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Figure 1 – Distribution of respondents by faculty

Overall 1,530 students (13% of all UCL students) accessed the survey and 1,119 students reached the
end of the survey (referred to as ‘completed’). This meant that 411 students failed to complete the survey.
Due to the set-up of the survey, data was recorded each time a respondent clicked the button to move to
the next page. This meant that although some students ‘gave-up’ part way through the survey their
responses were still recorded. On average, students answered 12 questions; the modal class was 19 with
174 students answering 19 questions.

Of those who did not complete the survey, just 6 students did not answer any question and 55 students
only answered the first question, which asked whether they are using e-learning. 69% of the students who
only answered only the first question said that they were using e-learning. It is not clear why some
students stopped the survey after the first question, however they were a small percentage (4%) of the
total respondents.
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Lack of contact and interaction
47% of respondents commented that e-learning reduced the amount of student-teacher and
student-student interaction. Respondents were particularly concerned about having to wait for a response
to a question and noted that it might be more difficult to understand a written response.

“Can be difficult to explain a problem or difficulty; even with a reply to a question you may still be
stuck... Delay in getting a response to a question and lack of reassurance you get from speaking
to a person. […]”
Undergraduate, Built Environment

“If you don't understand something, it's harder to achieve comprehension on a computer than if a
lecturer, for example, was there to explain. Sometimes responses from fellow students or
lecturers can be slow in coming. Questions can be ignored by accident, whereas in real life, this
would not often occur.”
Undergraduate, Life Sciences

A few respondents commented that e-learning might not cater for some learning styles and might lead to
a lack of development of communication and interpersonal skills. For non-native speakers of English, it
was noted that e-learning would make it more difficult to practise speaking and listening skills.

“[...] Some students learn better through visual learning and teachers movements or jokes can help.”
Undergraduate, Mathematical and Physical Sciences

“I still find that e-learning shouldn't completely replace face-to-face teaching and group meetings.
Human interaction is limited online. Maybe the students would be missing out in social skills and
on how to defend your point-of-view on the spot. Online communication is very prone to
misunderstandings. Especially because people don't pay attention when reading/writing emails.”
Postgraduate (Research), Engineering Sciences

It was also suggested that e-learning could make it more difficult to develop communities and
student-teacher relationships and reduce the amount of social interaction between students.

“[…] It tends to replace a close relationship with tutors which I've always found to be one of the
most valuable things about university teaching.”
Postgraduate (Taught), Arts and Humanities

“[…] Rapport between tutors and students is harder to build online than actually meeting
someone face to face. Reduces time spent in lectures and therefore reduces amount students
see each other and socialise!”
Undergraduate, Life Sciences

“[…] If you're doing a course as part of a group and you're meant to do the course online, you
don't get the same friendship forming among the group as you would in lectures/classes.”
Undergraduate, Social and Historical Sciences

“[…] Loss of the 'university experience' - as e-learning is not a very social activity compared to
traditional methods of learning. […]”
Undergraduate, Social and Historical Sciences

Respondents also commented that a reduction in face-to-face contact would make it more difficult to
identify the students who are struggling or not contributing to activities such as group work or discussions.

“[…] Less immediacy sometimes to communication - may be more difficult for UCL/tutors/lecturers
to know what's going on with students and problems may be less easily identified/discussed.”
Postgraduate (Taught), Arts and Humanities

“[…] Over reliance on distance activity reducing face contact and interpersonal communication
may isolate students & lead to further stress & personal difficulties in students not coping so well.
With less face contact this may be harder to identify failing students & ultimately lead to poorer
results both for individuals AND the institutions.”
Postgraduate (Taught), Biomedical Sciences
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Other drawbacks
Two other drawbacks mentioned were the health issues related to using a computer and the potential for
distraction by other internet sites.

Use of a computer: 8% of respondents were concerned about the health effects of using a computer, in
particular eye strain from reading from a screen, with many students preferring to print out materials.

“[…] Find it difficult to read large chunks of text on screen - still end up printing out papers for
ease of reading/annotation etc.”
Postgraduate (Research), Biomedical Sciences

“[…] Sitting at a computer (for long periods) is bad for your eye and back (if you sit badly) […]”
Undergraduate, Built Environment

“[…] Staring too long at a computer screen is not good for the eyes; sedentary position for lengthy
periods of time is unhealthy.”
Undergraduate, Life Sciences

Distracted by the internet: 5% of respondents commented that if they had to use the internet to study
then they would be more easily distracted by things such as personal email, communication with friends,
online games and non-academic websites.

“As soon as you open a web-browser, the entirety of the web is a potential distraction. No such
distraction if you're sitting in a library with a book, notepad and pen. […]”
Undergraduate, Biomedical Sciences

“When you go on to a computer to work, it is easy to get distracted by other things on the internet
e.g. Facebook, MySpace, news sites etc”
Undergraduate, Life Sciences
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13% of those using WebCT and 8% of those using Moodle were unhappy that they were not able to
access all of their lecture notes online. In addition, 9% of WebCT users commented that where lecture
notes were provided online, they were not made available as quickly as they would have liked.

