddik Abu Bakor and Norimune Kawai
National Education Policy 2010 in Bangladesh endorsed government primary schools accept 
mild and moderate level children with special needs. However, government primary school 
teachers started to accept children with special needs in their classroom while they do not 
receive any common training to teach them. In this situation, teachers face many challenges 
involving students with special needs because of no prior training. Therefore, teachers 
requiring involving suitable in-service training to implement IE. This study aims to identify 
government primary school teachers’ training needs toward IE. This current study is divided 
into two phases. A valid and reliable scale was developed in the first phase to measure 
teachers’ training needs towards IE. The second phase was measuring government primary 
school teachers’ training needs using the scale. In the first phase, the questionnaire was 
developed depending on the literature review. Ninety-six journal papers were reviewed, and 
48 items were created. Eventually, 37 items were selected for the final questionnaire. With the 
questionnaire, 245 data were collected from government primary school teachers and teacher 
trainers. After EFA and CFA, 14 items were reduced, and 23 items were selected in five factors 
as the government primary school teachers’ training needs toward IE. Moreover, an SEM was 
created to fund the relations among the factors for developing government primary school 
teachers’ training needs towards IE. In this study, the findings show that teachers’ knowledge 
about IE, student evaluation skills, and knowledge about children with special needs can grow 
positive efficacies of teachers towards IE. 
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 THEME 

Knowledge Exchange

90337 Errors in English Language Learning by Japanese Elementary 
School Students with Learning Difficulties
Norimune Kawai and Nagako Matsumiya
The purpose of this study was to investigate what kinds of errors and mistakes elementary 
school students with learning difficulties make when they learn English at school via classroom 
teachers’ observation to suggest evidence-based good practices of elementary school foreign 
language education, where diverse children could participate in inclusive classrooms. The 
authors asked 78 elementary school teachers whether their students struggle with learning 
English. Results indicated that around 5% of the Japanese elementary school students had 
difficulties in changing English sounds into writing, remembering the contents they read 
(reading comprehension and short-term memory) so that they had to read the same lines 
over and over until they understand the contents, and writing with correct spellings, syntax, 
and morphology. They also replied that around 1% of the students had difficulties reciting 
words, phrases, and sentences accurately and understanding chunks (groups of words that 
can be found together in language). Although this study was based on the preliminary data, 
some relationship between their innate communication and/or learning difficulties were found; 
however, there also were students who specifically struggled with English learning only. It is 
necessary to plan the classes that make students feel the joy of learning English, raising their 
self-confidence and motivation, and reducing their anxieties. In order to improve the quality of 
elementary school English education in Japan, it will be necessary to create a multidisciplinary 
collaboration system among experts in special needs education, speech-language pathology, 
developmental psychology, and foreign language education, and elementary education experts 
to gather mutual knowledge. 

 THEME 

Parents as Partners

90300 A Community and Participatory Initiative on Internet Risks and 
Perceived Needs in the Family and Children
Ángeles Parrilla and Manuela Raposo-Rivas
Different studies confirm that the involvement and collaboration of the family is fundamental 
in the process of training and prevention of risks related to ICTs use (Garmendia et al., 2013; 
UNICEF, 2014; Bartau-Rojas et al., 2018). The work presented here is framed within a broader 
research called “Innovation Networks for Educational and Social Inclusion”. It is focused on 
promoting and analyzing how different collaborative processes of innovation developed by 
different educational and social agents and entities, contributes to a more inclusive education 
and society. In this research, the group “Using the internet with good sense” was created. 
It is a community and inter-institutional network made up of 11 participants from different 
institutions and socio-educational areas of Pontevedra (Galicia, Spain). In this work the design, 
development and some results of the study carried out by the group are presented. The team 
was focused on investigating and exploring the usual use of the Internet by children and 
their families. The project methodology follows the principles of participatory and inclusive 
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research (Nind, 2014). The group analyses the use of Internet in the local context. In so doing, 
it analyses documentary sources and explores the perceptions, use and risks when families 
and children use Internet and social networks in the city of Pontevedra. After a collaborative 
data analysis concludes with the development of an open access multi-modal kit of digital and 
written materials for parents. 

16:00 – 16:30

 THEME 

Inclusion as Social Justice

90196 Exploring the Nature of Universal Design for Learning in The 
Context of Saudi Arabia
Nouf Alsaadi
The Universal Design for Learning (UDL) is a framework that consists of various principles and 
standards for curriculum improvement, to provide all students an equal chance to learn (CAST, 
2015). According to Rose and Mayer (2002), neurological research demonstrates the centrality 
of UDL as a framework to deal with students’ education. CAST (2008) states that in education, 
the UDL aims to eliminate barriers for learners to engage in learning UDL is the consequence 
of brain-based research, and it intends to give adaptability and flexibility in educating by 
removing barriers and building up UDL principles such as representation, engagement and 
action or expression. UDL can be one of the solutions for inclusion and social justice as it has 
been characterised as an approach that supports the needs of all pupils including learners 
with special needs (Rao, 2015). It is an appropriate and important approach that assists all 
learners, including pupils with or without disabilities to meet their needs. However, there are 
issues regarding the implementation of UDL, such as teachers’ knowledge and beliefs towards 
UDL. Teachers’ perceptions, understanding of UDL and how to apply it in the classroom are 
very important to take the benefits from UDL (Hall et al., 2015). Using UDL facilitates teaching 
for teachers and learning for students without feeling stigma. Nevertheless, to implement UDL, 
many powerful factors help the implementation of this framework in the classroom such as 
teachers’ willingness, preparation, and knowledge about using it. 
   

90317 “Every Child Should Be Welcome”: School Violence and 
Bullying Involving Students with Disabilities
Megan McCloskey and Stephen Meyers
For a learning environment to be inclusive it must also be safe, welcoming and nurturing for all 
children. Yet globally nearly one in three students has been bullied at school, which can reduce 
the quality of education a child receives and make it less likely students will stay in school. 
Recognizing that school violence and bullying are likely to present a barrier to inclusion of 
learners with disabilities, the United Nations Educational, Scientific and Cultural Organization 
(UNESCO) commissioned the present study to assess what is known about the prevalence of 
school violence and bullying involving learners with disabilities and factors which may increase 
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or reduce vulnerability. Incorporating an extensive scoping review of the literature, interviews 
with stakeholders in the fields of inclusive education and child protection, and group interviews 
with current and former students with disabilities, the study found that while research findings 
vary based on research designs, across studies learners with disabilities were as or more likely 
than their non-disabled peers to be victims of violence and in some cases substantially so. 
This was true for every level of schooling and all types of violence. Vulnerability to victimization 
is affected by gender, disability type, age, previous exposure to violence, family disadvantage 
and parental disability, and school setting, among other factors. The findings suggest reducing 
school violence is critical to fully including learners with disabilities. A summary report with the 
findings is forthcoming from UNESCO and UNESCO holds the intellectual property rights to the 
research. 
   

90325 Students with ASD accessing Relationship and Sexuality 
Education – Preliminary Findings
Michele Dunleavy, Trevor O’Brien, Laura Ambrose and Johanna 
Fitzgerald 
The current study focuses on provision of social skills support for students with autism, with a 
particular focus on how such support prepares students for engagement with the Relationship 
and Sexuality Education (RSE) curriculum. The aim of the study is threefold. Firstly, to fins out 
how current pedagogical practices are supporting the social development for students with 
autism. Secondly, to fins out if social skills programmes provide the prerequisite skills to assist 
students with autism to access the RSE curriculum. Thirdly, to find out how engagement with 
RSE curriculum is preparing students for adult relationships. The study thus far has comprised 
of teacher interviews, which focused on examining current practices in the provision of social 
skills supports for students with autism. Teacher interview data indicates a tendency towards 
a generalized rather than an individualized approach to teaching social skills to students with 
autism, alongside variability in practices used to identify individualized goals and monitor 
progress. All teachers identified a need for greater training and support within the field of social 
skills support, with only some teachers in the study expressing a desire to learn how to best 
support students with autism in accessing the RSE curriculum. Data indicates ambiguity on 
the part of teachers regarding their role in the provision of RSE for students with autism. This 
suggests the need for greater clarity from relevant policy and guidelines, alongside a need 
for targeted professional development in the areas of social skills development and RSE for 
students with autism. 

 THEME 

Innovative Practices

90058 Rethinking Academic Competitiveness
Shakira Akabor
South Africa is a fairly new democracy and inclusive education is looked upon as a necessary 
tool for transformation. However the implementation of inclusive education is a worldwide 
problem, and not limited to South Africa, or even to postcolonial countries. Currently, attempts 
at inclusion at school level appear to be thwarted by high levels of academic competitiveness. 
Whilst access to education is improving, success in education is not easily attainable for 
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all. Given that the ideals of inclusive education are rooted in social justice, collaboration, 
supportive learning communities, and participation for all, there appears to be a disparity 
between the environment within which our schools currently operate, and the ideals to which 
we aspire in terms of realizing inclusive education. Reducing competition at schools might be 
the way forward in terms of creating an environment that is conducive to inclusive education. 
Of the many ways in which this can be done, one way is to look at the reward systems that are 
currently in place at schools. An elitist hierarchy is perpetuated where very few are winners, 
and the vast majority are seen as losers, or at best mediocre. This stratification lasts longer 
than the schooling career of a learner – it may have far reaching implications for the future of 
learners as they seek opportunities post-school. I argue that academic competition at school 
level should be minimized, with a greater focus on improving participation and achievement for 
all learners regardless of their background and socio-economic status. 
   

90140 Teaching Linguistic Skills to a Student With Specific Learning 
Difficulties (Dyslexia- Dyscalculia) Regarding the Subject of Odyssey
Lydia-Panagiota Aggelis
Introduction: The specific learning difficulties (dyslexia- dyscalculia) as a distinct concept 
appeared in an article by American R. Cohn, who was the term’s reporter, in the journal 
Archives of Neurology. In this article, show us that the central nervous system, is responsible 
for the inexplicable difficulty experienced by some individuals in acquiring mathematical skills. 
A pioneering researcher in the field of specific learning difficulties and especially arithmetic 
difficulties, was the Czech neuroscientist Kosc, who defined Developmental Disorder. 
Objective: How can a philologist intervene to a philological subject in order to teach the 
sequence of events with specific, (numeric) order (and instil the usage of numbers in linguistic 
subjects) in the secondary education. Methodology: In the methodology we used bibliographic 
research and study of texts on specific learning difficulties. We also used the pedagogical tool 
“Targeted, Individual, Structured, Integrated Program for Students with Special Educational 
Needs” (TISIPfSENs).  Results: The results showed that the “TISIPfSENs” supports students 
with specific learning arithmetic language difficulties in secondary education in comprehension 
and reading skills to meet the teaching goals of the curriculum the subject of Odyssey. In 
the conclusions, the philologist can intervene by teaching arithmetic linguistic concepts by 
differentiating texts including the numerical system. 
   

