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Introduction
My enquiry consisted in observing a colleague teaching a new UCL MA module
in Comparative Literature, called “Memory and Literature in a Globalized
Culture", during the Academic Year 2008-2009.
The specific characteristic of this course – what made it an original teaching and
learning experience – is that it is based on a virtual platform that involves the use
of different digital media and, most importantly, it has a strong transnational
emphasis. The module, in fact, was based at two universities (UCL and University
of Aarhus) and, for this reason, involved students belonging to different
countries, e.g. Britain (local students) and Denmark (remote students), and two
tutors (A “British” tutor and a “Danish” one) based at the two institutions.
Students and tutors met virtually on a weekly basis in classes that took place in
videoconference. These were incremented by the use of asynchronous social
media (e.g. Moodle site, blogs, a wiki, etc. etc.) that also served as the basis of
formative assessments.
In observing this module, many interesting aspects arose in relation to
pedagogical purposes that I will analyse in details in this enquiry. The central
challenge of my enquiry will be to consider whether a course for the most part
completely based in a virtual learning environment is more beneficial to the
learning process than a traditional, face-to-face, one.
I wish to observe to what degree and how such a “disrupting” teaching and
assessment strategy affects students in their learning.
In particular, I want to investigate the following two aspects in greater detail:
1) Students’ participation (especially in relation to the Web 2.0. tools they were
requested to use and contribute to: blog, moodle, wiki, hypertext)
2) The relationship between the mode of delivery, content and assessment,
aspects of the course that were originally conceived to accommodate and reflect
on each other.
The first aspect of my enquiry will take into account the fact that, due to an
administrative error made at the beginning of the course, the "British" students
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were not informed well in advance about this module and consequently, when
they finally were made aware of it, it was too late for them to register. Only one
succeeded in signing up for the course for credits, though four other students
attended the classes sporadically as auditors. As a consequence, they will not
receive credits, and they will not be formally assessed. At the University of
Aarhus, three students were registered for credits.
I will especially consider what students have accomplished during the course.
Students have been given the opportunity to work with materials of their own
finding, and to discuss and present individual projects in local and transnational
groups. In particular, the formative assessment activities, which included five
different steps (that finally would constitute their Portfolio), will be analysed in
relation to the course’s objectives and the expectations of students and tutors. For
this purpose, I will present and analyse the answers that students provided in an
Opinio questionnaire that I designed and submitted to them close to the end of
the course and the interviews I made with the tutors both before, during and after
the course took place from January to May in 2009.
The third point is possibly the most important one for the purpose of my
enquiry, since it reflects my personal interest in the topic I have chosen to
investigate. The module, in fact, gravitates towards the area of my own academic
discipline, e.g. Comparative Literature, and in particular towards some of the
most urgent issues discussed nowadays in this research area: how globalisation
and technology affect the production of literature and how critical theory is
responding to this “new” trend. Also new strategies for teaching and learning is
today being “contaminated” by this expressed urgency of finding more
respondent ways of communicating with students, and of transferring skills and
knowledge in co-evolution with the rapidly globalising world due, in part, to the
development of new media.
The course, in particular, intended to explore the ways in which globalisation
has challenged the content and function of collective memory in modern time,
how national cultures and literary canons have circumscribed collective memory
and how new media co-operate with literature in shaping memories and
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identities. One of the more complex and experimental issue is, of course, how the
format and technologies of the course have fed-back onto the theme, Memory and
Literature in a Globalised Culture, and whether the transnational and
hypertextual format of the course and its products have influenced the way we
(the tutors and students) think about memory.
The central idea of the course is that the role of memory in an age of
globalization must be investigated on an MA level in close relation to a mode of
delivery that reflects the very nature of the topic it investigates: cultural memory,
intended as something that is always “mediated” and that fluctuates across time
and geography in a manner resembling the structure and nature of
hypertextuality. For this reason, what has been investigated is the hypertextual
and mediated nature of collective and cultural memory itself reflecting the mode
of delivery taking place in a multimedial and transnational environment.
Also the forms of assessment have been accommodated to this purpose. The
students have been required to produce digital, collaborative and hyperlinked
forms of writing during the course (as formative assessments) that not only
reflected the multimedia aspect of the course (involving the study of written,
filmic and digital texts), but – far from the traditional linear essays – especially
reflected a more and more complex engagement with technological tools related
to the learning process. The summative assessment, an academic hypertext essay,
was the final result of this gradual involvement with a very different experience
of learning, where students had the opportunity to reflect on different media and
individually researched areas of collective and cultural memory.
The concept of “World Literature” is one of the most pressing concepts
interesting scholars of Comparative Literature today. The module I am going to
analyse is a contribution, in the two main areas of teaching and learning, to the
analysis of this concept as a result of the “explosion of interest in globalization,
transnational studies, and cultural codes of communication” (O’Brien et al., 2007).
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1. The Course

1.1. Description of the course as designed by the tutors
Content
This unit aims to investigate the role of memory in an age of globalisation
powered by new communication technologies, with examples drawn from
literature, film and digital media. Central questions to be investigated are: in
which ways does globalisation challenge the content and function of collective
memory, and how do new media co-operate with literature in shaping memories
and identities? Semprún’s novel The Long Voyage (1963), González Iñárritu’s film
Babel (2006), the World’s Columbian Exposition in Chicago (1893) or materials of
a similar nature will be studied.