“Not used by many academic staff. It is used on only one of the courses I take. The info is not
always up-to-date. […]”
Postgraduate (Taught), Engineering Sciences

“Information appears to take a long time to be uploaded to the site. It doesn't provide
comprehensive cover, all modules should be forced to provide teaching tools on WebCT.”
Undergraduate, Life Sciences

“[…] Lecture notes don't always go up until after the lecture has happened (still v useful but
means I have to madly scribble all through lecture instead of listening to what the lecturer is
saying).”
Undergraduate, Life Sciences

“[…] Lecture slides etc can take a long time to appear on there - would rather have it before the
lecture so it is easy to take notes during the lectures.”
Undergraduate, Life Sciences

“Not all courses use it, there needs to be more departmental consistency, instead of leaving up to
individual lecturers.”
Undergraduate, Mathematical and Physical Sciences

7% of respondents stated that a benefit of e-learning was having lecture notes online so that they could
catch up if they had been ill or unable to attend a lecture. In addition, a few students noted that provision
of lecture notes would enable them to concentrate more in lectures and to come better prepared having
read the notes in advance.

“[…] Accessing lecture notes online means you can really concentrate on listening during the
lecture itself.”
Undergraduate, Biomedical Sciences

“[…] Enables students to have copies of lecture notes / relevant readings prior to lectures - which
makes learning more effective / can get more benefit out of each lecture if can prepare in
advance.”
Postgraduate (Taught), Built Environment

“If you are ill and miss a lot of lectures it's incredibly difficult to catch up and to get other people's
paper notes. […]”
Undergraduate, Mathematical and Physical Sciences

“[…] Clearly it is also incredibly useful to be able to keep up with work if you are too ill to attend
lectures in a classroom. […]
Postgraduate (Taught), Social and Historical Sciences

However, 9% of respondents felt that it could also be a drawback as some students would choose not to
come to lectures, preferring to read the materials online. There was also some concern that the number
of face-to-face sessions would be reduced by staff as more materials are put online.

“[…] Students could become dependent on online lecture notes and materials and not attend lectures.”
Postgraduate (Taught), Built Environment

“It may prevent students from turning up to 'live' lectures and tutorials since so much information
is available online.”
Undergraduate, Laws

“[…] Danger that a majority of students will embrace e-learning and non-e-learning facilities (e.g.
areas of the library where discussion is possible) will end up being reduced leaving a minority of
students who don't like e-learning being disadvantaged.”
Postgraduate (Research), Life Sciences



E-learning at UCL: a student perspective 14

10% of respondents commented that a reduction in paper handouts would benefit the environment, with a
handful of students happy that e-learning would reduce the amount of paperwork and textbooks they
need to carry round.

“[…] Fewer books and written materials are used which is an excellent step in reducing carbon
emissions.”
Postgraduate (Research), Arts and Humanities

“An online repository of information, with lectures, textbooks etc will save us lots of money and
also save our BACKS as we will need to carry less.”
Undergraduate, Life Sciences

“It can serve as a backup resource in an emergency, e.g. if you have lost part of your notes in the
period leading up to your exam.“
Undergraduate, Life Sciences

1.2 Delivery of multimedia and interactive learning materials
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Figure 4 – Benefit of the delivery of
multimedia

Figure 5 – Benefit of interactive learning
materials

Delivery of multimedia was rated as beneficial (rating of 4 or 5) by 60% of students. Students from Arts
and Humanities rated this lower than the overall rating with only 45% rating it as 4 or 5 compared with
Biomedical Sciences where 70% rated it as 4 or 5. There was no significant difference between the
ratings given by undergraduates and taught postgraduate students.

The provision of interactive learning materials was rated as beneficial (rating of 4 or 5) by 66% of
respondents, however the results hide the differences between faculties. Students in Arts and Humanities
and Laws had mixed views about the provision of interactive learning materials with only 43% and 47%
respectively rating it as 4 or 5. Students from Biomedical Sciences and Life Sciences perceived more
benefit from interactive learning materials with 78% and 79% respectively rating it as 4 or 5.

4% of students cited multimedia and interactive learning materials as benefits of e-learning, stating that
they can aid learning by explaining difficult concepts and make the learning experience more interesting
as well as allowing access to materials shown in class.

“[…] Videos demonstrating clinical examinations are an invaluable resource.”
Undergraduate, Biomedical Sciences

“[…] Interactivity and animations make the subject more lively and interesting.”
Undergraduate, Engineering Sciences

“[…] It gives a possibility of seeing animations, videos etc. It allows us to do the experiments and
exercises we are not able to do in the lab or that are too expensive or dangerous to health and safety.”
Undergraduate, Life Sciences

“[…] Animations can communicate an idea that is almost impossible to explain otherwise. […]”
Undergraduate, Mathematical and Physical Sciences
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Figure 8 – Benefit of the development and support of "learning communities"

Very few students mentioned development of learning communities as a benefit of e-learning.