90211 The Role of School Leaders in Implementing Inclusive 
Education in Peruvian Schools
Pamela Valdivieso Matta
Since the adoption of the inclusive education (IE) approach, the Peruvian Ministry of 
Education (MINEDU) has made improvements to the normative regarding SEN students. 
However, implementing this normative continues to present numerous challenges. A recent 
performance evaluation study (2016) of the IE policy concluded that a key problem was 
the lack of sensitization and low training of school leaders and teachers, preventing them 
from providing a better educational service to SEN students.  Currently, there is a paucity of 
research correlating the role of educational leaders and inclusive education in the Peruvian 
context. Therefore, this study seeks to fill this research gap by conducting an exploratory 
case study to analyse the challenges, strategies and training needs of school leaders on 
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IE. This study is conducted in one inclusive government school in Peru with top leadership 
practices, the Jose Antonio Encinas School (JAE). Being a pioneering study, we focused 
on a school with high-performance school leaders, where it is believed that a more positive 
environment towards implementing the IE policy could be found. Our aim was to learn from 
best practices and standards to facilitate inclusive education. Our findings conclude that JAE 
has been significantly successful in implementing the reform by promoting inclusive values 
within the school, working with school community to improve school climate for inclusion, and 
developing professional learning communities to develop pedagogical strategies for inclusive 
teaching. These preliminary results show the relevance of developing further studies to better 
understand the challenges hindering effective implementation of inclusionary practices in 
schools. 
   

90270 We All ‘Play’ Music: Supporting Play for Children With Profound 
and Multiple Learning Disabilities
Rosie Rushton
Play experiences for children with Profound and Multiple Learning Disabilities (PMLD) are often 
compromised. As a result of complex care routines, over-crowded timetables, and a lack of 
appropriate play interventions, play opportunities for people with PMLD are often over-looked 
or disregarded. This research investigates the innovative practice of combining music with play, 
using a set of guidelines and principles developed by the researcher and staff participants: 
Musical Play. It evaluates the impact of Musical Play on the play experiences of both the 
learners and staff. Implemented over a five-week period, with five primary-aged children 
and four teaching staff in a UK special school results, from multiple data sources, revealed 
that Musical Play elicited playful, engaged and creative responses from the learners. It also 
allowed staff an opportunity to immerse themselves in play-experiences, and supported the 
development of relationships between staff, children and peers. 

 THEME 

Knowledge Exchange

90359 Opening Up Opportunities – PGCE Trainees Gaining 
Experiences Teaching Pupils With Visual Impairment
Harriet Dunn
My research uses phenomenography to explore PGCE secondary art and design trainees’ 
experiences of facilitating an art education project for pupils at a specialist school for Visual 
Impairment (VI) and other needs in the Northwest of England. Phenomenography is not just 
concerned with better understanding approaches to learning and teaching, but can also 
be applied to the ways educators can improve their practice (Booth, 1997). The aim of the 
project was to better prepare trainees for working with pupils with VI. During a focus group 
at the end of the project, trainees reflected upon their experiences, explaining how they 
became more comfortable about developing working relationships with pupils with VI. Trainees 
commented that this opportunity enabled them to think differently about pupils and they 
now had greater expectations when working with pupils with VI and/or other needs. In turn, 
trainees were able to ascertain how pupils’ needs could be met thus helping pupils make 
progress with their education. This opportunity has led to an exchange of knowledge, enabling 
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trainees to think about planning learning experiences from different educational approaches, 
gaining skills which can be transferred into their careers, bringing a fresh perspective to the 
dominant practices inherent within education. The findings can also contribute to research, 
knowledge exchange and practice by bringing change to PGCE courses, so trainees can 
have opportunities to gain experiences and support pupils with a wide range of needs, thus 
improving their practice. 

 THEME 

Lifelong Inclusion

90329 Moving On: The Experiences of Children with Autism Moving 
to Secondary School
Ellena Valizadeh
There is evidence that, despite recent legislative changes in inclusive education, children 
with autism continue to be significantly more likely to have poor experiences at secondary 
school and are more likely to be excluded from school compared with neurotypical peers 
(House of Commons, 2019). The Department for Education report that children with autism 
are at an increased risk of experiencing poor primary to secondary transition as well as 
poorer experiences at school, including placement breakdown, a reduction in school choice 
and placement out of borough (House of Commons, 2019). This evidence is supported by a 
body of research which shows that children with autism face greater challenges moving from 
primary to secondary school compared with neurotypical peers (Cadman et al., 2012; Dillon 
and Underwood, 2012; Kenny et al., 2005; Peters and Brooks, 2016; Mandy et al., 2015, 
2016). Despite this evidence the experiences of children with autism moving from primary to 
secondary school has been an area previously underrepresented in research and, although 
this has begun to change with the publication of more recent research (Makin et al., 2017 and 
Richter, 2020), much of the existing work is focused on the views of parents and teachers 
rather than the children themselves.  This paper is a presentation of my dissertation research 
examining these experiences from the perspective of the children themselves using innovative 
techniques to capture their authentic voice and every day lived experiences. 

16:30 – 17:00

 THEME 

Inclusion as Social Justice

90124 The National SENCO Workload Surveys 2018 and 2019
Hannah Moloney
In 2018, the research project ‘It’s about time’ sought to capture Special Educational Needs 
Coordinator (SENCO) voices across the UK, with the aim of considering not only how the role 
is enacted in schools but also the potential impact that such enactment can have on provision 
for Special Education Needs and Disabilities (SEND). The project also sought to explore 
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solutions regarding the time required to fulfil the demands of the role, culminating in school 
specific time guidance. The project received over 1900 responses, representing nearly 10% 
of the nation’s SENCOs. The data demonstrated that nearly 74% of SENCOs were frequently 
frustrated by a lack of time, with 59% of participants stating that they were not able to ensure 
pupils with Education Health and Care Plans accessed the support they required. A second 
survey was conducted in 2019 to explore the impact of the first survey and to provide a 
further response to the need to prioritise SENCO workload as a pivotal way to improve SEND 
provision nationally. ‘The Time Is Now’ report provides a clear local and national rationale for 
how provision can be improved in schools so that children and young people with SEND can 
be given better opportunities to succeed academically, socially and emotionally. Whilst the data 
from 2019 illustrated continued frustrations with the role and the system, 11% of SENCOs who 
participated in the research (n=70) stated that the time guidance provided in the first report 
enabled them to access more time or support for their role. 
   

90361 Comparison of the Turkey with a Case in UK Regarding G&T 
Education by the Perspective of Inclusion to Social Justice
Süleyman Kalay
Although inclusive education is one of the most important developments in the field of 
education, its interpretation and implementation show differences across the countries. Similar 
difficulties concern variations in the concept of ‘social justice’. In the latter case, it is almost 
universally accepted that schools should provide equality of opportunity for all learners, but 
educators still struggle to put their social justice commitment into practice. In other words, 
although inclusion is a way of addressing social justice and inequality by maximizing the 
participation of all in society. In Turkey, where the existence of some form of school special 
school for learners termed ‘disabled’ or ‘gifted’ is still regarded as acceptable. Moreover, 
to achieve Turkey’s economic aim of 2023 Vison, the government has directed a significant 
budget towards the education of ‘gifted and talented’ (G&T) children. This paper explores 
these inconsistencies, using a comparative study based on one Local Authority (LA) in 
Greater London (UK). In that location, schools have been positioned to educate all children 
regardless of their individual differences, whether they are termed disabled and gifted or from 
other disadvantaged or marginalised groups. The aim of the paper is to outline the concept 
and provision for G&T learners in the primary in this LA, and to obtain insights into possible 
variables influencing their approach. The paper concludes by highlighting the key differences 
between current policy and practices between this research site and that which obtains in 
Turkey. 

 THEME 

Innovative Practices

90097 Understanding and Explore Teachers’ Perception and 
Practices of the Early Intervention Programme for Children with 
ADHD in Saudi Arabian Inclusive Kindergarten Classroom
Samirah Alzahrani
This proposal study aims to understanding and exploring teachers’ practices and perception of 
the Early Intervention Programme (EIP) for children with ADHD in Saudi inclusive kindergarten 
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classroom. A search of the literature revealed no study that investigates the EIP in Saudi 
inclusive kindergarten classrooms; also, there a lack of studies in broadly similar fields 
especially of using the AEPS programme with children in early age. A case study methodology 
will be adopted with a mixed-method approach to achieve the study aims and answer all the 
research questions. Multiple case studies of 4 inclusive classrooms will be conducted with 4 
special education teachers and all children who Identified as having ADHD in the classroom. 
Three methods will be used to collect the data in this study: a questionnaire, semi-structured 
interviews, and observation. These multi-methods are effective in getting the in-deep 
understanding of the phenomenon. The study is based on qualitative data analysis of the data 
which is applied together with thematic analysis and interpretation analysis which belong to 
the quantitative methods as well. This will be the initial plan which presents ideas for my PhD 
thesis. 
   

90331 Peer to Peer Mentoring: A Multiple-Case Study Evaluating the 
LINKS Peer Support Program
Petra Owusu
Inclusive education is widespread in schools today (Koster et al., 2010). Over the past couple 
of decades, schools have been undergoing a radical transformation in their educational 
environments to achieve inclusive classrooms, and it has become an essential mission in many 
countries (De Boer et al., 2011; Szumski et al., 2017). There has been immense debate in the 
literature and amongst stakeholders about what inclusive education is supposed to look like in 
schools, but it broadly refers to any student who is marginalized because of ability, ethnicity, 
religion, income, and is at risk for school failure (Adams et al., 2016; Chamiliar, 2009; Jordan, 
2018). Inclusive education involves quality teaching and multiple learning opportunities for all 
students, especially those with special education needs (Jordan, 2018). Students with special 
education needs can learn with their typically developing peers, and they are provided with 
the necessary support to participate in the general education curriculum fully (Hutchinson & 
Specht, 2020; Obiakor et al., 2012). 
   