Aims
The module aims to (1) equip students with the advanced skills, methods,
concepts and theories essential for the study of aspects of memory and literature
in a globalised culture; (2) to give students the opportunity to apply these
methods, concepts and theories in both general and more specialised contexts;
and to introduce students to new and challenging areas of literary and cultural
studies; (3) to strengthen students’ intercultural competences through
international collaboration; (4) to further students’ communicative skills using
digital technologies and media; and (5) to foster students’ ability to think
critically, and to carry out independent research.

Learning Outcomes
By the end of the module, students will be able to understand the key issues
involved in the cultural formation of identity and community through
conceptions of memory and globalisation; to apply contemporary theories of
memory to analyse specific texts and cultural products on an advanced level; to
evaluate the impact of globalisation and technology on memory, literature and
culture; to create presentations and hypertexts on an advanced theoretical,
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methodologial and analytical level; to conduct team organised research as well as
independent research in an intercultural environment.
Method of delivery
The teaching strategy of this new course involves classes in video-conference
between a group of MA students in Comparative Literature based at the
University of Aarhus (DK) and a group of MA students in Comparative
Literature based at UCL. The course has therefore two tutors: one based at UCL,
and one based at the University of Aarhus.
The course started the second term of the Academic Year 2008-2009 (JanuaryMarch) for a total of 20 hours. Classes took place every Monday in the UCL
Access Grid (for UCL students), a multimedia space that was set up before every
class with the help of a technician.
The method of delivery has been described in details by the “British” tutor:

This unit will be conducted in parallel with a seminar, taking place at Aarhus University
(Denmark) – a partner within the European Hermes Consortium for Literary and Cultural Studies
(http://www.hermes.au.dk/hermeshome). Since this unit is partly designed to further students’
transnational awareness and increase their knowledge of communication technologies through
practical experience, its ‘method of delivery’ will necessarily make use of various virtual learning
environments and distance education.
The UCL Access Grid node will constitute the common meeting place for most of the weekly
seminars between the two institutions (two seminars will be conducted locally: an introduction to
the unit and a session preparing students for the final project). Additionally, a moodle site is being
developed to form a common virtual seminar room. The site will include introductions, online
training sessions, reading materials, powerpoints for the seminars, and student generated forum
discussions, collaborative wikis, blogs and databases.
Outside the weekly seminars, students will be paired in transnational groups to work on smaller
projects including setting up a wiki, keeping a research blog, conducting an online discussion and
preparing a visual and oral presentation. These group sessions will be conducted on a weekly
basis in the CETL Language Space, or at a time and place defined by the groups.
The five smaller projects scheduled for this unit will take their cue from the seminar discussions
and common reading materials, but students will be expected to include and present their own
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materials and research interests as well. Students will also devote themselves to private reading,
preparation and hypertext writing.
All seminars and groups sessions will be conducted in English, and all materials included in the
course will be available in English as well. Though the products of group sessions will be
transnational in nature, UCL students will be assessed individually and separately.

Assessment
The assessment, in particular, was a leading element of the course, as it was
initially conceived as integral to the teaching and learning process.
It consisted of five written assignments of 300 words with short texts introducing
the assignments:
1. Forum discussion participation
2. Report from Skype discussion and presentation
3. Blog contribution
4. Wiki contribution
5. Hypertext storyboard

Students were supposed to present and submit individually composed texts in a
“portfolio-document” with an introduction and short texts linking the various
texts describing and introducing the work done for each exercise, and including
self-evaluation (e.g. what did I put into the work, what did I get out of it, how
would I do it differently next time).
The portfolio will document the requirement for active participation as the
precondition for handing in the final Hypertext essay (for the students in
Denmark). For UCL students, the final portfolio will be weighed 30% in the final
mark. The portfolio had to be submitted no later than May 1 2009.

The Final Hypertext
This is the most innovative aspect of this course since it involves a method of
writing and of assessing quite challenging and new, compared to more traditional
ones. This form of assessment and its related issues will be discussed later in this
text. The Academic Hypertext Essay was weighed 70% in the final mark for UCL

8

students and carried 100% weighing towards the final mark for the Danish
students.