“[…] Community of people to help with problems when needed.”
Undergraduate, Life Sciences

As a drawback of e-learning, a small number of students commented that due to a lack of interaction,
e-learning might make it more difficult to develop and maintain communities.
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“I would like to use it for class discussion but I don't think anyone checks it regularly enough,
myself included.”
Moodle - Postgraduate (Taught), Arts and Humanities

“[…] Online discussions could be very useful, but their profile is too low so they are not widely
used enough to work”
WebCT – Undergraduate, Biomedical Sciences

“[…] Lecturers are not aware of WebCT. They do not respond to questions posted on WebCT
message board. […]”
WebCT – Undergraduate, Life Sciences

“The little discussion boards and chat rooms are a joke amongst all the students in our
department who are forced to use them to write silly little discursive messages to students at
another university about a forced discussion. No-one takes it seriously.”
WebCT - Undergraduate, Arts and Humanities

“The discussions used by students to ask questions are clogged up by petty chit-chat most of the
time, a separate area for this would be useful (a social forum), especially for first year students”
WebCT – Undergraduate, Mathematical and Physical Sciences

3.2 Using instant messaging or chat (synchronous – real-time communication)

Synchronous: student-to-teacher
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Figure 11 – Benefit of synchronous
communication: student-to-teacher

Figure 12 – Benefit of synchronous
communication: student-to-student

Views on synchronous communication were fairly mixed, with a slight preference towards synchronous
communication for student-to-student interaction. 33% of respondents from the Built Environment rated
synchronous student-to-student communication as highly beneficial, whilst 40% of respondents from
Laws rated synchronous student-to-teacher communication as highly beneficial.

Few students mentioned chat but those that did felt that it would be useful to have the facility available for
instant clarification on things by both staff and students.

“Instant messaging with tutors would be useful, sometimes we might just want to email them and
ask a question, but if they are online anyways, it'll be quicker to reach them.”
Undergraduate, Engineering Sciences

“I like the thought of regular chat rooms with lecturers, even if only once a month, because we
often argue about different questions amongst ourselves and it would be helpful if we could bring
an expert into some of these arguments! […]”
Undergraduate, Life Sciences
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Facebook, MySpace:
student-to-student
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Figure 13 – Benefit of using Facebook or MySpace for revision purposes: student-to-student

Students were more or less evenly split over their attitude to using Facebook and MySpace for revision
purposes, with 38% rating it as beneficial (rating of 4 or 5) and 37% rating it as not beneficial (rating of 1
or 2). 49% of respondents from Laws rated this as beneficial (rating of 4 or 5), which is likely to be related
to the fact that that Facebook is currently used in Laws.

“I can see no point in having a Facebook page for revision purpose the discussion board on
WebCT seems sufficient to me.”
Undergraduate, Life Sciences

A handful of students reported that Facebook is already being used to support their learning, however it
would seem that this has been set up by students, rather than by staff.

“[…] The Law Society also disseminates information regarding latest events online through
Faceboo.k […]”
Undergraduate, Laws

“[…] Certain teachers can be contacted through Facebook which is useful as many students use
it more than e-mail […]”
Undergraduate, Laws

“We have some online materials, and the students started off by using the discussion questions
pages, but to be honest everyone uses Facebook for these sorts of questions now. […]”
Postgraduate (Taught), Social and Historical Sciences

“[…] Among students, we also share documents/ideas and discuss course related issues through
Facebook. […]”
Postgraduate (Taught), Social and Historical Sciences

Of those students who cited the internet as a possible distraction when studying, Facebook was one of
the main tools cited as a potential distraction.

“[…] Many students will use Facebook or MSN whilst reading online materials. […]”
Undergraduate, Arts and Humanities
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4.2 Online exams

Online exams
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Figure 15 – Benefit of online exams

Only 34% of students rated online exams as beneficial (rating of 4 or 5), with 40% rating them as not
beneficial (1 or 2). Respondents from Arts and Humanities and Laws were least in favour of online exams
with over 50% rating it as not beneficial (1 or 2).

6% of respondents were concerned about plagiarism and cheating with online assessment and
specifically cited online exams.

“[…] A greater chance of cheating e.g. the use of Google etc in online tests. […]”
Undergraduate, Biomedical Sciences

“[…] It (e-learning) cannot really be used for tests, etc as there is no method of monitoring people
and stopping them from cheating.”
Undergraduate, Life Sciences

“[…] People might not take exams as seriously if they were held online and are perhaps more
likely to cheat.”
Undergraduate, Mathematical and Physical Sciences

There were also concerns with the reliability of systems during online exams.

“Online exams may cause difficulties if the system crashes, and problems with technology may
cause unnecessary stress.”
Undergraduate, Social and Historical Sciences

There were also a couple of concerns about the types of questions used in online exams and potential for
errors when marked by a computer.