90351 ‘This School Is 100% Not Autistic Friendly!’ Listening to the 
Voices of Primary-aged Autistic Children to Understand What an 
Autistic Friendly Primary School Should Be Like
Melanie Cunningham
This study reports on a research project which took place in a mainstream primary school with 
a small specialist resource provision for autistic children. The study aimed to elicit the voice of 
eleven autistic pupils on their perspectives of what an autistic friendly primary school should 
be like. This is important, as all children have the right to express their views and engage in 
decisions which affect them. A specifically devised approach, the three houses, was used in 
group and individual interviews as a way of engaging the meaningful participation of the pupils 
in order to elicit their views of the school. The pupils had perspectives in common and were, 
overall, positive about their school experience. Three keys theme emerged: understand me (I 
may be tricking you); help me to understand (myself and others) and hide support for me (or I 
won’t use it). The pupils were able to identify adjustments which would lead to a more positive 
school experience. These adjustments may help to alleviate feelings of anxiety which the pupils 
were working hard to hide. Adjustments requested by the pupils may be beneficial to all pupils 
in the school and would certainly not be detrimental to them. 
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 THEME 

Knowledge Exchange

90176 How Academic Research Enabled a Maths Hub to Positively 
and Effectively Assess and Plan for Children With Maths SEN
Gail Van Schalkwyk
Teachers grapple with an increasingly wide range of attainment levels in Maths by the end of 
key stage 2, with some children working consistently far below age-related expectations as a 
result of dyscalculia and other maths learning difficulties (MLD). I have produced a skills based 
developmental scheme, matched to a concept development model and linked to the national 
curriculum programme of study which has helped teachers, particularly in lower key stage 
2, to quickly identify weak areas of conceptual development and precisely target teaching 
and learning to aide mastery and enable progress. The scheme has now been extended to 
include the early years, to assist in the early identification of learners who may have dyscalculia 
/ MLD.  This scheme also assists in measuring the impact of the teaching and ensures a 
graduated response for this group of learners as per the SEN Code of Practice.  The process of 
creating and trialling the scheme demonstrates how my post-graduate learning at Manchester 
Metropolitan University has been utilised to collaboratively tackle an SEN issue faced by 
school Maths leaders today, and how knowledge transfer at a local level, through a Maths Hub 
partnership can make a difference for learners, parents, teachers and school leaders. 

 THEME 

Parents as Partners

90246 The Role of Male Mentors in Achieving Inclusive Education
Karen Nyangara and Marcella Deluca
This paper presents findings from operational research learning undertaken by Leonard 
Cheshire (LC) within the framework of our Girls’ Education Challenge (GEC) programme 
(2017-22), funded by UK AID – and it examines the role of male mentors as agents of change 
in inclusive education (IE) in the Lake Region of Kenya. Our findings contribute to the limited 
literature on male mentorship in community settings and highlights the intersectionality of 
gender and disability. It also provides evidence-based results that can strengthen on-going IE 
programme delivery and in-country policy development. This was a qualitative study, mainly 
using anthropological techniques such as participant-observation, key informant interviews 
and focus group discussions - substantiated by desk-based literature review. Themed 
analysis was undertaken using NVivo 11. Secondary data mining of project evaluations was 
included. The male mentorship study was undertaken by LC in partnership with the Institute 
for Gender Studies, Maseno University. The emerging evidence, corroborated by findings from 
the programme, is suggesting that male mentors are proving to be agents of change towards 
inclusive education within their communities – as part of LC’s holistic model of IE. Key findings 
indicated that parents identified as male mentors felt that they played a greater role in the 
education of their children with disabilities and in community advocacy. A need to strengthen 
the planning, training and assessment of the LC male mentorship programme, benchmarking it 
against best practice was identified - to address entrenched. negative attitudes, discrimination, 
and misconceptions about people with disabilities, particularly the education of girls with 
disabilities. 
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Thursday 5th August
10:00 – 11:00

 THEME 

Inclusion as Social Justice

90160 #MakeYourYouthRing: Participatory Research With Young 
Offenders Committed to Inclusion and Social Justice
Noelia Ceballos, Angela Saiz-Linares and Teresa Susinos 
This proposal is part of an R&D&I project funded by the Spanish Ministry of Economy and 
Competitiveness (EDU 2015-68617-C4-4-R) and aims to develop several participatory research 
projects (Bagnoli & Clark, 2010; Bergold & Thomas, 2012; Francés, Alaminos, Penalva & 
Santacreu, 2015) committed to social justice and aimed to foster the social presence of 
socially vulnerable groups (“without social voice”) in order for participants to gain agency. In 
this paper we will analyse one of these participatory research projects (Aldridge, 2015; Nind, 
2014) that is carried out by a group of three university researchers, three social educators 
and six young people (17 to 20 years old) who were young offenders and who share a school 
history of failure or temporary exclusion from the educational system. The goal of the inquiry 
process undertaken is to give visibility to the world of youth (their concerns, preferences, 
interests) and to gain visibility and recognisance in the public space. The research has resulted 
in the collaborative elaboration of a sort of “promotional campaign”, under the hashtag 
#HazSonarTuJuventud (#MakeYourYouthRing). It seeks to make visible the different views on 
youth that coexist in our society and offer other representations that confront the stereotyped 
image that often governs the adult world. We will analyze some results concerning the 
strategies of democratic deliberation (Thompson, 2008; Samuelsson, 2016) developed in the 
project; the participatory experience of each participant of the working group; the barriers to 
participation or the opportunities to deploy inclusive research spaces through innovative social 
methodologies. 
   

90213 General and Special Education Teachers’ Attitudes and 
Perceptions Towards Inclusion of Students With Autism Spectrum 
Disorder (ASD): A Systematic Review
Stella Koiliari and Anastasia Vlachou
This study aims to provide a systematic review of the attitudes and perceptions of pre-
school,primary and secondary education teachers, from both general and special education, 
towards the inclusion of students with Autism Spectrum Disorder (ASD). The focus on this 
specific group of students is in accordance with the rapid increase, globally, of the number 
of students diagnosed on the autism spectrum, as well as the demand for the inclusion of 
these students in mainstream education. Twenty six (N=26) empirical studies fulfilled the final 
inclusion criteria of the study and were systematically analysed. Seventeen studies (n=17) 
examined the attitudes of the teachers, whereas nine (n=9) focused on their perceptions. The 
results of this review revealed that teachers had variable attitudes and perceptions. Although 
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a large number of participants were positive towards the inclusion of students with ASD, 
none of the studies was found to confirm clear positive results. In light of the above, twenty 
three (n=23) of the studies investigated variables and factors that seemed to affect teachers’ 
attitudes and perceptions towards the inclusion of students with ASD. Grade and/or severity of 
ASD, knowledge and training in special/inclusive education/ASD, as well as self-efficacy were 
the factors that were mostly examined for their impact in the formation of teachers’ attitudes 
and/or perceptions. Special education teachers, because of their relevant knowledge, tend 
to be more positive towards the inclusion of students with ASD than their general education 
colleagues. 

 THEME 

Innovative Practices

90147 Teachers’ Training on Group-based Early Start Denver Model: 
Where should we start?
Irene Russo, Cynthia Zierhut Ursu, Emanuela Zappala and Paola 
Aiello 
Great emphasis has been given recently to implementation science, a field of research that 
studies methods and processes to effectively implement Evidence-Based-Practices (EBPs) 
in community-based programs and schools. One of the goals of implementation science is 
to understand how innovative practices are adopted and maintained by practitioners and 
educators. The following study is a project in Sacramento, California, which utilized the 
implementation frameworks by Fixsen, et al. (2005) to develop a training program on the 
Group-based Early Start Denver Model (G-ESDM) by Vivanti et al. (2017) while supporting the 
educational inclusion of learners with autism. Participants were early childhood educators in 
a community-based preschool: lead teachers (TE=8), instructional assistants (IA=13), and the 
director (DI=1). To develop a training program, we assess the fit and explore possible alignment 
between teachers’ practices and core components of the G-ESDM with those of the school: 
curriculum program; daily schedule; and teachers’ roles. Second, we observed teachers’ skills 
at the baseline and after the training with the G-ESDM fidelity tools (Vivanti et al., 2017) to 
identify ingredients that teachers naturally implement in their practices and those that requires 
extra training and coaching. Overall, we found several components of the G-ESDM aligning 
with the teachers’ practices and skills. A few areas of improvements were identified to develop 
a successful training program. Our data suggest that implementation science is useful to 
design flexible professional development programs so that the G-ESDM can be implemented 
with fidelity while still meeting the needs of different educators in varying educational contexts. 
   

90298 Still Unequal: Collaborative and Innovative Interinstitutional 
Networks to Understand and Face Educational Inequality
Ángeles Parrilla, Manuela Raposo-Rivas, Esther Martinez-Figueira 
and Isabel Fernadez-Menor 
Two of the greatest social challenges facing the EU today has to do with the search for 
social and educational justice to fight against the processes of social and educational 
inequalities, as well as to close the everyday research to practice gap. The research has hard 
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demonstrated that addressing exclusion cannot be placed only on the school, demanding 
however, coordinated, multidisciplinary and multi-sectoral work of different agents, services, 
institutions and social groups. This gap between university and schools, between academic 
research and practices ask for testing, studying and mapping new alternative ways of dealing 
with inclusion. This paper is based on a research that attempts to analyse and understand the 
processes and innovation projects created and developed by 4 networks of inter-institutional 
collaboration designed and guided by the principles of participatory research with an inclusive 
purpose. The study has been developed in Galicia (Spain). Different topics and heterogeneity 
characterised each network, including in any case the presence of social or school vulnerable 
groups. Specifically, this abstract discusses the findings of a transversal, multi-agent and 
multi-argumentative analysis of causes and consequences of school segregation and 
exclusion identified by agents and social actors participating in the 4 networks of innovation. 
Conclusions shows a more comprehensive landscape to understand educational inequalities, 
reformulating and bring to light some new forms of organization, learning and relationships that 
promote more innovative and reflective research and practice towards inclusion. But also, this 
work highlights some questions and processes that still remains an open issue. 

 THEME 

Knowledge Exchange

90037 Neuroscience as a Foundation to Teaching Learners with 
Special Educational Needs
David Mitchell
The burgeoning and highly promising field of neuroscience underpins almost all of the 
strategies for teaching learners with special educational needs. This field is sometimes referred 
to as the ‘Mind, Brain and Education’ movement, which has the goal of joining biology, 
cognitive science, development and education. The central thesis of this presentation is 
that brain development requires social relationships, emotional experiences and cognitive 
opportunities. The quality of these relationships, experiences and opportunities influences how 
the brain develops, and hence how a person thinks and feels. They provide an underpinning 
for educational interventions. This presentation will comprise the following sections:(a) basic 
principles of neuroscience, (b) threats to brain development, including acquired brain injury, 
prematurity, toxic stress, poverty, malnutrition and air pollution; (c) children’s neurological 
conditions, with particular emphasis on ADHD, dyslexia and autism spectrum disorder, and 
(d) neuroscience-based educational interventions, including memory strategies, cognitive 
strategy instruction, phonological awareness, augmented and alternative communication, early 
intervention, social and emotional learning, and exercise. The presentation concludes that 
neuroscience has much to offer our understanding of the causes of many aspects of learners’ 
additional learning needs. It also holds out promise for designing intervention targeting specific 
learning needs. However, much remains to be investigated before we can be confident that 
neuroscience provides unambiguous underpinning for education. 
   