1.2. A Digital Environment for Teaching and Learning
The teaching method applied by the tutors implied a thorough acquaintance with
all the digital tools involved in the course. The choice of non-traditional methods
of delivery reflected, in fact, their interest in “cross-cultural rhetoric through
application of persuasive digital technologies” (O’Brien, et. al, 2007). In particular,
the teaching contribution involved videoconference seminars, the maintenance of
a Virtual Learning Environment (the course Moodle site), and a blog that was the
initial tool used to launch the course.

Videoconference seminars
These were the occasions where all the students involved in the course, both
British and Danish, and the two tutors could “virtually” meet every Monday at
2pm (3pm Danish time).
During these meetings – of which I attended most – a great variety of topics and
media related to the theme of the course were discussed. Tutors alternated in
introducing the topic of the week (often making use of power point slides), and
then the discussion was opened to involve the students who during the week had
prepared the reading and had contributed to the virtual activities (using of blog,
forum, wiki etc). After the first week, the videoconference seminars started with a
brief summary of the previous week activities. This allowed the students to follow
up on the discussion in relation to the new topic to be introduced and discussed.
Technically, these meeting required some preparation of the seminar room (the
access grid studio) especially to make sure that the online connection, the
interactive whiteboard, the cameras and microphones were working properly, but
also to rearrange the tables and chairs in relation to the screens in order to
simulate a “normal” seminar room. In fact, it was deemed central to the delivery
that the seminar room looked “unthreatening” and that the technologies, where
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possible, would seem as transparent as possible. This was taken care of by the
tutors 20 minutes before the beginning of each seminar, most often with the
assistance of a local technician. A part form one single time – when the UCL
Access Grid had a shut-down – there were not any noteworthy problems in
relation to the accessibility and functionality of the videoconferencing facility.
The room (fig. 1) was quite spacious and comfortable and the UCL digital set up
comprised two boards, one where the local students could see the remote site and
interact with the students there, and one Interactive Whiteboard (IWB) that was
used alternately by the tutors. This IWB was especially used to display, at the two
sites simultaneously, the Moodle page of the course, the results of students’
activities (in the forum, blog and wiki), the online reading materials that were
being discussed in the seminar, images, maps, and the power point slides that the
tutors had prepared as introductions to the weekly themes.
The use of a synchronous medium such as the videoconferencing technology
within this course had some advantages but also some disadvantages, as the
students’ evaluation reports showed. When it comes to considering if the use of
technological tools is more beneficial to teaching and learning than more linear
and traditional modes, there are different factors to take into account. In this
particular case, the videoconferencing method provided not only a solution to
logistical problems (e.g. the factual distance between the two groups of students),
but it also served particular educational needs, such as the intercultural
communication reflecting the cross-cultural and global nature of the topic and
responding to the “intersection of intercultural communication and digital
technologies” (O’Brien et al. 2007).
According to the students’ considerations of the course, detected through the
Opinio Questionnaire (see Appendix), it seems that while most of them
appreciated the use of the technological devise of videoconferencing, they also
expressed some resistance due especially to the lack of acquaintance with this
untraditional teaching and learning device. To the question, “How would you
rate your experience with and participation in the video-conference seminars
compared to your past learning experiences?”, a student answered that, “The
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online seminars are definitely a very intense form of learning”, another one that
“the format is admirably ambitious”. And yet, in the same answer that student
outlines that: “The interest in new technology has not yet allowed me to push my
academic understanding and discoveries any further than I might in a traditional
setting”.

I personally thought that there were a host of benefits to the use of
videoconferencing technology in the seminars, both in relation to the possibility
of transnational meetings between people located geographically in different
spaces (an aspect that has inevitably had its impact on the learning environment,
since students were talking from different cultural perspectives reflecting on the
idiosyncrasies of their location: different time, different weather, different room,
etc. etc.), and for facilitating collaborative projects by “globally distributed
student teams that accomplish cross-cultural learning” (O’Brien, et al. 2007). This
was enhanced by the presence of two tutors, located in two different spaces.
Thanks to the videoconferencing devise they could transfer their knowledge
across cultures, spaces and times.