“[…] Difficult to test for anything other than with multiple choice questions and those with
numerical answers.”
Undergraduate, Life Sciences

“[…] Online tests can be marked incorrectly if they are completely computer marked.”
Undergraduate, Mathematical and Physical Sciences

“[…] Automatically marked systems are generally very linear and allow little original thought.”
Postgraduate (Taught), Engineering Sciences
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4.3 Online submission of coursework

Online submission of coursework
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Figure 16 – Benefit of online submission of coursework
Online submission of coursework was also highly rated, with 67% of students rating it as beneficial or
highly beneficial. All the respondents from Engineering Sciences gave online submission a rating of 3 or
higher. Only a small number of students mentioned online submission as a benefit of e-learning and
commented that it saved students from having to travel into the university to submit coursework.

“[…] It helps teachers as submitting coursework online is more reliable and easier to follow/keep
administered.”
Undergraduate, Arts and Humanities

“[…] Some students would benefit from being able to submit course work online thus saving them
travel and printing expenses.”
Postgraduate (Research), Life Sciences

“[…] Coursework may be marked more easily/fairly if submitted electronically, since the contents
can be checked for plagiarism. […]”
Undergraduate, Life Sciences

A few students regarded online submission as a drawback and were concerned about technical failure
during submission and the lack of proof of submission. There were also concerns that some students
might make excuses for not completing the work based on technology failures.

“1) You can't always trust technology. It has a habit of failing you when you most need it! […] 3)
Students might use it as an excuse for not completing work (e.g. 'Oh, I've been disconnected
from the internet so I couldn't send you the work', or even 'Oh I sent it to you... I don't know why
you didn't get it.')”
Undergraduate, Arts and Humanities

“More reassuring to hand work in by hand, that way you're sure you've submitted.”
Undergraduate, Mathematical and Physical Sciences

“[…] Heavily reliant on computer working properly - failure of this can lead to a lot of problems e.g.
late submission of coursework.”
Undergraduate, Social and Historical Sciences



E-learning at UCL: a student perspective 23

4.4 Student review or assessment of each other’s work (peer assessment)

Peer assessment

14% 20%
29%

23%
14%

0%

20%

40%

60%

80%

1 2 3 4 5

Level of benefit
(1= not beneficial 5=highly beneficial)

Figure 17 – Benefit of student review or assessment of each other's work (peer assessment)

37% of students rated peer assessment as beneficial (rating of 4 or 5). This rating was a lot higher in the
Built Environment (51%), Engineering Sciences (48%) and Laws (49%). In Laws the modal class was a
rating of 5 (highly beneficial).

48% of taught postgraduates rated peer assessment as beneficial (4 or 5) as opposed to 33% of
undergraduates. Very few students commented about peer assessment.

4.5 Receiving results/progress reports online
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Figure 18 – Benefit of receiving results or progress reports online

76% of respondents rated receiving results and progress reports online as beneficial or highly beneficial,
however only 3% of respondents cited this as a benefit of e-learning.

“[…] Online progress reports could be more frequent and therefore more indicative of how you
are doing.”
Undergraduate, Laws

“[…] Fast way to view results of tests, etc online, without having to wait for the next contact with
the tutor to obtain results”
Undergraduate, Life Sciences

Of those currently using WebCT, 5% liked the ability to receive results and feedback through WebCT. In
the majority of cases this was related to the speed of receiving marks after completing an online quiz and
the ability to view statistics for the whole class.

“[…] Get your marks back straight after you complete work - don't have to wait for it to be marked.”
Undergraduate, Mathematical and Physical Sciences
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Use of e-learning
To find out how many students are using e-learning, they were initially asked whether there is an
‘e-learning component’ for any of the modules or courses that are studying. To clarify what was meant by
e-learning, the following examples were given: online course materials, online submission of coursework,
use of online communication (discussions, email), tools for collaboration (wikis, blogs).

Are you using e-learning?

Don't
know
5%Yes

73%

No
22%

Figure 19 – Percentage of respondents using e-learning

The vast majority of respondents (73%) are using e-learning in some form. Those who answered “No” or
“Don’t know” were then asked if they would like to have an e-learning component as part of their modules
or courses.

Would you like to
have e-learning?

Don't
know
21%

Yes
49%

No
30%

Figure 20 – Percentage of respondents not using e-learning who would like an e-learning
component

The majority of the respondents answering “No” were either research postgraduates (39%) or
undergraduates (36%).

Those who answered “No” were asked what their reasons were for not wanting an e-learning component.
25% responded that they preferred to have a face-to-face element and that certain activities such as
lectures or interaction between tutors and students are better done face-to-face.

“I think normal lectures are more efficient in teaching the student and questions can be answered
directly from the experts as that’s why lectures are held traditionally.”
Undergraduate, Mathematical and Physical Sciences

“I feel that I learn best through a combination of audio and visual learning - I think that doing an
e-learning based course would not be of the same benefit as having a course taught by
lectures/classes etc.”
Postgraduate (Research), Life Sciences
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“[…] Easier to discuss problems with other colleagues in person.”
Postgraduate (Research), Life Sciences

12% indicated that they felt e-learning was not suitable for their subject, with 58% of these coming from
Arts and Humanities departments.