ISEC 2021 100  è
Parallel sessions/Thursday 5th August

90071 Knowledge Exchange is Not Enough: Co-constructing the 
Evidence Base in Autism Education
Sarah Parsons
There remains a substantial gap between autism education research and autism education 
practices in everyday classrooms. We argue that knowledge exchange is not sufficient for 
bridging this gap and, instead, research and practice need to be jointly constructed and 
mutually informing. This paper introduces a collaborative, co-constructed model of working: 
the Autism Community Research Network @ Southampton [ACoRNS]. ACoRNS is a research-
practice partnership between Education and Psychology at the University of Southampton in 
the UK and local schools and colleges across all stages of education, from early years through 
to further education. We jointly agreed that our main focus would be on the transitions and 
trajectories of autistic children and young people, placing their views and experiences at the 
heart of our agenda. We have developed the partnership through a range of student projects; 
securing external funding; sharing our work with practitioner audiences; publishing peer-
reviewed papers; and involving school partners in teaching at the University. We argue that this 
range of activities demonstrates a vital and enabling ‘jigsaw approach’ to developing practice-
relevant, evidence-based, original research through joint dissemination and utilisation of 
findings, as well as engagement in teaching and training. By being based on agreed priorities 
and interests locally, the questions that are jointly defined and researched have real meaning 
and resonance and, therefore, more potential for influencing practice. 
   
90243 Facilitating Knowledge Exchange and Knowledge 
Development Through Collaborative Research Priority Setting for 
Developmental Language Disorder
Katie Chadd and Amit Kulkarni
Introduction: Developmental Language Disorder (DLD) is a lifelong disorder affecting a person’s 
ability to understand and use language and is associated with poorer long-term outcomes such 
as educational attainment and employment prospects (Conti-Ramsden et al, 2018). One in two 
children in every class starts school with DLD (Norbury et al, 2017). Whilst research to better 
understand DLD is growing, many gaps remain in the evidence base. Aim: This project aimed 
to promote knowledge exchange between key stakeholders by collaboratively identifying 
the top ten research priorities in DLD through a research priority setting partnership (PSP). 
Method: An adapted version of an established PSP process was devised which aimed to 
support individuals with DLD (iDLD) and their parents/carers (iDLDPC) to exchange knowledge 
from their lived experience, with professionals. This adapted method involved: delivering 
personalised workshops to iDLD/PC; developing ‘communication accessible’ resources for 
these, and formulating a method to integrate data from all stakeholders to identify the top ten 
research priorities. Results: Adapting an established PSP process ensured a robust approach 
was taken to enable contribution from iDLD/PC and other stakeholders. Integrating data from 
all stakeholders with iDLD/PC data resulted in changes to the final top ten research priorities. 
Conclusion: Identifying the top ten research priorities in DLD through this PSP has enabled 
a clear, shared understanding of key gaps in the current evidence base. This can be used 
to target future research, promoting knowledge development that genuinely addresses the 
priorities of all key stakeholders in DLD including, most importantly, iDLD and iDLDPC.  
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90261 Developing Understanding of Inclusive Education from 
Practice: A Case of Two Schools in South India
Ankur Madan
The inclusive education discourse in India is still in its fledgling state. With impetus from 
favourable legislation and policy provisions in the recent past, academics and practitioners are 
beginning to acknowledge its importance and role at an ideological as well as the policy level 
in the attainment of the goal of ‘education for all’. However, inclusive education, in concept 
and practice remains a contested territory, confounded by multiple interpretations and lack 
of systematic engagement. The need to generate a conceptually sound understanding of 
inclusive education is imperative in order to realize its goals in practice. The central focus 
of this paper is to explicate the epistemological challenge of generating knowledge about 
inclusive education in India that takes into account its diversity and the complex nature of its 
education system. The paper makes a case for salvaging knowledge in inclusive education 
from the confines of academia in order to construct a coherent epistemology of inclusive 
practice. A study was conducted in two private, inclusive schools in South India following 
different but effective models of inclusive practice. Detailed interviews were conducted with 
teachers and members of the administrative staff about their perceptions, beliefs, motivations 
and concerns regarding the ideals as well as the practice of inclusion. Findings show that 
schools derive their meaning of inclusion based on the practices they adopt. Hence, to bridge 
the epistemic gap, practitioners must participate in constructing knowledge about inclusive 
education.                

 THEME 

Parents as Partners

90310 Parents Perspectives and Levels of Satisfaction With Inclusive Education 
for Their Children With ASD in Public Schools in Saudi Arabia
Arwa Alrawkan
The role of parents in an Inclusive Education (IE) classroom is essential and considered the 
core of its success. Previous studies have reported that parents can bring many advantages 
to promote effective learning and practices in IE classrooms. Including students with Autism 
Spectrum Disorder (ASD) in the mainstream classroom is relatively new practices in the 
Kingdom of Saudi Arabia (KSA). The main objective of this proposed paper is to conduct a 
qualitative study of IE in KSA that highlights the role of parents in the educational process. 
Overall, this paper will provide a deep understanding of parents’ perspectives and levels of 
satisfaction of IE programs offered to their children with ASD in public schools in the KSA. 
Therefore, understanding the parental perspective is significant in order to progress and 
develop the IE provided for their children with ASD. This qualitative study is designed to be 
small and exploratory by conducting an online structured interview. Saudi parents participation 
will consist of (n = 8) of children aged 7 to 17 years old with ASD. The preliminary analyses 
highlight that parents seek for more progress in the IE program in order to provide effective 
inclusive classrooms. Further, the results suggest that parental satisfaction is related to 
many academic and social factors in the IE classroom. This paper will underscore parents 
expectation of the IE program to their children with ASD. Getting outcome data will support 
parents role in the education process and will support the evaluation of effective inclusive 
education classrooms. 
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90360 Lost Voices of Parents and SENCOs: The Absence of 
Collaborative Decision-making in Gaining an EHC Plan
Lorna Hughes
This paper presents questionnaire findings exploring persistent issues in collaborative 
decision-making between parents and SENCOs when applying for and gaining Education, 
Health and Care (EHC) plans. The proposed ethos of the SEND reforms in England was for 
an improved system with parents as co-producers to build confidence in the system and 
reduce statutory requests (DfE, 2011). Yet, requests for EHC plans have increased (DfE, 
2019) and dissatisfaction with the system persists (Mather, 2016; Boseley and Crane, 2018; 
Sales and Vincent, 2018). With these recent criticisms, and the imminent review of the SEND 
Code of Practice (HoC, 2019) it is necessary to find a sustainable way forward to address 
the inequalities still evident today.  Questionnaires focused on elements of collaboration from 
initial application through to issuing the plan were completed by 76 parents and 84 SENCOs 
and thematically analysed. The findings indicated systemic issues having an adverse effect 
on both parents and SENCOs and there were common themes shared, despite the difference 
in positionality. Three central themes emerged, firstly the need for parents and SENCOs to 
take control to feel they were part of the process. Secondly, the necessity for parents to 
exit the system rather than engage with it. Finally, the inherent issues of inequality which 
were exacerbated by the system. This suggests collaborative practices are not evident 
in the process and parental and professional voices are being suppressed. From this we 
perhaps might question the function of the EHC plan and if a state-led process really requires 
collaborative decision-making.

11:00 – 12:00

 THEME 

Education in Times of Uncertainty: What Have We Learned?

90340 ‘Engagement’ Discourses, Relationality and the Student Voice: 
Connectedness, Questioning and Inclusion in Post-COVID Digital 
Practices
Evi Katsapi
The Covid-19 crisis has led to a rapid pivot to online teaching and student engagement across 
higher education internationally, due to public health ‘lockdown’ measures. In March 2020 in 
the UK this move was sudden, and universities were forced to move their provision to digital 
formats with little preparatory time, and in many cases, inadequate training and experience. In 
the subsequent period, higher education institutions have prioritised the enhancement of digital 
education, with a range of strategic initiatives and training programmes for teaching staff. This 
paper, written by a staff-student partnership of authors, reports on two institutionally-supported 
studies conducted at a large, research-focused university in England, in which student views 
were sought on their experiences and priorities surrounding online engagement during the 
Covid-19 crisis. In our discussion of the findings, we argue that the student accounts challenge 
some of the mainstream assumptions about constructs such as student ‘inclusivity’, academic 
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‘community’ online, and teaching which encourages ‘questioning’, requiring us to think more 
deeply about what constitutes a meaningful and rich online educative experience. In the 
spirit of ‘lessons learned’ from the Covid-19 pandemic, the paper will propose alternative 
conceptions of these values, emphasising relationality, communities, difference, and the 
importance of an ethos of care. We will conclude with a discussion of findings, implications for 
theory, research, policy and practice in a post-pandemic context, proposing that an ethos of 
care be recognised as central to the development of digital education and the practices and 
ethics of student engagement. 

 THEME 

Inclusion as Social Justice

90107 Supporting International Students with Disabilities in UK 
Higher Education: A Journey to Inclusion
Anne Rowan
It has been widely researched and documented that International students entering UK Higher 
Education face numerous challenges such as isolation, culture shock, language barriers as 
well as integration into a new learning environment. International students with disabilities also 
encounter these challenges yet are frequently burdened with added difficulties and struggles - 
both academically and pastorally - such as stigma and financial pressures. The presentation is 
based on PhD research carried out by the speaker into the experiences of EU and international 
students with physical and mental disabilities in UK Higher Education. The presentation will 
focus on the student journey - from induction to graduation - and the experiences encountered 
by this student group at each key stage. It aims to highlight the barriers faced by International 
students with Disabilities in UK higher Education and suggest possible solutions and 
recommendations to support this student group, in order to improve retention and success. 
It will focus on three key areas: • Recognising the barriers and difficulties encountered by 
International students with Disabilities in Higher Education • Introduce how Inclusive Pedagogy 
and its values can be used to support International students with Disabilities in Higher 
Education • Identify practical learning tools and provisions to enhance the support mechanisms 
in place for International students with Disabilities in Higher Education The session will be 
interactive and group participation is recommended. 
  

90051 Does Mainstream Inclusion Guarantee Social Justice for 
Autistic Young People?
Craig Goodall
Inclusion is a ‘feeling, a sense of belonging, not a place, mainstream or otherwise’, according 
to the young people in this research. However, as we report here, many autistic young people 
experience mainstream education as a place of exclusion where they feel misunderstood, 
unsupported and unwanted.  Against the background of lower educational attainment and 
higher educational exclusion rates than their non-autistic peers, the importance of developing 
an education system that supports autistic young people to transition smoothly to adulthood, 
and which allows them to thrive in childhood cannot be underestimated. However, as the 
Committee on the Rights of Persons with Disabilities (General Comment 4, 2016) states, 
without accompanying structural changes to create an accessible environment, such as 
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modifying teaching methods and approaches, placing a child with disabilities in a mainstream 
classroom will not result in inclusion. We will report on the narratives of 12 autistic young 
people who experienced multiple mainstream school placements and their suggestions on how 
we can improve educational experiences and outcomes. Based on a participatory rights-based 
approach, and on semi-structured interviews, autistic young people told us that mainstream 
education was a place they came to dread: they experienced inflexible teaching approaches, 
bullying, confusion and fear, along with overwhelming social and sensory overload, 
exacerbating their feelings of exclusion and otherness. Asides from practical strategies within 
the classroom, smaller class sizes, and safe spaces to de-stress, the young people told us they 
want to be understood, supported, valued, respected and included. 
   