Moodle site
Moodle (acronym for "Modular Object-Oriented Dynamic Learning
Environment"), is an Open Source Course Management System (CMS), also
known as a Learning Management System (LMS) or a Virtual Learning
Environment (VLE). It has become very popular among educators around the
world “as a tool for creating online dynamic web sites for their students”1.
The UCL moodle site (Fig. 2) used in this course, as “its virtual seminar room”,
where also the Danish students had been registered, worked as a common
communication platform; the primary and most important tool to reflect the
digital and hypertextual nature of the course.
Moodle gives access to all the course materials: a tutors’ “news forum”, for
general news and announcements relating to the course; a students’ forum called
1

http://moodle.org/about/ [accessed May 3 2009]
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“types and functions of memory”; a “Memory and Literature Wiki” section
containing information about how to create a wiki and an hypertext; a “memory
and Literature Dictionary” with a glossary of terms related to the course; a section
called “Global Memory Collection” where some images important for the concept
of memory are collected.
An important section of the Moodle site was dedicated to the reading material,
which consists in a folder called “Digital Books Shelf”, containing essays and
articles in pdf format for students to download and read during the course, and a
link referring to a collection of “Memory and Literature Online Texts” that
comprises a database of on-line articles for students to access freely.
The Moodle also stored an image collection, the powerpoints, and the web2.0
media they used on a weekly basis to assist students in collaborating on ideas and
small projects relating to the seminars (such as conducting a forum discussion
about types and functions of memory, etc.).
Moodle was also used a syllabus: every week had its own section with details
about how to prepare for the common session every Monday and instruction
about the individual work and the collaborative projects that the students had to
do during the week in relation to the reading or filmic material of the course. This
allowed the students to have a clear idea of how every week would develop.

The benefit of using a Moodle site for this course was great, of course. When
students were asked “to what extent the use of the Virtual Learning Environment
(moodle) has assisted and motivated their participation in the seminars, their
learning process and their independent work”, they all gave enthusiastic
responses, underlining that moodle was, for instance, an important “reminder”
tool, or “a wonderful source to gather all the relevant information for the
seminar”. They all appreciated the availability of materials and the database
function within it. There were also some complains in relation, for instance, to the
fact that because other digital tools (forum, blog, wiki, etc.) have been introduced
in the following weeks, moodle started loosing its function as an interactive
platform between students. In general, the use of Moodle in a teaching
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environment serves the purpose of “supporting social constructionist
epistemologies of teaching and learning”, according to its creator Martin
Dougiamas2, meaning that, through Moodle, learners (and not just teachers) can
contribute to the educational experience. Moodle, in fact, creates spaces for
students “to think more deeply by freeing them from the pressures of the
classroom moment, […] and to return to ideas that are introduced in a class and
add upon them at a more reflective moment” (McDonald 2004). This offers more
chances for students to approach their learning process with more independent
critical thinking in a collective environment.

The Tutors’ blog
Blogs present another powerful opportunity for online collaboration. In the
context of this course we should analyse two blogs in particular: the blog created
by the tutors (ww.memoryandliterature.blogspot.com) as the first virtual
platform on which the tutors communicated with students interested in the
course, and where they provided other related issues in the time leading up to its
commencement.
The purpose of this blog (Fig. 3) was, indeed, to initiate students to this Web 2.0
tool and to prepare them for the creation of their own collaborative blog to be
developed a few weeks into the term.

Dougiamas, Martin, An exploration of the use of an Open Source software called Moodle to support a
social constructionist epistemology of teaching and learning within Internet-based communities of reflective
inquiry, Science and Mathematics Education Centre, Curtin University of Technology,
http://dougiamas.com/thesis/ . PhD thesis. (unpublished).
2
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Fig. 3. The tutors’ Blog

Blogs are potentially very interactive: Blog entries “are normally followed by a
comment button, allowing readers to write a reaction, which is then logged and
linked, along with all other comments, into the original text” (Godwin-Jones 2003,
13). Students could, in fact, comment on the entries of this blog, administered by
the tutors, but they could not do more initially before they had entered the course.
All the other advantageous aspects of using a blog were especially explored with
the creation of the students’ blog, a collaborative project that involved actively all
of the students. The Tutors’ blog started being less used once the course begun
and other digital media started to be explored by the students.

1.3. Students’ Multimedia Activities
As part of the formative assessment, students were asked to be involved in a
certain number of activities that required both individual commitment and teamwork.
The videoconference classes were in fact accompanied by other weekly activities
that were supposed to reflect students’ personal engagement and their
technological skills and critical thinking.
In particular, all the activities the students were asked to accomplish related to the
five assignments of the portfolio, and they were:
1. Forum discussion participation
2. Report from Skype discussion and presentation
3. Blog contribution
4. Wiki contribution
5. Hypertext storyboard

Forum discussion participation:
This students’ forum, called “Types and Functions of Memory” (Fig. 4) was
created inside Moodle for students to share their opinions in relation to the course
14

content, in particular to the concept of memory. Each student was asked to
contribute one topic for discussion and two replies to topics raised by others. The
types of topics raised were completely up to the participants and could include
examples of individual interest though each topic should relate to the overall idea
of the forum: “to define and explore types and functions of memory”.
This forum was extensively used at the beginning, especially by the Danish
students; their comments were covering topics going from Obama’s speech to the
analysis of texts included in the reading list. The forum was the first hypertextual
challenge posed to students, at this stage still easy to access and use.