“I am a student of English Literature and my entire course consists of learning through reading
books and writing essays, for which e-learning is not particularly necessary.”
Undergraduate, Arts and Humanities

“My subject is philosophy. I see no significant difference (hence no significant gain) between
reading online materials and reading in the library. Perhaps lectures could be put on-line, but
then one might as well study via the Open University. I do not see how proper supervision /
tutorials in philosophy could sensibly be part of e-learning. In brief: although cost saving to the uni,
no prospect of better educational process.”
Postgraduate (Research), Arts and Humanities

16% indicated that they were PhD students who do not attend any classes and so felt that e-learning
would not be relevant to them. Other reasons included not wanting to use a computer (8%). Three
students indicated that they had previously experienced e-learning and did not find it to be beneficial to
them.

“[…] Had 'e-learning' components for my undergrad and learnt far less than in a lecture for
example.”
Postgraduate (Research), Life Sciences
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It would seem that the majority of students who own a laptop or desktop computer would definitely use
these devices for studying their course materials and even those students who do not own a laptop or
desktop would also use them for study.

Views on the use of MP3 players show that students are not in favour of using them for study. The results
appear to be strongly affected by those who do not currently own such a device. However this difference
is less if we consider only those respondents who own an MP3 player, 31% would use the device, 52%
would not.

“Paediatrics section of WebCT provides online tutorials and lecture slides with commentary. The
audio tutorials are very useful as they can be put onto MP3 players and then used while travelling
to college.”
Undergraduate, Biomedical Sciences

Few students wanted to use their mobile phone to study their course materials. For the PDA, the results
are again influenced by those who do not own a PDA. Of those who own a PDA, 49% would use the
device to study their course materials, compared with 27% who would not. It was suggested that PDAs
could be used for retrieving calendar information:

“[…] Calendar synchronisation - with timetable, dates of deadlines etc - which we can then
synchronise with Outlook, PDAs etc. […]”
Undergraduate, Life Sciences

Other devices that students would like to use included tablet PCs and audio recorders to record lectures.
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UCL-supported Virtual Learning Environments

This section looks at the use of the two UCL-supported Virtual Learning Environments (VLEs): WebCT
and Moodle. The majority of students are using WebCT which is to be expected as WebCT is the main
institutional VLE with over 450 ‘live’ courses. Moodle is currently available on a pilot basis and has only
30 ‘live’ courses.

Use of UCL-supported VLE

WebCT
and

Moodle
6%

Moodle
only
3%

WebCT
only
91%

Figure 25 – Percentage of respondents using a UCL-supported VLE

Students from Life Sciences account for 37% of the respondents using WebCT only. Students from Social
and Historical Sciences account for a third of the respondents using Moodle only and 26% of respondents
using both WebCT and Moodle.

Frequency of access
The majority of respondents (74%) access WebCT or Moodle at least once a week, with just 1 student
never having accessed the VLE.
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Figure 26 – Frequency of access of UCL-supported VLE

Students from Life Sciences access the VLE more frequently than those from other faculties with 41%
accessing it on a daily basis and 33% accessing it every 2-3 days. Students from Arts and Humanities
check the VLE less often, with 53% accessing it less frequently than once a week; no students in Arts and
Humanities access the VLE daily. Students from Laws were split between accessing the VLE daily (43%)
and accessing it once a week (43%).
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Locations for accessing the VLE

Locations used to access WebCT and Moodle
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Figure 27 – Locations used to access WebCT and Moodle

Most students access the VLE using a PC in a cluster room (77%) or from home where they have a
broadband connection (72%); 56% of students use both a PC in a cluster room and a home broadband
connection. Only 3% of students use a home dialup connection to access the VLE, with the majority of
those also using UCL cluster rooms; the exceptions are those students on distance learning courses
where in two cases dialup is their only method of access.

Other places of access include at home via wireless or 3G, at their parents’ house and “wherever I am
and there is internet connection!” (Undergraduate, Mathematical and Physical Sciences)

Likes and Dislikes
Respondents using the systems were asked to give three things that they liked and three things that they
disliked about the current systems and to identify any features or functionality that they felt were missing.

Appendix 3 details the specific functionality that students would like to have in a VLE.

Interface
Usability was one of the main things that students liked about both WebCT and Moodle. 24% of WebCT
users and 17% of Moodle users commented that the systems were easy to use. However the design of
both systems was not popular, with 12% of WebCT users and 14% of Moodle users disliking in particular
the colour schemes and icons. Students commented that WebCT’s design is ugly, bland, old-fashioned,
childish and boring; Moodle’s design is felt to be plain and boring.

In a couple of cases, the comments made by WebCT users related to the colours, icons and designs
chosen by the lecturers themselves.