90330 Who Am I? Empowering Racial Identity and Cultural Pride in 
English Special Schools
Donna-Marie Holder
The relationship between race and special education is a significantly under researched area, 
especially in English special schools. With the world responding to the recent and persistent 
cries of racial inequality and institutionalised racism, the structure of education is highlighted 
as still needing considerable work. This research explores how race intersects with special 
education in English special schools. More specifically, how minority ethnic children and young 
people in special schools are empowered to develop their racial identity and cultural pride. The 
study is informed by an auto/biographical approach that utilises my experiences as the parent 
of a young Black son with autism and a special needs education professional. Through the 
years and even until the present day, I am reminded that race is the dominant characteristic 
by which my son’s identity is often judged by first. And this prominent strand of his identity 
is constructed in systemic inequity, bias and disadvantage. By engaging with this intimate 
method of auto/biography, I am able to position this research through a personal lens, which 
then develops into a wider picture of identity formation for minority ethnic learners with special 
needs. This research will examine how various pedagogical practices including curricula 
provision, staff representation, strategies, and policies in English special schools acknowledge 
and support inclusion through racial, ethnic and cultural identities. Equally, this study aims to 
challenge social injustice and highlight the barriers associated with race, identity and disability 
in special schools, as well as the structure education at large.
   

90348 Analysis of the Main Personal Factors That Enable University 
Success for Undergraduates With Disabilities
Gilda Biagiotti
The purpose of this systematic review is to find out what are the personal factors or keys 
to success that university students with disabilities have recognised as necessary for their 
academic success. Students believe that it is not enough to have access, it is also necessary 
to progress and succeed at university. The methodology used was a systematic review of 
the last ten years, using three databases: ERIC, Scopus, JCR. In the study, the opinions of 
a total of 2916 international students were read and taken into account. Data analysis was 
carried out using a system of categories and codes. The results are organized around the 
self-advocacy, self-awareness, self-determination, self-steem and executive functioning of 
students with disabilities who progress and succeed at university. In addition, there are two 
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other factors that were crucial, such as the moral and social support received from families 
and the accommodation provided by institutions. Participants also underline the importance of 
staff and faculty members in the university success, because they acted as mentors and were 
able to provide emotional support and motivating students when they needed counselling. 
The findings show that the identified keys to success have enabled students with disabilities 
to achieve their goals, be independent and achieve personal well-being. Furthermore, the 
purpose of graduating, and obtaining employment after graduation, is the motivation that 
drives the lives of these students. Students are committed to developing these skills in order to 
feel as an integral part of society. 

 THEME 

Innovative Practices

90241 Can Scotland Be Brave?
Margo Mackay and Rhona Matthews
This project, funded by the Scottish Government, investigated how well practitioners, across 
three different services, understood and implemented the full obligations of Article 12 of the 
United Nations Convention on the Rights of the Child (‘UNCRC’) . Practitioners in education, 
health and a third sector organisation rated themselves using the Laura Lundy model of 
participation. They were then trained in a communication technique called Talking Mats©. 
Talking Mats is a way of having a visual conversation which provides support for thinking and 
self-expression. Practitioners were asked to create a space to have a Talking Mat conversation 
and to document the outcome. Case examples were then collated and analysed. Practitioners 
reflected on their own practice and compared the quality of the conversations that were 
held with and without Talking Mats. 56 practitioners received training and 90 case examples 
were submitted. Evaluation showed (i) effective two way communication is at the heart of 
holistic care; (ii) enabling children and young people to talk about their needs and concerns 
is the first step in providing services that effectively address these concerns and (iii) genuine 
CYP participation supports learning and enhances wellbeing. Being brave enough to open 
up conversations also requires a commitment to actually make changes; and making false 
promises is worse than not asking for the child’s views at all.  

90293 The Importance of Safe Mobility to Achieving Developmental 
Milestones for Children Who Are Congenitally Blind/Severely Visually 
Impaired
Grace Ambrose-Zaken
Independent walking is fundamental to learning. Delays in independent walking in developing 
learners who are BVI are well documented. Learners five years and younger who are BVI 
are less likely to achieve gross motor milestones on time. Anthony (2017) has theorized 
that children who were BVI didn’t walk or run as they got older because they lacked visual 
motivation. Ambrose-Zaken’s (2020) theory is preschool learners who are BVI avoid walking 
independently as they get older, because that is the most effective method to protect 
themselves from unavoidable, direct bodily collisions. Wearable pediatric belt canes are 
an effective developmentally appropriate mobility tool because the belt makes it possible 
for toddlers and preschoolers who are BVI to easily maintain consistent placement of the 
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protective mobility frame which allows them to independently detect obstacles in their path 
ahead. The pediatric belt cane is an effective barrier able to reduce unwanted, unavoidable 
direct bodily contacts. To study the effects of pediatric belt canes, forty-six participants who 
were BVI were measured before and after obtaining belt canes. The participants with BVI were 
aged fifteen to sixty-eight months (x=38.6 months, Σ=14.09). After wearing belt canes on 
average 2.6 sessions, the 43 learners demonstrated improved motor outcomes. Of those, 37 
participants achieved 18- and 24-month walks well/runs milestones and improved their gait, 
pace, posture and frequency of unprompted, independent exploration. This presentation will 
provide the method, results and implications on series of belt cane studies of independent 
walking outcomes in learners who are blind and visually impaired. 

 THEME 

Knowledge Exchange

90095 Collaboration for Inclusion: The Development of Interactive 
Case Studies
Steve Sider and Jacqueline Specht 
Recent reports have highlighted the increasing challenge of complex special education needs 
requiring specialized supports for students in inclusive schools (People for Education, 2018). 
Principals play central roles in developing healthy school environments that foster success 
of all students (Leithwood, Patten, & Jantzi, 2010; Shields, 2010). However, limited scholarly 
attention has been given to the role of school principals in supporting inclusive schools for 
students with special education needs (Cobb, 2014). To address this need, a collaborative 
research project was developed to: 1) identify a representative understanding of the inclusion 
of students with SEN from the point of view of Ontario principals; 2) develop innovative, 
technology-enhanced, “choose your own adventure” case study resources to support the 
professional learning of principals in fostering inclusive schools; and 3) pilot the interactive 
case studies within a professional learning course for principals. Questionnaire and interview 
data of 39 instructors of professional learning courses for principals in Ontario, Canada were 
examined to develop web-based interactive case studies, each with branching options (i.e., 
choose your own adventure). These were piloted with 25 experienced school principals who 
provided further feedback on the cases and the experiential learning process. The case 
studies appeared to support principals’ engagement with professional learning and led to new 
questions including: How can emerging technologies support principals’ professional learning? 
What aspects of inclusion are effectively supported through immersive learning environments? 
The presentation will discuss the collaborative process as well as the outcomes of the 
interactive case studies. 
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 THEME 

Lifelong Inclusion

90128 Re-education of Able-bodied as a Neglected Category Towards 
Violence Against Disabled People – Online Press Qualitative Analysis
Beata Borowska-Beszta
A theoretical framework was grounded in works by Sherry, Tarkowska, Plichta, Tłuściak-
Deliowska; Borowska-Beszta, Wasilewska-Ostrowska; Bierzanowska et.al. The research 
design was prepared according to works Kozinets; Nowotniak; Angrosino; Atkinson, et.al, 
Gibbs; Jemielniak. Data were collected from January 2019 to November 2019 and analyzed 
using coding and categorization according to Gibbs. Frames of time for the data selected: 
1999-2019. 2 research questions were formulated: what is the nature of the violence against 
the disabled people reported in the Polish press online? what reeducation is needed to raise 
societal awareness of violence against the disabled people in Poland? Findings: Over 50 
crimes against the disabled Poles were officially reported as cases in online press (12 rapes, 7 
neglects, 2 murders, 18 assaults, 3 deaths/abandonments, 1 pinch, 4 scams). In 3 cases the 
disabled perpetrators and made capital from disabilities (2 males faked disabilities, 1 male with 
disabilities was charged for pedophilia). In 7 cases there was reported a hate speech against 
the disabled female Bogumiła D., a wheelchair user who blocked public transportations in 
the years 2017-2018. Hate speech pattern was localized also in raw data from 23 IDIs with 
disabled females access to the gynecological medical care of the cited report by Bierzanowska 
et. al (2019). 4 main categories of reeducation of the able-bodied people emerged: acceptance 
of disability as the phenomena of human being, awareness of violence against vulnerable 
people with disabilities various ages, awareness of crimes in institutions and public spaces, 
awareness of hate speech against the disabled citizens.  
   

90262 I-Connect: A Technology-Based Self-monitoring Application to 
Support Young Adults with Autism Spectrum Disorder in Community, 
Employment, and University Settings
Leslie Bross
Young adults with autism spectrum disorder (ASD) can be disengaged from their communities 
as defined by a lack of participation in postsecondary education, employment, independent 
living, and leisure activities. This is concerning because community and social engagement 
contributes to overall quality of life and positive adult outcomes. One intervention that can 
potentially support individuals with ASD during their transition to adulthood is technology-
based self-monitoring. Self-monitoring entails an individual observing and recording their 
own behavior (Cooper, Heron, & Heward, 2020) to meet personal goals. This presentation will 
demonstrate I-Connect (Wills & Mason, 2014), which is a technology-based self-monitoring 
application (app) developed for mobile devices. I-Connect utilizes customizable prompts, 
intervals, and alerts to assist users to self-monitor in a variety of applied settings. I-Connect 
is available for free on the App Store for iOS devices and on Google Play for Android devices. 
Presentation attendees will be able to download the I-Connect app and receive tips for 
successful implementation. In addition, results of a single-case experimental design study 
will be shared in which the I-Connect app was used to support a postsecondary student 
with ASD. The student used I-Connect in a large, lecture-style course at a public university 
to maintain high levels of on-task academic behavior. Results indicated the I-Connect app 

http://et.al
http://et.al
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was effective to increase academic engagement. Both the postsecondary student and his 
professor reported high satisfaction with the app. Implications for supporting young adults with 
ASD in community, employment, and university settings to achieve their personal goals using 
I-Connect will be discussed. 

 THEME 

Parents as Partners

90304 Family Outcomes of Parents of Children With Disability 
Attending Preschool in Spain
Margarita Cañadas, Gabriel Martinez Rico, Maria Yolanda Munoz 
Martinez and M Jose De Dios Perez 
Research has shown that establishing strong communication links with parents of children 
with disabilities and promoting their participation in preschool education has positive results 
for children and families. Encouraging parents to work together with teachers is part of the 
educational plan. The objective of preschool with the families of children with disabilities is to 
empower them so that they have the skills and confidence to care for their children and have 
the resources that need to participate in your own desired family and community activities. 
There is little evidence on family outcomes for families of children with disabilities aged 0 to 
6 years in preschool education in Spain. The study presented is part of a research project 
of the Autonomous University of Madrid (ED 2017-86739-R), which analyzes the perceived 
empowerment of families in the inclusive education, the support network that families used, 
as well as the relationship between both factors to promote their quality of family life. This 
study evaluated the impact of preschool on 64 families of children with disabilities using the 
Family Outcomes Survey (FOS, Bayley, 2010) and the Family Support Scale (FSS, Dunst, 
Trivette & Jenkins, 1984). Data analysis revealed that parental empowerment was not related 
to the child’s age, type of disability, or other sociodemographic data. In general, families felt 
empowered, with generally high results on the scale items referring to their parenting skills and 
confidence. However, the items relating to participation in the community and family support 
networks were the least achieved results. 