Fig. 4. The Students’ Forum

Report from Skype discussion and presentation:
Skype is a free, internet-based alternative to commercial phone services. For this
collaborative activity, students were supposed to connect in international
discussion groups using Skype as communication tool, in other words, using a
desktop based video-conference system with which they could have a
synchronised discussion. This particular task was supposed to be accomplished in
particular in relation to the third week and to the reading of the novel England,
England by Julian Burnes.
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For questions concerning how to install and use Skype they could refer to the
FAQ list (contained in Moodle). For the Skype contact details of individual
members of the course, they could use the participant profiles (contained in
Moodle). When they were assigned to a specific group they negotiated a time
when they could meet online.
Some topics for discussion were suggested by tutors to warm up the groups. In
particular they were 4:
a. How relevant is the general theme of the novel for your own cultural context?
(i.e. is the theme of the novel transferable to any of the collectives
(social/cultural/individual) in which you engage?)
b. How does the ending of the novel fit into that context?
c. Which aspects of memory do you find relevant for your argument?
d. Do you know of other texts, films or other material that may put your
argument and experiences in perspective?
Unfortunately, the Skype exercise, conceived as a form of traditional workshop
but in a virtual environment, was not accomplished by any of the students.
English students, especially those attending only as auditors, did not have this
extra time to invest. When planning this activity as part of the portfolio, tutors, in
fact, were envisioned a larger number of students.
Skype remains a potentially very good pedagogical tool for transnational classes,
for the possibilities it offers: connecting users in distant locations for free
conversational practice, offering a low-cost alternative for real-time
communication and a video-conferencing system. (Godwin-Jones 2005, 10).

Collaborative Blog
In preparation for the third and forth week of the course, students were asked to
form groups in order to create a blog and to conduct a discussion on a chosen
historical site, film or other chosen material. The blog created by students (Fig. 5)
was called “Memory, Remembrance and Literature”
(www.memoryliterature.blogspot.com), and it was probably the most successful
activity they undertook, thanks to the very good students who initiated it. They
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started to use it as a forum, with more emphasis on hyperlinks and visual media,
and they kept on using it as a discussion platform. The blog was an important
medium in the context of this course, first of all because it was commanded by the
students themselves, and secondly because it represents an important step
forward in the realization of an hypertext project.
Moreover, by publishing the blog on the internet, the student has the possibility
of “writing for readers beyond classmates, not usually possible in discussion
forums” Godwin-Jones 2003, 13). This made students more concerned about what
they write and share and possibly more engaged in the discussion. Moreover, the
blog allows students to integrate their written text with other devises, such as
images or video. The result was a very interesting hyperlinked product that
especially stimulates students’ intertextual skills.
Topics included in the blog “Memory, Remembrance and Literature” were
especially culturally oriented. The Danish students, the only real contributors to
the blog, made several references to the Danish cultural events related, according
to them, to the concept of memory.

Fig. 5. The students’ collaborative Blog

Wiki contribution
As Godwin-Jones observes: “Blogs can serve as environments for project-based
learning. However, a limitation in the structure of blogs is the fact that they are
chronologically organized, rather than by content” (Godwin-Jones 2003, 14). For
this reason a wiki project – next step in the formative assessment portfolio of the
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course – was even more effective in a collaborative environment since it is more
naturally suited for collaborative on-line projects.
Wikis provide a simple, intuitive way of creating group-authored web-pages,
such as Wikipedia-style repositories of knowledge. They are useful for
collaborative projects and make it easy to share information. You can view
changes made by different users or rollback to previous versions by clicking on
the History tab. Moreover wikis:
- permit asynchronous communication and group collaboration
across the Internet.
- Share and collaborate on documents without special software or training
- are Web pages, making links to references very handy.
- are able to incorporate sounds, movies, and pictures; they may prove to be a
simple tool to create multimedia presentations and simple digital stories.
The wiki represented the first real form of hypertext used by the students. The
hypertextual nature of a wiki site is inherent in its own structure: “Wikis feature a
loosely structured set of pages, linked in multiple ways to each other and to
internet resources and an open-editing system in which anyone can edit any
page” (Godwin-Jones 2003, 14).
The wiki project created by the students was called “Witness project” (Fig. 6, 7).
It represented a great challenge for the students and immediately showed the
inhibiting conventions of academic writing very clearly, since students could not
get used to the idea of editing each other texts. So, it did not really succeed its
goal as initially set up, but the students were confronted with the challenges of
writing in this medium, which prepared them well for the final assessment, and
then they learned how the wiki works.
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Fig. 6, 7. The Wiki Project