“The colour scheme is dreadful, but I think that this is down to our particular lecturers - the
homepage has blue writing on bright yellow. I think the yellow's probably better on some
machines, but the v. old screens I use at work render it as plain bright yellow (#ffff00), which is
horrible and nearly impossible to read from. […]”
WebCT - Postgraduate (Taught), Arts and Humanities

“[…] Strange images are put up my lecturers for links. […]”
WebCT – Undergraduate, Life Sciences
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There were mixed feelings about the organisation and layout of materials in the VLE. 13% of WebCT
users commented that it provided clear and well structured organisation and layout; however equal
numbers commented that the layout was complicated, confusing and difficult to navigate. It is not clear
whether this is a problem with the VLE itself or the way in which lecturers have organised their materials.

“[…] The organization of study materials can be unnecessarily complicated i.e. sometimes one
has to click link after link to find what one is looking for. […]”
WebCT – Undergraduate, Biomedical Sciences

“The material isn't organised in the same way for each module so it's not always easy to find your
way around.”
WebCT – Undergraduate, Life Sciences

“Some modules are not organized clearly, meaning that they could be subsets of other menus
instead of having it's own link in the main page. […]”
WebCT – Undergraduate, Life Sciences

A number of respondents commented that the organisation of materials differed between WebCT courses.
It was suggested that WebCT courses should be more consistent in their approach so that it is easier to
find materials in each course, especially where courses were designer by different lecturers.

“[…] No standard layout for course components, every time we have a different lecturer, the
format changes.”
WebCT – Undergraduate, Life Sciences

“Each module has a different style of page, with different icons etc. So each time you start a new
module you have to learn how to navigate around the new page.”
WebCT – Undergraduate, Life Sciences

“All professors personalize not only the contents, but also the modules/appearance making it a bit
confusing […]”
WebCT – Postgraduate (Taught), Social and Historical Sciences

16% of Moodle users and 8% of WebCT users remarked on issues with navigation and difficulty with
finding documents. In addition, WebCT users commented that there were too many clicks to reach pages.

“[…] I find the navigation of the site difficult, and the symbols which link to pages are not useful.”
WebCT - Postgraduate (Taught), Arts and Humanities

“[…] There are too many pages of menus that you have to wade through to get to the page you
want. […]”
WebCT –Undergraduate, Mathematical and Physical Sciences

“Content on WebCT is not searchable (there is no 'search' button), if it was it would radically
improve our productivity and perhaps allow information to be found more easily.[…]”
WebCT – Undergraduate, Life Sciences

“The content is at times difficult to find and quite spread out in different sections.”
WebCT – Undergraduate, Life Sciences

“[…] Too many different sub categories within a subject so can be time-consuming to find what
you want.”
WebCT - Undergraduate, Social and Historical Sciences

“It is easy to follow the links, but sometimes the progression isn't logical and so the lecturer has to
explain where it will be found.[…]”
Moodle - Undergraduate, Social and Historical Sciences

“Often hard to navigate to different areas (i.e. within chemistry wiki) as some links are ambiguous.”
Moodle - Undergraduate, Life Sciences
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WebCT - Undergraduate, Life Sciences

However 12% of WebCT users dislike the fact that not all their modules are on WebCT. Both Moodle and
WebCT users feel that more departments should use a VLE.

“All courses should have to put their lecture outlines and complementary notes on it. […]”
Moodle - Postgraduate (Taught), Arts and Humanities
“I think there is massive potential for e-learning to be used in every course and should be, in a
basic form at least, standardised across courses. The only way it will work properly is if everyone
expects to use it and this will force all lecturers to use it properly to meet student needs.”
WebCT - Postgraduate (Taught), Arts and Humanities

“I would like all my courses to use it for access to resources such as lecture notes - at the
moment it is piecemeal as some do and some don't.”
WebCT - Undergraduate, Life Sciences

“More if not all the different courses should be on there instead if having to look all over the place
for each one, have them in one place.”
WebCT - Undergraduate, Social and Historical Sciences

5% of WebCT users would like to see more systems integrated with WebCT so that they can access
everything from one location, in particular webmail, Electronic Curriculum Map (ECM – a timetabling
system for Medical Students), Portico and UCL filestore. They would also like more integration with other
websites where course materials are stored.

“[…] Lack of integration with the rest of the UCL material; why do we have the central WebCT
'hub' yet many other external webpages which we rely on, such at the exam papers, study guides,
timetable etc.”
WebCT - Undergraduate, Life Sciences

Communication tools
Discussion forums were the top rated tool by both WebCT (11%) and Moodle (21%) users, however 5%
of WebCT users had problems with the use and navigation of the discussion forums.

“[…] Navigating the forums (discussion boards) is very clumsy: one needs to expand the thread of
interest, then check the box and finally the a new window opens. […]”
WebCT – Undergraduate, Biomedical Sciences

“I cant rearrange the threads in the discussion room as I like. Difficult to find a previous posting if I
don't remember the thread.”
WebCT – Postgraduate (Taught), Biomedical Sciences

“Users should be able to delete what they have written on the discussion boards at a later date,
but just what they (personally) have written of course, not anyone else's stuff.”
WebCT – Postgraduate (Taught), Built Environment

“[…] The forums are much better than WebCT in terms of appearance and functionality. […]”
Moodle - Undergraduate, Life Sciences
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Examples of best practice at UCL

Students were asked to suggest examples of best practice in e-learning at UCL. They were asked to
provide details about the course such as course title, department running the course and, where
appropriate, the module code. In addition they were asked to explain why they had chosen the course.