12:00 – 13:00

 THEME 

Innovative Practices

90072 Digital Stories as a Methodology for Enabling Voice and 
Supporting Transitions for Young Autistic Children
Hannah Kovshoffa and Sarah Parsons
Young autistic children are amongst the most scrutinised and assessed in their everyday 
lives, often leading to characterisations and descriptions that focus on their difficulties and 
challenges rather than on their abilities, strengths and positive experiences. There is also very 
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limited representation of their voices and experiences being explored, promoted, and valued 
directly as evidence in their own right, often because those voices are considered especially 
‘hard to reach’. We aimed to address this gap through a project funded by the Froebel Trust 
and co-constructed with practitioners and families. The project used an innovative Digital 
Storytelling methodology to capture the experiences and perspectives of five 4-year-old 
autistic children, and their families, as the children prepared to make the transition from an 
inclusive day nursery to primary school. This paper provides an overview of the project and 
presents the ‘I am…’ Digital Stories framework, which supports early years’ settings to develop 
a more holistic, person-centred understanding of the child. The framework focuses on who 
the child is rather than what they can or (more usually) cannot do and has formed the basis of 
a pilot study in which the Digital Stories methodology has been embedded in person-centred 
planning meetings, and extended to new early years settings. We report on the process and 
findings of the project and the impact it is already making in practice through positioning the 
child’s voice and perspective at the centre of discussions and planning. 
   

90131 Positive Behaviour Changes in Children With Autism Spectrum 
Disorder (ASD) Through the Development of a School-based Cafe 
Service
Mayuri Tokekar
Motivation to actively engage in any task is important to maximise learning. Meaningful tasks 
are highly motivating, and automatically facilitate active engagement through its natural 
reinforcement (Koegel et al., 2010). Children with ASD find it difficult to engage in a range of 
activities of everyday life including academics, social skills and leisure time. Therefore, it is 
critical to increase child’s motivation by exploring their interests and designing interventions 
which are derived through their choice. Since 2015, OT cafe project has been designed and 
run every year at a special needs school for children with ASD to address this need. In this 
project, students choose and create a range of cooked/baked items in the kitchen on a weekly 
basis. Overall, 17 children have benefited from participation in the OT cafe project since 2015. 
However, three children with ASD, aged 12 to 15 years old, have become regular members of 
this project; hence, their participation in the current study. They presented a significant number 
of difficulties across all performance areas. Collectively, they have run 8 events catering and 
serving more than 250 people developing social and functional skills. Data were collected 
through systematic observation means and reports. The results showed that all participants 
remarkably increased their time of active engagement and improved their flexibility to changes, 
developed their fine motor and endurance skills as well as reduced their sensory sensitivities. 
Importantly, the participants’ class teachers also reported overall increase in their motivation 
and confidence during all school lessons. 
   

90209 Inclusive Responses to Diverse Needs: A Study Exploring 
Technology Use in the Education of Autistic Pupils
Verity Ward, Sarah Parsons and Hanna Kovshoff
Recent years have seen an increase in the use of technology within all educational contexts, 
but research has mainly focused on large-scale surveys and experimental projects. These 
studies give insight into what technology is being used, but lack detail relating to how it is used 
with specific groups, in different contexts. For example, some autistic children find technology 
particularly appealing, and there has been some evidence to suggest it might be beneficial in 
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educational contexts. However, research on the use of technology in the education of autistic 
pupils often focuses on the design, development, and efficacy of particular technologies. Little 
work has been done to understand how technologies are actually used in the education of 
autistic pupils. Consequently, this small-scale study aimed to investigate current practices for 
the use of technologies with autistic students across 5 schools in the South West of UK. This 
paper presents the findings from semi-structured interviews with 10 educational professionals 
from mainstream, special and independent schools for primary and secondary-aged pupils. It 
details some of the innovative practices used across settings, with a particular focus on how 
these practices represent inclusive responses to the diverse needs of their students. It also 
explores the tensions between the practices reported by school staff, and the main focus of 
research within the field of autism and technology. 

   
90315 A Three-year Evaluation of Purpose-built Centres to Promote 
Inclusion of Autistic Pupils in Mainstream Schools
Ian Dale, Denise May, Alice Jones Bartoli and Holly Judge
Over 130,000 pupils in state funded schools in England have autism as their primary need. 
Seventy percent are educated in mainstream settings (DfE, 2018). Half of their parents say their 
child’s school place does not meet their needs. An autism charity and an education authority 
developed centres in three mainstream schools for pupils aged 11 to 16 to provide specialist 
support from trained staff, such as learning in small groups and therapies, and a calm setting. 
A three-year evaluation studied (1) the impact for pupils, families and the wider school (2) 
implementation lessons (3) whether this approach (or elements of it) can be considered good 
practice. A mixed methods approach was taken. Data was collected via questionnaires and 
interviews with pupils, parents, staff at the centres and the charity, and mainstream peers 
(matched by age and gender) as well as classroom observation. A range of validated measures 
were collected. Autistic pupils often experience lower education related wellbeing. There was 
no evidence of such a gap. The presence of the centres and their pupils is improving attitudes 
in mainstream pupils. Pupils were well-supported in their social development and supporting 
each other across year groups. Specialist skills and interests were allowed to develop. Fixed 
term exclusions were no higher than elsewhere; there were no permanent exclusions. Parental 
satisfaction was high. Parents said their children were unlikely to have managed in mainstream 
without the centres. Challenges remain – for example avoiding inappropriate placements and 
support for co-occurring conditions such as mental health. 

 THEME 

Knowledge Exchange

90113 Experiences that Promote the Development of Inclusive 
Practice in Beginning Teachers in Canada and Germany
Susanne Miesera and Jacqueline Specht
Educational settings that promote inclusion are more successful in achieving learning for 
all, the ultimate goal of education (Timmons & Wagner, 2008). Teachers who have adopted 
inclusive approaches are able to improve academic standards for all students over time (Florian 
& Black-Hawkins, 2011; Jordan, Schwartz, McGhie-Richmond, 2009). Developing expertise 
in teaching is a gradual and multifaceted process, involving the acquisition of content and 
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procedural knowledge, skills and abilities, a student-centered approach to instruction, and 
professional self-awareness and understanding (Berry, 2009). Pre-service teacher education 
programs are vital in teachers’ development of effective practices for inclusive classrooms 
(Copfer & Specht, 2014). This paper presents a comparison of the self-reported experiences 
that contributed to developing the instructional practices of pre-service teachers at the end 
of their respective teacher education programs in Germany and Canada. A concept mapping 
technique was employed (Kane & Trochim, 2007). A hierarchical cluster analysis revealed 
6 similar themes in both countries, relating generally to practicum experiences, personal 
experiences, prior employment, and university course work. In Canada, each of the clusters 
contained 16 to 24 statements, with an average bridging value between 0.15 and 0.58, 
revealing a very good representation of the data. In Germany, each of the clusters contained 
12 to 19 statements with 5 of 6 clusters having average bridging values between 0.13 and 
0.33; again, revealing a very good representation of the data. These results have implications 
for understanding the acquisition of effective inclusive practices in initial teacher education 
programs across both countries. 

90148 Building Partnership Between Experts and Stakeholders: 
An Implementation Science Framework for Teachers’ Professional 
Development on Autism Spectrum Disorder.
Irene Russo, Cynthia Zierhut Ursu, Filomena Agrillo and Paola Aiello
Education research in the United States has been paying particular attention toward the 
implementation of evidence-based practices (EBPs) for children with Autism Spectrum 
Disorder (ASD) in school settings. While research community is attempting to create training 
programs on ASD and EBPs, teachers in inclusive schools are in the front line both to maintain 
the focus on individual needs of children with ASD and to provide quality education to the 
rest of peers. The following project describes the on-going action research and collaboration 
between University of Salerno (Italy), a community-based intervention program and a preschool 
in Sacramento, California. The parties have worked together for three years in order to develop 
and test a training program on evidence-based teaching while ensuring the educational 
inclusion of learners with autism in pre-school classrooms. A single case pre-post test study 
design was piloted to test the effectiveness of multilevel strategies to sustain Group-based 
Early Start Denver Model (G-ESDM) implementation and address a complex of variables that 
might affect the success of the program in school context (Cook & Odom, 2013). The training 
model was based on implementation science principles, defining stages and drivers to ensure 
sustainable program success (Fixsen, Naoom, Blase, Friedman, & Wallace, 2005). Preliminary 
data demonstrate significant changes on the organizational structure and culture, users’ 
knowledge on ASD and G-ESDM, and children participation to various activities promoted by 
the institution. Our study provides a process of implementation that might be generalizable to 
other community-based collaborations, promoting the use of EBPs in mainstream classrooms.
   

90159 ‘Yellow Vest’ – Looking at Day to Day Inclusive Practices in an 
Innovative Dictionary Within Initial Teacher Training
Noelia Ceballos, Angela Saiz-Linares amd Teresa Susinos
We present the results of a two-year research and innovation project developed at the 
University of Cantabria (Spain) with pre-service teachers in Infant and Primary Education. The 
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proposal summarizes a process of systematic and collaborative inquiry with students on those 
concepts that students identify as nuclear in the subjects involved (Cook-Sather, Matthews, 
Ntem & Leathwick, 2018). The final purpose is to build a pedagogic polyphonic dictionary 
elaborated collaboratively from the voices of diverse informants (e.g.: families, children, 
teachers) and using different languages of inquiry and dissemination. The initiative finally seeks 
to recognize the value of the experiences and knowledge of people traditionally silenced in 
university epistemologies. This is a proposal that aims at promoting teacher training committed 
to educational inclusion (European Agency for Development in Special Needs Education, 2011; 
Ainscow, Dyson, Goldrick & West, 2012), by proposing an approach to concepts related to 
education for all that are constructed in our dictionary from an inclusive frame. We will focus on 
a paradigmatic case: the “yellow vest” (clothing worn at school for some children with special 
educational needs during playground and outings). In relation to this case we will analyze: 
the very concept of attention to diversity that this practice entails; the process of reflective 
evolution in the inclusive direction experienced by the students; and how the different agents 
(school leadership team, teachers, university lecturers and school students) have influenced 
the final configuration of the polyphonic definition of this concept that epitomizes a particular 
model of attention to diversity. 