Hypertext storyboard
This was the last part of the portfolio students were supposed to accomplish.
Here students presented their ideas about their individual hypertext projects. In
particular, they were asked to create a series of storyboards through which they
mapped out the content and layout of each screen of their hypertext and the
linking architecture for the hypertext as a whole.
The “British tutor” provided a sample (Fig. 8, 9) intended to inspire them in their
own work. On the Moodle site tutors also offered a very detailed explanation of
how to create a storyboard, since this is something that students have probably
never experienced before:
In the “guide” section, we read:
“Take 15 sheets of paper, and turn them sideways (landscape orientation). Work
out how best to communicate your ideas to your potential readers via a hypertext.
Using each sheet of paper as the template for one screen of your hypertext, design
the visual and textual elements of each screen and, most importantly, work out
how your screens will connect with each other. You can of course do all this in a
digital document such as Word, PowerPoint or Photoshop. Consider the
following questions as you develop your content and visual design:
* will my first screen be my introduction to the essay?
* will I offer my reader a new way of reading my work, perhaps by linking
other screens creatively from my introduction, or by offering multiple choices to
my audience at different stages of the hypertext?
* will I need to reformat my usual text (i.e. create shorter paragraphs or
sentences, create wider margins, use indentations, bullets, etc.) to help my
audience read the text easily on the screen?
* will I move completely from the conventional sentence-by-sentence,
paragraph-by-paragraph layout to arrange my text more creatively on the page?
* which external pages will I link to and from where?
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* how will I create a connection between form and content in my hypertext.
Remember that each screen is a mini-essay: each requires a careful introductory
and concluding sentence, and an internal structure that helps your reader to
understand your work”.
This very structured and informative outline helped students a lot in dealing with
this new kind of template. Moreover, the fact that the storyboard asks to use
traditional means (such as paper sheets) make it easier for the students to work
with a new format, showing that even when you work with digital and social
media, such as those involved in this course, there is always a more familiar linear
structure behind applicable to more conventional media.

Figg. 8, 9. The tutor’s Storyboard

The succession of these five tasks (from writing on a forum to creating a
storyboard for the final hypertext) was really important because each of these
individual engagements in social media was supposed to increase students’
acquaintance with “more and more hypertextual” challenges. They all cover
different aspects of web 2.0 writing or social media, in order to prepare the
students for writing a hypertext. While the Forum discussions assisted in
developing academic writing skills in dialogic and web-based media, the blog
and wiki group-projects prepared students to integrate visual media and
hyperlinks into their academic writing, and, most importantly, introduced nonlinear writing as the basis for hypertext composition and reception.
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These five tasks serve also another purpose: a different assessment methodology
that, as we have seen, in this course was both formative (individual works with
weekly feed-back) and summative (final hypertext), and was by the tutors from
the beginning thought of assessment practices that would form central parts of
the teaching and learning process; moreover, the students’ writings (their own
products) contributed to the materials and the development of the course.

2. The Hypertext and the self-reflexive nature of the course
Apart from the strong emphasis on formative assessments and student generated
materials, another innovative aspect of this course was certainly the final stage of
the assessment which was not conceived as a traditional linear written essay. The
latter genre is something that students are well-acquainted with. Instead they
were asked to compose a non-linear, digital essay, that is, a hypertext.
To the questions, “what is an academic hypertext?”, the two tutors answered:
“While hypertext is a wide-spread phenomenon, and has been for more than three decades, the
academic community has only on rare occasions made good use of its possibilities for gathering,
structuring and presenting academic arguments - possibly due to the loss of control on the part of
the author regarding how such a text should be read. But, instead of viewing the loss of immediate
control as a negative by-product, advocates of what can now be called "academic hypertext
composition" find that the dialogic construction of argument, and the multi-modal nature of text,
sound and image in digital media, more accurately reflect the way knowledge should be
constructed, organised and circulated. Academic hypertext also allows "the author" to imagine
different ways in which an argument might be followed through by the reader, thereby allowing
the author to create more creative and more complex academic arguments. Finally, hypertext
allows for more elaborately co-authored research projects that work with multi-modal texts, i.e.
images, graphics, sounds and living images” (from the Moodle site).