Students mentioned both individual modules and degree programmes as well as referring to a set of
courses provided by a department (e.g. All courses in Geography). In a number of cases, students listed
the materials and activities available online (e.g. lecture notes, reading lists, assignments); in some cases
students did not give a reason. A handful of students chose to identify a course where e-learning was not
used.

These courses have been chosen by the students as good examples of e-learning and it would appear
that the choice is related to a student’s exposure to e-learning. In some cases the comments indicate that
a course was chosen because it is the only course that the student is studying that contains an e-learning
component. A number of courses have been chosen because of the provision of lecture materials; in
other cases a good example of e-learning provides an interactive element such as online quizzes,
animations or discussion forums in addition to lecture materials.

The most popular courses are given below and include both modules and degree programmes. The
MBBS programme for Medical students scored the highest with 103 ‘votes’; the second most popular
course was Cellular and Molecular Biology with 15 votes. The MBBS programme scores highly due to the
high number of Medical students answering the survey. Medical students are assigned to either the
Faculty of Life Sciences (pre-clinical – years 1 and 2) or the Faculty of Biomedical Sciences (clinical –
years 3-5).

Appendix 5 contains a complete listing of all the courses mentioned and any comments provided.

Arts and Humanities
o MA Comparative Literature - Translation Studies (CLITG002) (6 votes)

“The WebCT course is used: it is good to have access to lecture notes meaning you can
just sit and listen in class and not worry about writing everything down and we can
prepare for classes in advance as useful information is given before each lecture.”

Biomedical Sciences
o Circulation and Breathing (8 votes)

“Lecture notes online before lectures so we can print them off to annotate. Problems and
answers put up also important. Administrative info information really clearly organised -
you know where to look things aren't in several different places etc”

o Endocrine System and Regulation (14 votes)
“E-learning is used in this course in the form of interactive exercises for students to
complete. I liked this form of e-learning because it was comprehensive and very useful in
that it complemented the teaching provided by our lecturers.”

o Infection and Defence (10 votes)
“'Infection and Defence' was a good module because the learning materials were very
well laid out and all lecture presentations were made available from the start of the
module. The course was very thorough and review questions online were a helpful
learning aid. The FAQs section on WebCT was also very beneficial.”

o MBBS (103 votes)
“Numerous ways inc. lecture slides, online submission of work, online resources such as
AnswersIn and the Virtual Consultant. I like the variety sometimes it is not easy to
remember something if you just read it in a book answering questions as you go along
say after each new topic and pictures moving images and audio input aid memory.”
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o Paediatrics module for Medical Students (7 votes)
“Paediatrics section of WebCT provides online tutorials and lecture slides with
commentary. The audio tutorials are very useful as they can be put onto MP3 players
and then used while travelling to college”.

o MSc International Primary Health Care (10 votes)
“Entire course is online - similar structure used for each module. Online instructions
readings lectures discussions assignments. Working well for me so far - tools are quite
simple to use, interaction is genuine and stimulating possibilities for extra learning are
offered. Living in the bush the contact and academic environment are great!”

Laws
o LLB Law (13 votes)

“Course materials and past year questions are uploaded on the faculty website. Also the
library online database provides an easy way of looking up cases and legal materials.
The Law Society also disseminates information regarding latest events online through
Facebook and other similar paraphernalia. I like it because it provides flexibility in my
learning and enables me to keep up to date with developments in the faculty much more
easily. Also I am able to access considerable amounts of material in much less time than
before.”

Life Sciences
o Cellular and Molecular Biology (BIOC1001) (15 votes)

“It's used for end of topic 'mini-tests' taken using WebCT which has made me keep up to
date with revision. Tutorials are on WebCT which don't actually count towards your
degree which takes off pressure and also has complementary animations/activities which
are helpful. Most lecturers are responsive to questions asked on the discussion board.”

o Molecular Biology (BIOC2001) (9 votes)
“There are interactive animation tutorials on the WebCT site. These interactive
animation tutorials helped me to engage with the subject and helped me to VISUALIZE
fundamental principles. Also despite there being good interactive animation tutorials we
still had real small-group tutorials.”

Mathematical and Physical Sciences
o Chemistry for Biologists (CHEM1602/1603) (6 votes)

“CHEM1602: the huge number of self-test questions and high level of lecturer response
to questions asked in discussion forums are very helpful. Also the mp3 files of lectures
by Dr Sella are an excellent idea.”

o Waves, Optics and Acoustics (PHAS1224) (9 votes)
“Lecture notes are put online, discussion boards are used and the lecturer monitors the
discussion boards and answers questions there as well. I find this extremely useful. It is
very easy to gain access to lecture notes and PowerPoint slides. This makes studying
and revision very easy and much more convenient. Having interaction in the discussion
boards with peers and the lecturer helps clear up many queries on the spot.”