 THEME 

Lifelong Inclusion

90341 Using Scaffolding to Promote Student Independence in 
Vocational Learning in a Post-16 Send Setting: A Collaborative Action 
Research
Effrosyni Stafyli
“Being supported towards greater independence and employability can be life-transforming 
for children and young people with SEN” (Department for Education[DfE], 2015, p.122). Many 
examples provide evidence that individuals with significant disabilities can be taught various 
vocational tasks. However, research on vocational learning for individuals with significant 
disabilities has been decreasing steadily. The most commonly used interventions rely on 
behaviour analytic techniques (e.g. reinforcement, self-management) and do not target generic 
support skills such as problem-solving or requesting assistance to prepare students for 
their transition to the diverse and unpredictable world of work (Cannella-Malone & Schaefer, 
2015). This collaborative action research project aimed to bring about change in the Post-
16 staff practice in an inner London maintained special school and to explore how a social 
constructivist approach using scaffolding can support the independence of a small group 
of students with complex SEND profiles during vocational learning. Two teachers and five 
teaching assistants participated as co-researchers in one cycle of planning-action-observation 
and reflection. The findings suggested that social constructivist approaches to teaching and 
learning can enrich vocational learning programmes for students with SEND by focusing on 
developing transferable self-scaffolding strategies, such as asking for help, that students can 
generalise in their transition to adulthood.  In this presentation, I will briefly outline how the 
project developed and present the scaffolding framework used. Finally, I will draw on examples 
from the vocational learning sessions to illustrate the key findings. 
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15:00 – 15:30

 THEME 

Inclusion as Social Justice

90137 Challenges and Opportunities for People with Disabilities in 
Post-Soviet Countries
Renata Ticha, Brian Abery, Sergiy Sydoriv and Valentyna Malanchii
Most countries that are former members of the Soviet block have signed and ratified the 
Convention on the Rights of Persons with Disabilities (CRPD). In all of these countries, 
however, the rights of persons with disabilities have not been upheld. Infringement of the 
rights of people with disabilities is widespread and includes the: right to education (Article 24), 
employment (Article 27), and participation in cultural life, recreation, leisure and sport (Article 
30). Despite the millions of persons in these countries with disabilities, this topic is rarely 
discussed in Western academic or social justice discourse. This presentation will outline the 
current state of affairs in education, employment, housing, and participation in community 
life for people with disabilities in a variety Post-Soviet countries, including Ukraine, Armenia, 
and the Czech Republic. The presenters will discuss the cultural perspectives on disability 
developed in Soviet times that still hold sway over the manner in which persons with disabilities 
of all ages are viewed and the societal conditions that have made these attitudes and beliefs 
difficult to change. A connection will also be made between infringement of the rights of people 
with disabilities in Post-Soviet countries and their limited quality of life. A comparison will be 
made between the current situation for individuals with disabilities in Post-Soviet Countries and 
the US, highlighting the differences and surprising similarities, including the prevalence and 
quality of institutions, lack of adequate employment opportunities, and the limited preparation 
teachers receive to instruct students with disabilities within inclusive settings. 
   

90271 Supporting Young People with Autism and Learning Difficulties 
in the Workplace
Claire Cookson
DFN Project SEARCH is a leading European charity that now delivers the award-wining US 
programme Project SEARCH in the UK, Ireland and Iberia. The conference presentation will 
present the latest data that challenges the perception that young people with SEND have 
limited success in gaining full-time employment. The evidence presented by DFN Project 
SEARCH highlights the types of jobs, rates of pay, gender, ethnicity and industry sectors where 
the programme has been very successful in 67 DFN Project SEARCH sites. The programme 
has a licensed model that has clear fidelity criteria that must be followed by local sites in order 
to get success. The approach of immersing the young people with appropriate support in 
an employer’s premises works. DFN Project SEARCH can evidence a 60% employment rate 
post programme for jobs of at least 16 hours per week. The process of enabling a targeted 
group of young people to gain competitive marketable skills that employers are clearly looking 
for has proved to be very successful. The presentation will explain the benefits of a licensed 
programme with clear quality standards. It will also highlight the difference gaining employment 
has made to the lives of young people with SEND. 
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90272 Special Education Provision in Bahrain Public Schools:   
A Multiple Case Study
Hala Al Khalifa
This study is an empirical investigation of special and inclusive education provision in Bahrain 
public schools. The inclusion or mainstreaming initiative in Bahrain public schools only began 
in the year 2005 by the Ministry of Education and is a rather recent initiative that is treading 
new grounds. However, since its inception there has been no quality review or diagnostic of 
the effectiveness of the inclusion program and the provision, practice and resources available 
to support students with special needs and disabilities. In this regard, this study aims to 
evaluate the effectiveness, efficiency, and quality of special education programs and services 
to determine if the Ministry of Education is meeting the needs of students with SEN and 
disabilities, including their entitlement to a free appropriate public education. A central tenet 
is that despite the move towards inclusive education and the policies embracing the value 
of inclusion, implementation was a challenge to the case study schools. The results suggest 
internal and external barriers at various levels including the schools’ overall culture, policies 
and practice towards the development of inclusive education in Bahrain public schools. The 
main implication of this study is to provide a foundational knowledge base for inclusive and 
special education in light of the limited research literature available in the country. 

90335 Inclusion of Syrian Refugee Children in Turkish Public Schools: 
Supporting Communication Needs Through Makaton Symbol 
Language
Oguzhan Hazir and Turgut Karlidag
Since the beginning of the devastating Syrian civil war, 3.6 million Syrian refugees have entered 
Turkey and this number is increasing day by day. Today, Turkey remains as the country which 
hosts the largest number of refugees in the world (UNCHR, 2019). According to official figures, 
there are around a million Syrian school-aged children in Turkey and most of these children 
lives outside of the camps (UNCHR, 2019). To fulfil its’ international obligations and ensure 
that Syrian refugee children’s access to education, the Ministry of National Education of 
Turkey enacted “Educational and Learning Services for Foreigners” regulation in 2014. With 
this regulation, Syrian children have granted to access education services in public schools 
without needing a residence permit and they had the same educational rights with their age 
Turkish peers. Turkey had no previous experience of refugees in such high numbers (UNCHR, 
2019). School system had a monolingual structure and teachers were not trained about how 
to deal with the educational needs of refugee children (Aydin & Kaya, 2017;Sahin &Sumer, 
2018). Also, policies about supportive educational services were not clear. Further, resources 
and infrastructures of the public schools were not enough to accommodate these children 
(Aydin &Kaya, 2017;Sahin & Sumer, 2018). These kinds of challenges created many barriers 
to successful inclusion of Syrian Refugee children in Turkish public schools (Aydin & Kaya, 
2017;Sahin & Sumer, 2018). Language and communication barriers stand as one of the most 
important among the barriers Syrian refugee children face in public schools. Most of the Syrian 
refugee children start to school without speaking Turkish. Thus, they struggle to obtain the 
necessary level of Turkish to catch up with their peers (Aydin & Kaya, 2017;Gozpinar, 2018). 
Further, many Syrian refugee children missed the vital years of schools and their education 
was interrupted due to the civil war in Syria (UNHCR, 2019). For that reason, they also suffered 
from illiteracy even in their home language (UNCHR, 2019). Also traumatised experiences 
and serious emotional distress prevent their adaptation process (Aydin & Kaya, 2017;Sahin & 
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Sumer, 2018, Gozpinar,2018). The situation for refugee children with additional communication 
difficulties is even tougher. Their presence usually underestimated due to lack of assessment 
and support services (Acar et.al,2019). Language and communication barriers affect children’s 
social adaptation severely. Lack of communication with peers or other school staff leads to 
social exclusion and isolation of Syrian refugee children (Aydin &Kaya, 2017;Sahin & Sumer, 
2018).

The Aims and Objectives 
The main aim of this project is to overcome language barriers of Syrian refugee children in 
Turkish primary schools by using Makaton Symbol Language which will be supported by 
pictographic books and other visual support materials. By doing so this project aims: 
• To improve communication between school staff who only speak Turkish and children and 

their parents who are not able to speak Turkish. 
• To support the process of learning Turkish as an additional language for refugee children. 
• To improve social interaction of refugee children. 
• To improve staff awareness and expertise to deal with the language needs of refugee children. 
• To create a whole-school approach which promotes a better inclusion for children. 

Makaton as a Tool for Supporting Language Needs 
Makaton was developed in the UK in the 1970s to support the communication needs 
of children with learning and/or communication difficulties. Makaton combines words 
with signs and symbols. In this way, it supports communication and makes it easier to 
understand (Makaton Charity,2008). Today, Makaton is used widely in the UK to support the 
communication needs of people in public places from schools to courts. In their research, 
Mistry and Barnes (2013) also found out that Makaton is very effective to support talking of 
children who use English as an additional language. It increased children’s interaction with 
peers and school staff (Mistry & Barnes, 2013). Also, the number of words children used in 
English was increased during the use of Makaton (Mistry & Barnes,2013). In a similar vein, 
Detheridge and Detheridge (2002) stated that symbols can be supportive in vocabulary building 
and improving literacy. Also use of symbol-based materials encourages students to participate 
in activities more (Pampoulou & Detheridge, 2007). Methodology The data collection tools 
and the materials to be used in this project will be adapted and prepared for 1 year and these 
tools; interviews, observation, questionnaires will be applied to headteachers and teachers 
before the intervention. In the intervention phase, the Makaton program will be applied to pre-
school students and teachers for a total of 5 months in 3 different cities. After the intervention, 
interviews with the headteacher and teachers will be held, observations and questionnaires will 
be used for teachers and students for the assessment of project. 

 THEME 

Innovative Practices

90061 Pedagogical Practices of Oral Skills in Students With Autistic 
Spectrum Disorders
Nikolaos Panopoulos
Communication includes a wide range of difficulties for students with Autism Spectrum 
Disorder (ASD) from acquisition and processing of information, verbal expression to reading 

http://et.al
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and writing. Therefore, these students face challenges in their school life. The purpose of the 
present study is to show how the support of students with ASD in certain oral speech skills 
contributes to the access of the general educational curriculum. The methodology used was 
action research in three schools of general education and lasted 3 years. The research was 
conducted in Greece by the second teacher of the class who only supported students with 
special educational needs. Specifically, we conducted three case studies of students with 
an average age of 15.3 years. Students were diagnosed with ASD. Qualitative data from the 
action research were collected through observation methodology with informal pedagogical 
evaluation in checklists of basic skills. Furthermore, the methodology of the intervention with 
field notes was applied to the form of the teaching interaction. The results showed that skills 
of engaging in dialogue, skills of listening, and skills of clear and precise expression support 
students with ASD to achieve general classroom teaching goals. In conclusion, the research 
makes it clear that the pedagogical material needs to be accompanied by differentiated 
activities of oral speech skills so that students with ASD can play an active role in what is 
happening in the class of secondary education. 
   