The very interesting answer provided by the tutors shows the importance of a
hypertext for the pedagogical purposes, and it raises many valid issues.
The hypertext was first conceptualized by George Landow in 1945, but the term
was used earlier by Theodore H Nelson, who is considered as the father of this
technology.
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Generally speaking, hypertexts “are commonly multimedia assemblies of signs.
Hypertext turns a linear verbal text into a vast indeterminate assemblage, mixing
sounds and pictures with words that you can navigate in innumerable different
ways, as each link leads to further links and as you choose or do not choose to
click on a given underlined element or on some object in a hypertext graphic that
will open up to a new world” (Hillis Miller 1995, 35). The most common form of
hypertext is found on the internet, and the term has now become synonymous
with more modern terms such as hypermedia and multimedia (Feustle 1997, 216),
emphasising that the verbal is only one of the many modalities of the
hypertextual.
When using hypertext for pedagogical purposes, a very important aspect that
both teachers and students should consider is the reader, that in the case of a
hypertext is, as Landow underlines, “an active reader” (Landow 1992, 7). Users of
hypertexts are expected to make choices about their way of interpreting the text.
In so doing, “a hypertext offers the reader the necessity at every turn of choosing
which path to follow through the text, or of letting chance choose for him or her.
Nor is there any ‘right’ choice, that is, one justified objectively, by a pre-existing
meaning. A hypertext demands that we choose at every turn and take
responsibility for our choices” This is, according to Hillis Miller, the “ethics of
hypertext” (Hillis Miller 1995, 28).
This is probably one of the most challenging elements to be taken into account by
hypertext producers, in other words, to allow users “the freedom to move
between fragmented pieces of information, following their own routes” (Graff
2003, 427), something that breaks down the usual linear way of reading from the
first word through to the end, word by word, and also the way of producing such
a text.
As for the production of a hypertext for this specific course, the tutors provided
very informative documents in Moodle to assist students in the learning process.
According to the expectation of the course, students should produce hypertext
essays that conform to the following standards:
* 3000 words
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* At least 15 pages/screens
* Multimodal (at least text and image)
* Include at least five links to external sources

The hypertext essay should show:
* independent research skills
* developed academic argumentation in hypertext
* analytical/critical approach to the chosen topic

In short, the hypertext essay should be more than a factual or descriptive “web
site” on a topic. It should contain academic analysis or critique.
The hypertext will be assessed according to content and design. In terms of
content, the academic material, analysis, quality of discussion, use of text and
other media, references to other texts will be considered. In terms of design, its
support of the content will be considered with respect to the overall look and
construction, navigation, use of links, integration of text and other media, and
innovation.
Student can choose to write the hypertext as a wiki. The Moodle wiki can be used
for that purpose or any other wiki available. Students are also welcome to use
HTML, Dreamweaver or other webpage editing software to create a page.
The hypertext should be submitted on a CD-ROM. It constitutes the 70% of the
students result. The other 30% is based on the Portfolio (for the UCL students).
The importance of a hypertext for educational purposes is possibly explained by
Pamela Taylor and Stephen Carpenter who recognize that “[h]ypertext may
provide the space, the site, and the tool for revealing to students and teachers
alike that learning is not static, but constantly in a state of change and growth.
Through this change and growth could emerge a new way of knowing that
becomes a part of the students and the teachers, changes them, and constantly
redefines their human experience” (Taylor, Carpenter 2002, 12).
The challenge posed to students was to break the traditional way of writing an
essay (e.g. by using different media: they are writing immediately for the screen
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and they are preparing their project with the hypertext in mind not a paper
essay). This may become an opportunity for them to experiment with the
interactive nature of writing and with their own creative imagination, since a
hypertext is different from other social media such as blogs or wikis that “usually
offer prescriptive interfaces rather than blank canvasses in which an author can
truly experiment” (McKenna, McAvinia). But it also represented a challenge for
the tutors to assess this type of text due to its multimodal nature.

3. Accomplishments of the course
Most of the outcomes of the course described above have been successfully and
surprisingly accomplished.
A very problematic issue was the lack of participation on behalf of the local UCL
students who, being there only as auditors, did not really get engaged in the
activities required. In order to also motivate the students who came as auditors,
the idea was that all should “informally” present a structure of their idea for the
final project, which consisted in writing the hypertext. Unfortunately this did not
work well due to their lack of time (it might be added here that the comparatively
short terms at UCL compared to the much longer terms in the Danish university
system, made it generally more challenging for UCL students to accomplish the
independent work during the week, registered or not). The lack of student
participation represented a limit for what could have been one of the most
interesting aspects and results of the course: the transnatioanl cultural exchange.
Despite the untraditional method of teaching, assessing and learning used, the
short time and the several different media included in the course, I am very
confident that this type of environment is the most promising for the future of
learning and teaching in higher education.
The social media and academic hypertext writing are conceived as a productive
way of destabilising and reconstructing ways of thinking and writing
academically; in this way, hopefully, allowing students to break new ground
academically in their individual and collective thinking, and to develop written
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and communicative skills in new genres and media. The theme of the course,
Memory and Literature in a Globalised Culture, also lends itself to social media
and hypertextuality on a more abstract level, considering the fact that memory,
and collective memory especially, could be perceived as fundamentally nonlinear ways of structuring past events and their recollection, and that the
mediated and globalised nature of collective and cultural memory today
furthermore enhances the hypertextual construction and spread of memories.
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Appendix
Opinio Questionnaire
Report date: Monday, March 9, 2009 1:23 PM, BST
Completed responses: 4
Number of invitees: 11
Invitees that responded: 4
Response rate: 36%

1. How would you rate your experience with and participation in the videoconference seminars compared to your past learning experiences?
A: I think the format is admirably ambitious but since new it has flaws. The
interest in new technology has not yet allowed me to push my academic
understanding and discoveries any further than I might in a traditional setting.
However, I think this might work better in future classes and is still promising.