Social and Historical Sciences
o Qualitative and Quantitative Research Methods (PUBLG004) (6 votes)

“Has its own website with course materials online lectures lots of material. Also has
forum and teacher has encourage students to interact and post answers to questions to
help with revision. Basically the key is the tutor getting involved and encouraging
students to use it.”
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Appendix 2 – Email to all students

Dear Student,

We would like to ask you to complete a survey on Computer-based Learning (E-learning) and Virtual
Learning Environments (VLEs). Your timely response will be of great assistance to us and we hope that
you will be able to help. Survey participants will be eligible to enter a draw for a £100 Waterstone's
voucher.

The survey is being run by the VLE Evaluation Working Group, whose aims are to establish the
e-learning/online requirements of students and staff at UCL. These requirements will inform a decision as
to the most appropriate choice of VLE for UCL. It is expected that in the next year or so, we will need to
make changes because the level of support from WebCT for the current version (WebCT 4.1) will be
reduced.

The working group would very much appreciate your feedback. To complete the survey, please go to the
following web address:

http://opinio.ucl.ac.uk/s?s=533

You will only be allowed to respond once. The survey will be open until 5pm on Wednesday 21st March.
The winner of the draw will be announced on Friday 23rd March.

Many thanks for your help.

Andrea Townsend-Nicholson
Chair of VLE Evaluation Working Group

For more information or comments, please contact ccaavle@ucl.ac.uk
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Appendix 4 – E-learning activities: tables by faculty
Appendix 4.1 Distribution of learning materials

(e.g. copies of lecture notes, reading lists, links to websites)
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Appendix 4.2 Distribution of administrative information
(e.g. module handbook, assessment details, announcements)
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Appendix 4.3 Interactive learning materials
(e.g. animations, simulations)
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Appendix 4.4 Delivery of multimedia
(e.g. audio, video)
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Appendix 4.5 Student collaboration or group activities
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Appendix 4.6 Development/support of ”learning communities”
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Appendix 4.7 Creation of collaborative documents
(e.g. using wikis, shared filespace)
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Appendix 4.8 Discussion forums, email: student-to-student
(Asynchronous communication)
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Appendix 4.9 Discussion forums, email: student-to-teacher
(Asynchronous communication)
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Appendix 4.10 Instant messaging, real-time chat: student-to-student
(Synchronous communication)
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Appendix 4.11 Instant messaging, real-time chat: student-to-teacher
(Synchronous communication)
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Appendix 4.12 Facebook, MySpace: student-to-student
(for revision purposes)

Facebook, MySpace
(Arts and Humanities, n=147)

23% 17%
32%

14% 14%

0%

20%

40%

60%

80%

100%

1 2 3 4 5

Level of benefit
(1= not beneficial 5=highly beneficial)

Facebook, MySpace
(Biomedical Sciences, n=106)

20% 17%
26% 26%

11%

0%

20%

40%

60%

80%

100%

1 2 3 4 5

Level of benefit
(1= not beneficial 5=highly beneficial)

Facebook, MySpace
(Built Environment, n=38)

16%
26.5% 26.5%

13% 18%

0%

20%

40%

60%

80%

100%

1 2 3 4 5

Level of benefit
(1= not beneficial 5=highly beneficial)

Facebook, MySpace
(Engineering Sciences, n=68)

14.5% 21%
29%

14.5% 21%

0%

20%

40%

60%

80%

100%

1 2 3 4 5

Level of benefit
(1= not beneficial 5=highly beneficial)

Facebook, MySpace
(Laws, n=43)

14% 14%
23% 19%

30%

0%

20%

40%

60%

80%

100%

1 2 3 4 5

Level of benefit
(1= not beneficial 5=highly beneficial)

Facebook, MySpace
(Life Sciences, n=320)

17% 16%
24% 24% 19%

0%

20%

40%

60%

80%

100%

1 2 3 4 5

Level of benefit
(1= not beneficial 5=highly beneficial)

Facebook, MySpace
(Maths and Physical Sciences, n=105)

19% 17%
24% 22% 18%

0%

20%

40%

60%

80%

100%

1 2 3 4 5

Level of benefit
(1= not beneficial 5=highly beneficial)

Facebook, MySpace
(Social and Historical Sciences, n=183)

19% 24% 21% 18% 18%

0%

20%

40%

60%

80%

100%

1 2 3 4 5

Level of benefit
(1= not beneficial 5=highly beneficial)

Facebook, MySpace
(Faculty not given or not known, n=114)

16% 21% 24% 19% 20%

0%

20%

40%

60%

80%

100%

1 2 3 4 5

Level of benefit
(1= not beneficial 5=highly beneficial)



E-learning at UCL: a student perspective 57

Appendix 4.13 Online revision and practice exercises
(do not contribute towards final mark)
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Appendix 4.14 Online exams
(contribute towards final mark)
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Appendix 4.15 Online submission of coursework
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Appendix 4.16 Student review or assessment of each other’s work
(peer assessment)
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Appendix 4.17 Receiving results/progress reports online
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