90173 Socio-labor Training and Intellectual Disability: An Evaluation 
of Diploma Program in Labor Skills From Experience of Chile
Paula Contesse, Pilar Pineda and Josep Sanahuja
Have a paid job is a necessary condition for the social inclusion of any person and significantly 
improve their quality life (QOL). However, the majority people with intellectual disabilities 
(ID), is still not a tangible fact. The current post-secondary training alternatives for people 
with ID are scarce, as well are the experiences aimed at labor inclusion. However, there are 
experiences of socio-labor training for young people with ID in institutions of higher education. 
In Chile, the Diploma in Labor Skills of the Andrés Bello University was created in 2006 to 
respond to the demands for training for employment that these young people require. This 
communication describes and analyzes the contribution to the QOL index of this program, 
according to the perception of students and parents. The findings highlight the importance and 
their contribution to the QOL of young people with ID. Additionally, a theoretical and empirical 
contribution to future public policies oriented to the attention of this group. A sequential mixed 
methodology is used. The quantitative data derived from the application of the Comprehensive 
Assessment Scale of QOL for people with ID and of the development are taken to focus groups 
with the students and their respective parents. The specific results indicate an increase in the 
rate of QOL in the higher courses, as well as, parents and students believe that the program 
has opened up development possibilities allowing them to improve their QOL

 THEME 

Parents as Partners

90292 Institutional Resistance, Privilege, and the “Battle” for 
Inclusive Education
Priya Lalvani
Families of children with disabilities have long held the clinical gaze, rooted in the “regimes of 
truth” developed by those in positions of power and control (Foucault, 1974). In the context 
of schooling, these parents often find themselves resisting discourses of otherness, and 
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advocating for access to resources and inclusivity for their children. As such, they perceive 
themselves to be in a “battle” for inclusive education within institutionally sanctioned 
systems that uphold an ableist ideology of “separate but equal” for some students. In this 
paper, I discuss the extent to which decisions about placement in inclusive classrooms are 
parent-driven, and examine the steering practices and master narratives through which the 
segregation of large numbers of children with disabilities in schools is upheld. I explore how 
mothers of children with disabilities are positioned, and how they counter-position themselves, 
within an educational system that stigmatizes children with disabilities through the labels they 
are assigned or through the environments in which they are often educated. I problematize 
the extent to which family advocacy is linked with socioeconomic privilege, and as such, 
contributes to inequitable outcomes. I conclude with implications for professionals and 
families, and possibilities for change. Specifically, I outline ideas for new models of family-
professional partnerships. I call for a movement away from individual advocacy and toward 
collective activism based in an understanding of inclusivity as a fundamental human right and a 
vision for truly equitable schools. 

15:30 – 16:00

 THEME 

Inclusion as Social Justice

90044 Peer Relations as a Quality Indicator for Inclusion: A 
Systematic Review on Inclusion Programmes
Sepideh Hassani
It appears that for some students –especially those with special educational needs, refugees, 
students with problems in learning or chronic diseases– the embedding in the classroom 
community is inadequate in terms of friendships, acceptance by their classmates and the 
associated self-perception (see e.g. Bossaert et al., 2013; Schwab, 2018). Although there are 
many intervention programmes to promote the social participation of all students or specific 
children, there is no systematic overview of how effective these programmes are. As a result, 
this systematic literature review analyses already existing programmes and their effectiveness. 
The review is based on the following questions: How is inclusion and social participation 
operationalised in the programmes examined? Who is the target group? Which diversity 
dimensions are addressed in the inclusion programmes? Which aspects (e.g. behaviour of 
pupils/teachers, didactic setting) are in the focus of the programme? Which research methods 
and inclusion criteria have been used to evaluate the programmes? What characterises 
successful intervention programmes? The systematic literature review is carried out via several 
databases with clearly defined keywords. In addition, journals are also included. In order to 
understand the selection of the studies, two independent people will carry out the selection. 
The results could be used later in order to develop a support programme that is effective and 
easy to implement in the classroom. Further, the analysed success factors of the different 
programmes could subsequently be used from a professional view to improve the evaluation of 
social inclusion programmes for students in primary and secondary schools. 
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90104 Education for All or More of the same? Migrant Students and 
Assessment in Ireland
David Larkin
As part of my Ed.D course at DCU, I am currently researching Migrant students in Irish schools, 
which focuses on social justice, inclusive practice and assessment. I would like to give a brief 
overview of what the limitations are for migrant students in the Irish education system and 
what can we do, as teachers, to develop an equitable, equal, diverse and inclusive classroom? 
My paper will attempt to briefly discuss the broader issues at a macro level (political, 
economic etc.) before focusing on inclusive classroom practices, in particularly assessment 
and continuous professional development for teachers, at a micro level. Current research 
shows that migrant students have, and continue to experience social and cultural exclusion 
for a number of reasons which is contributing to migrant students’ exclusion from education. 
Migrant students are often from countries where English is not their first language. Assessing 
the curriculum, assessment, social interaction, language barriers, teaching methodologies 
and pedagogies are just a few examples of how difficult it is for migrant students’ inclusion 
in school. Migrants’ lack of the English language can contribute to migrants feeling excluded 
socially and culturally which, in school, also contributes to poorer grades, significantly lowers 
their third-level opportunities (if any), job prospects and overall quality of life. Migrants are 
often ‘priced’ out of third level courses and non-EU fees (should migrants be in the country 
for less than five years) are significantly higher than EU fees. Darmody et al (2016) argue that 
“Academic outcomes are a crucial aspect of wellbeing.” 

 THEME 

Innovative Practices

90048 Ensuring Learner Success Through Targeted Collaboration and 
Progress Monitoring – PAGS® (Profile Assessment and Goal Setting)
Feliciea Jibson
PAGS® assesses the skills individuals need in order to be able to navigate their way through 
education, work and life. These skills underpin academic learning and without them, individuals 
struggle in the classroom, making the attainment of qualifications unnecessarily out of 
reach of many of our students. PAGS® supports users to develop these necessary skills 
in individuals. Learners may not show a developmental pattern in the acquisition of skills 
therefore significant gaps in the attainment of the individual can be missed, assuming that a 
certain level of performance was automatically credited from early skills. PAGS® is developed 
to work alongside any academic curriculum. PAGS® has been trialled in schools and colleges, 
specialist school for children with autism and also with selected individuals. The PAGS® 
questionnaires were completed by a teacher or by an adult who is familiar with the learner or 
by the learner. The results from the questionnaires were collated and provided in the form of 
a table, showing the strengths of the individual as well as their developmental needs. In doing 
this, the table shows areas that the learner would benefit from targeting in a developmental 
order. It has been developed to assist teachers in producing coherent, well-documented 
strategies and plans that consider the developmental stage of the learners. Expected outcome: 
We expect learners will increase their overall score (four areas) with 10-15% in 12 months, 
depending on diagnosis and additional learning difficulties or/medical conditions. 
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 THEME 

Knowledge Exchange

90295 Implementations of Inclusive Education in Saudi Arabia: A 
Critical Systematic Review Paper
Arwa Alrawkan
The global education system today allows students with disabilities to effectively learn 
through inclusive education classrooms (Meynert, 2014). Inclusive education seeks a better 
learning environment by minimizing challenges and maximizing the chances of receiving equal 
educational rights (Grynova & Kalinichenko, 2018; Imaniah et al., 2018). Education for students 
with disabilities in the Kingdom of Saudi Arabia (KSA) offers services in either special or 
inclusive classes to provide appropriate academic support for all students, regardless of their 
differences and needs (Aldabas, 2015). However, one of the potential benefits of an inclusive 
education for students with disabilities in Saudi Arabia may be undermined by some barriers 
of effective implementations (Alshenaifi, 2018). Therefore, the objective of the present paper 
is to provide a systematic critical review of the history of inclusive education in the Kingdom 
of Saudi Arabia (KSA), to determine the current state of inclusive education in the KSA, how 
inclusive education is effective in the KSA , and to identify the barriers to effective inclusive 
education in the KSA. Upon review of literature, inclusive education has not been effectively 
accomplished in the KSA. Based on literature of effective practices, this paper offers guidelines 
for policies and recommendations in order to overcome barriers that will help promote a 
successful practice of inclusive education in the KSA. 

 THEME 

Lifelong Inclusion

90052 Transition Times Two: Transitioning to Postsecondary 
Education and Post-Injury Self after Traumatic Brain Injury (TBI)
Emily Tarconish
Students with disabilities face many changes when transitioning from secondary to 
postsecondary education. They must recognize the differences in available supports and 
accommodations, hone college readiness skills, and self-advocate to receive needed 
academic adjustments. These challenges may be exacerbated for students transitioning to 
postsecondary education with traumatic brain injury (TBI), a rapidly growing group. As TBI 
can affect a broad range of functions, including physical, cognitive, emotional behavioral, 
and psycho-social, students with TBI need to adapt to changes to these abilities, as well 
as a new educational setting. This presentation will address how students with TBI can 
prepare for both, providing guidance and tools to do so. Research-based practices regarding 
transition strategies for students with disabilities will be presented and specifically applied 
to students with TBI. Specific areas for discussion include coordinating care for medical, 
psychological, and behavior needs, dealing with fatigue, developing learning skills that 
address TBI-related cognitive impairments, relevant accommodations and how to obtain 
them, and accommodating psychosocial needs. A key area of consideration, developing 
self-determination and self-advocacy skills, will be discussed, with particular emphasis on 
how students dealing with self-awareness impairments, a common consequence of TBI, can 
enhance these abilities. 
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 THEME 

Parents as Partners

90339 The Participation of Children with Multiple Disabilities in the 
Florida State Alternate Assessment: Parent Perspectives
Lori Reese
The perspectives of parents of children with multiple disabilities regarding their understanding 
and involvement in their child’s participation in the Florida State Alternate Assessment (FSAA) 
Performance Task and Datafolio are explored in this study. In the United States, federal policies 
require all students to participate in state-wide formal assessments, including students with 
multiple disabilities. Current research literature examines the perspectives of teachers and 
other education professionals regarding the man facets of formalized assessment. However, 
the perspective of parents of children with multiple disabilities and their child’s participation 
in formal alternate assessment is scant. Throughout this study, the reflections of six parents 
of children with multiple disabilities in formal assessment participation and the Individual 
Education (IEP) meeting are examined. In this qualitative inquiry, data were collected through 
semi-structured interviews and an online focus group, then analyzed through the method 
of constant comparison coding with reflections captured in an ongoing research journal. 
According to their responses, the parents in this study had minimal knowledge of the FSAA 
and limited understanding of the criteria for assessment participating. Most parents had 
negative perceptions of the FSAA as they felt it did not measure knowledge on their children’s 
ability and level of learning. 
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Supportive Education (ISEC) 9th Conference. These members were also part of the dynamic 
academic committee led by Dr Zachary Walker, assisted by Dr Jessica Hayton and Dr Keri 
Wong. As too our nasen colleagues, CEO Professor Adam Boddison, trustees, Sue Soan and 
Elaine Colquhoun, and Gina Wookey, head of sales and marketing, whose support has been 
invaluable.   

A particular thanks to our Centre for Inclusive Education Project Manager Dean Crow whose 
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