B: The summary at the end of each session is a great idea. The small teams and
double teacher-function both help increasing what I get from each session. We
might however have used the difference in culture between at least
Denmark/England much more - e.g. by focussing on what we (think we) know of
the other country or of our own country.

C: The online seminars are definitely a very intense form of learning. As we aren't
that many students participation is required to make the seminars work. This puts
a lot of responsibility on to the students, but that is only a good thing.
Unfortunately this is also what makes the concept a bit fragile, at least as it is
now, with so few participants, since it takes a lot of effort to get some good
discussions going.
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2. To what degree did you find that the choice of materials (theory, fiction,
images) opened relevant perspectives on the general topic of the course?
A: The variety of image, theory, fiction and other texts (brought up in the course
of classes) has been interesting and fed together. Particularly theory and literary
commentary alongside all the other materials, which could be called primary texts
- this has been fruitful for me.

B: Many interesting topics.

C: I am still having trouble with the "globalization"-part. It hasn't yet been much
present, and i'm growing confused on how to combine the memoryunderstanding with globalization at all.

D: The choice of material is overall good, but I am wondering why we are being
introduced to the meta-medial reflections so late in the course. Still the two novels
we are reading and the film all make room for some good reflections and seem
very appropriate for the overall theme of the course. The theoretical texts give a
good overview of the field though I would have liked to read at least one major
theoretical work in its entirety (i.e. Bergson or Ricoeur).

3. To what extent has the use of the Virtual Learning Environment (Moodle)
assisted and motivated your participation in the seminars, your learning
process and your independent work?
A: The interface is not attractive or smooth. However, it is an effective drop-box
and forum. I don't think that posting powerpoints is ever helpful, since they
appear without the paraphernalia of the lecture they represent. Other posts are
more useful, including whole texts and interactive sections. Also some of the
links.
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B: Many possibilities. Sometimes the Moodle server did not work, though.
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C: For me it's mostly the fact that it's there as a sort of reminder that I need to also
do my independent work.

D: Moodle is a wonderful source to gather all the relevant information for the
seminar, it's a lot more useful than FC for instance. The problem is that moodle
isn't our primary 'hyper-text' to work in. The use of a blog and a wiki makes it a
bit difficult to have an overall view of all the discussions going on and it seems
that the moodle-forum got inactive after the blog-project started (just as I fear the
blog-project might be less interesting after we start the wiki-project)

4. How would you evaluate the benefit of "social media" writing tasks (such as
the forum, blog, dictionary, skype) for your experience of the seminar?
A: Forum - good because easy. Blog similar, although I have participated less,
probably because the set-up appeared more troublesome, and why have a blog
between several people when you have a forum already? The last two are media I
have not experimented with because I didn't have time.

B: Good idea to use the new media. Next time, use Messenger instead of Skype.

C: Both the forum and the blog have held very interesting points and views, and i
have definately enjoyed this way of working even if I had already tried most of
what we'll be doing and know how to do this.

D: The idea of these tasks was great, and I have benefittet a lot from trying to
write in these forms. My reason for giving
only 3/4 is that the participation has been too low. If there were more activity on
the blog etc. the result would have
been better.
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5. Please add any further comments you may have
A: It is actually impossible to 'audit' this course satisfactorily because it inherently
demands participation at a certain level, by its method and nature. This is
something to plunge into and participate fully in. Nevertheless I am not
regretting my interest and following somewhat from the sidelines. I'm glad
people are experimenting with these technologies and techniques; I think more
experiment is needed. Interestingly, I don't get the impression of cutting-edge
advance - the technology appears clunky and imperfect to me. I don't really
believe we're at the cutting edge, even if this course offer is a rare situation in
university teaching. Lastly, my own interests remain with traditional materials /
media, eg books. So this is where I am most enthusiastic: no fault of the course.

B: It's a good idea to have two types of discussions. 1) At the sessions. A carefully
planned discussion about literary works and theoretical texts. 2) Forum/blog. A
free debate about various issues concerning memory, where you can comment on
other contributions or start a new thread.

C: So far I think the course has been really interesting and thankfully the teachers
have been really inspiring. To follow the discussions in english has been a
challenge, but also a lot of fun.
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